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Teacher Guide
Talking to Different People - Year 2

Unit focus

Students notice how speaker, listener, purpose and situation shape respectful word and 

tone choices. They compare, rehearse, explain and revise requests without ranking 

formal language above informal language.

Success 
criteria
• identify the speaker, listener and purpose

• create clear respectful requests for familiar and unfamiliar listeners

• explain a choice with a specific listener, word, purpose or tone clue

• revise a message after useful feedback

Materials

Presentation, classroom display, worked-example cards, three paired worksheets, role-

play kit, two rehearsal sets, quiz, independent assessment and evidence rubric.

Inclusive 
participation
Accept spoken, signed, AAC and other agreed communication modes. Treat home 

languages and dialects as resources. Assess the learner’s fit, clarity, reason and revision 

— never accent or dialect conformity.

Evidence map

Diagnostic: friend and visiting-librarian requests. Formative: guided choices, reasons 

and revised role-plays. Summative: two listener-choice role-plays plus an evidence-

based explanation.
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Lessons 1-3
Model, compare and rehearse

Lesson 1 —
Notice
50 minutes • Presentation slides 1-6

Elicit the two diagnostic requests. Introduce speaker, listener, role, request, tone and 

clarify. Model the pencil and visiting-librarian examples aloud. Record which listener 

and purpose clues learners notice before teaching the decision steps.

Lesson 2 —
Compare
50 minutes • Slides 7-9 • display • worked examples • Worksheets 1-3

Think aloud using: listener → purpose →words → tone. Complete one guided choice 

together, then release learners to the independent and transfer pages. Use matching 

red-answer pages for feedback after an attempt.

Lesson 3 —
Rehearse
50 minutes • Slides 10-12 • Borrow-It Respectfully kit

Model an unhelpful first attempt and a constructive revision. In pairs, learners draw a 

card, make a request, receive one precise feedback point, revise, then explain why the 

new version fits. Rotate speaker, listener and observer roles.

Teacher check

Can the learner name the changed listener clue? Does the reason cite actual words, 

purpose or tone rather than “it sounds nicer”?
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Lessons 4-5
Transfer, assess and plan the next step

Lesson 4 —
Transfer
50 minutes • Slides 13-14 • Missing Book • Plan, Practise and Revise

Keep the need stable while the listener changes. Learners prepare two requests, 

rehearse with an observer, use one actionable note and revise. Prompt the evidence 

stem: “I changed ___ because the listener/purpose ___.”

Lesson 5 —
Assess
50 minutes • Slides 15-18 • quiz • assessment • rubric

Warm up with selected quiz items. Learners then complete both role-plays 

independently in an accepted communication mode and explain one changed choice. 

Record exact observable evidence before selecting the rubric level and next step.

Differentiate

SUPPORT — visual role cues, sentence stems, partner rehearsal, reduced choices, 

signing or AAC.

CORE — independently complete, compare and justify both requests.

EXTEND — respond to an unexpected listener question, clarify, revise and justify the 

adjustment.

Assessment 
guardrails
Do not reward ornate language for its own sake. Do not mark down an accepted 

dialect or response mode. Credit another coherent interpretation when the learner links 

the choice to a specific listener, purpose, word or tone detail.
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Talking to Different
People

PREVIEW



Learning Purpose

Choose words and tone that fit the listener and purpose.

DIAGNOSTIC

• Ask a friend to lend you a pencil.

• Ask a visiting librarian to help you find a book.

Listen for what changes — and why.
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Key Vocabulary

• speaker — the person communicating

• listener — the person receiving the message

• role — how a person is connected to the situation

• request — words used to ask for something

• tone — how the message sounds

• clarify — add useful detail so the meaning is clear
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Same Need, Different Listener

Before you speak, notice five clues:

• Who is the speaker?

• Who is the listener?

• What is the purpose?

• Which words make the request clear?

• Which tone suits this relationship and situation?

PREVIEW



Model 1: Ask a Friend

Need: borrow a pencil.

Listener: a familiar classmate.

“Leo, can I borrow your pencil for a minute, please?”

THINK-ALOUD

I used Leo’s name, a direct request and a friendly tone. The words are conversational and 

respectful.
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Model 2: Ask a Visitor

Need: find the animal books.

Listener: a visiting librarian I have not met.

“Excuse me, could you please show me where the animal books are?”

The need is clear, and the opener helps begin a conversation with an unfamiliar listener.
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Guided Decision

Ava needs a pencil from her friend Leo. Which request is the stronger match?

A. “Leo, can I borrow your pencil for a minute, please?”

B. “Excuse me, Sir, may I request the temporary use of your pencil?”

What listener clue supports your choice?
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Guided Answer

Both options can sound respectful.

A is the stronger match because Leo is a familiar peer. It is direct, friendly, clear and 

polite.

B sounds unusually distant for this ordinary classroom situation. The goal is a good fit — 

not “formal is good” or “informal is bad”.
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Fresh Comparison

Compare the listener, purpose and wording.

TO A CLASSMATE

“Mia, could you move your bag so I can get past, please?”

TO OFFICE STAFF

“Excuse me, could you please help me find my lost hat?”

Which details stay respectful? Which details change?
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Borrow-It Respectfully

One complete turn:

1. Read a challenge card.

2. Make a first request.

3. Partner gives one useful response.

4. Revise one word, detail or tone choice.

5. Explain why the revision fits the listener or purpose.

Unhelpful first attempt: “Give me the glue.”

