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Teacher guide

Relationships, Diversity and Inclusion - Year 3

Purpose
Students select, demonstrate and refine relationship skills, then explain actions that value

diversity, remove participation barriers and may support wellbeing. Fictional cases let students
reason without personal disclosure.

Core route
Teach Lessons 1-8, each planned for 50 minutes. Lessons 1-3 establish respectful acti
and barriers. Lessons 4-5 teach strategy selection and feedback refinemen
inclusion. Lessons 7-8 collect and complete practical assessment evidence. i ching
and assessment finish within this core.

diversity

Optional reinforcement
Lessons 9-10 are complete 50-minute lessons that reuse taughtg i \vity audit and
cooperative game. They introduce no essential assessed lear
change the core achievement judgement.

Preparation
Review the cases, choose response methods and arr. i rivate teacher
rehearsals. Provide the display pages and relevan . r tokens or allow
pointing instead of a counter. The game needs Nn&i
printing is required during preparation.

Resources and answers
D1-D2 are colour displays; Cl is a two- ' se set; Gl has rules, a six-stop game mat
page followed by the same layout with

our criteria. The eight-question quiz is a separate
an the only assessment.
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Presentation file map

Ten separate complete lesson decks and one quiz

How to use
Open the deck for the planned lesson. Each lesson contains a cover, eight complete
teaching/practice/reflection slides and a closing slide. Body slides use a plain, readable sequence:
learning, notice, model, practise, apply, check and reflect. The ten filenames below map one-to-
one to the plans on the following pages.

Lesson 01 - Respectful relationships
Relationships, Diversity and Inclusion - Year 3 - Lesson O1 - Presentation.pp

Lesson 02 - Diversity and wellbeing
Relationships, Diversity and Inclusion - Year 3 - Lesson 02 - Presentatj

Lesson O3 - Barriers to participation
Relationships, Diversity and Inclusion - Year 3 - Lesson 03 - Pre

Lesson 04 - Select a social skill
Relationships, Diversity and Inclusion - Year 3 - Lesson 04

Lesson 05 - Refine from feedback
Relationships, Diversity and Inclusion - Year 3 - L

Lesson 06 - Plan inclusion
Relationships