Revision: “Could I please use the glue when you are finished?”
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Independent Challenge

A visiting author mentioned a book title too quickly.

• Make a clear request for the title to be repeated.

• Your partner responds as the visiting author.

• Explain one word or tone choice you made.

• Revise after one piece of feedback.

You may speak, sign, use AAC or use another agreed communication mode.
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Repair the Misconception

FORMAL does not mean GOOD.

INFORMAL does not mean RUDE.

Relationship, context and purpose guide the choice. Clear, respectful everyday language 

often fits.

Home languages, community dialects and accessible communication modes remain 

valid. We are learning to notice choices — not rank people’s language.
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Transfer: The Missing Book

Ask two listeners to help locate a missing book:

1. a friend

2. the school librarian

Keep the need the same. Change one word, opener, detail or tone choice.

Explain: “I changed _____ because the listener _____.”
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Choose Your Route

SUPPORT

Use visual role cues, sentence stems, partner rehearsal, signing or AAC.

CORE

Complete the adapted exchange independently and explain one choice.

EXTENSION

Respond to an unexpected listener question, adjust the message and justify the change.
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Assessment

Complete two contrasting role-plays:

• ask a friend to lend you a coloured pencil

• ask a visiting librarian to help you find a space book

Then name one changed choice and explain why it fits the second listener.

Spoken, signed, AAC and other agreed communication modes are accepted.
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Reflect and Improve

• What did I change?

• Why did it fit the listener?

• Which listener or purpose clue helped me decide?

• What will I improve next time?

Use evidence from the exact words, detail or tone you chose.
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Put It All Together

1. Identify the speaker, listener and purpose.

2. Choose respectful words and tone.

3. Make the need clear.

4. Explain the choice with a specific clue.

5. Listen to feedback.

6. Revise one useful detail.

Respect can sound different in different relationships and situations.
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Well Done!
Respectful language can sound 

different in different relationships and 
situations.
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Talking to Different
People Quiz
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Question 1

Ava needs a pencil from her friend Leo. Which request best fits?

A. Leo, can I borrow your pencil for a minute, please?

B. Lend me that now.

C. Excuse me, Sir, may I request the temporary use of your pencil?
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Answer 1

A. It is clear, friendly and respectful for a familiar classmate.

B is demanding. C is unnecessarily distant for this ordinary peer situation.
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Question 2

Why might Zara say “Hi, Mia! Can you show me the rules?” to a friend but “Excuse me, could 

you please show me where the animal books are?” to a visiting librarian?
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Answer 2

The listener and purpose changed. Both requests are respectful. Zara uses a familiar greeting 

with her friend and a clearer introduction with someone she does not know.
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Question 3

Role-play two requests for help finding a missing book: one to a friend and one to the school 

librarian.

Name one language choice you would change.
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Answer 3

Credit two clear respectful requests and a reason tied to the listener, such as using the friend’s 

name in one and “Excuse me” with the librarian.
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Question 4

Which greeting best fits a visiting author you have not met?

A. Hey, you!

B. Good morning, Ms Chen. I liked your story.

C. What’s up, bestie?
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Answer 4

B. It greets the visitor respectfully and gives a clear connection to the purpose.

The title is optional if the visitor has invited first names.
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Question 5

Sam says “Can you say that again?” to a friend. The listener changes to a relief teacher.

What could Sam add without changing the need?
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Answer 5

A polite opener or clearer context, such as “Excuse me, could you please repeat the last 

instruction?”

The need stays the same; the unfamiliar listener changes the wording.
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Question 6

A learner says, “Formal words are good. Informal words are bad.”

What is wrong with this claim?
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Answer 6

Respect does not depend on one level of formality. Friends can speak informally and 

respectfully. Unfamiliar situations may need clearer introductions. Context, purpose and 

relationship matter.
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Question 7

Challenge card: ask a parent volunteer to lend you scissors.

Say the request and explain one choice.
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Answer 7

Example: “Excuse me, could I please borrow the scissors when you have finished?”

Credit clarity, respect and a reason linked to the listener or situation.
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Question 8

Compare these requests:

“Mia, can I borrow your ruler, please?”

“Excuse me, could you help me find the rulers, please?”

Name one similarity and one difference.
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Answer 8

Both are respectful requests for help. The first names a familiar friend and asks to borrow one 

ruler; the second opens a conversation with an unfamiliar helper and asks where rulers are.
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Question 9

You missed one instruction. Ask a new sports coach to explain it again.

Use less support than earlier questions.
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Answer 9

Example: “Excuse me, could you please explain the last instruction again?”

Accept another clear respectful request suited to an unfamiliar coach.
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Question 10

What evidence shows your Question 9 request fits the listener?
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Answer 10

Name a specific feature, such as the polite opener, clear statement of what needs repeating or 

calm tone.

A preference alone is not enough.
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Question 11

“I must use very fancy words with every adult.”

Accept, reject or qualify this claim with an example.
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Answer 11

Reject or qualify it. Clear, respectful everyday language often works.

For example: “Excuse me, could you help me find the office, please?” fits without ornate 

vocabulary.
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Question 12

A new listener asks, “Which book do you mean?”

What should you do next to keep the request clear and respectful?
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Answer 12

Clarify the request with useful detail, such as the title or topic, then check that the listener 

understood.

Credit another coherent clarification.
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Well Done!

Choose respectful words and tone that 
fit the listener, purpose and situation.
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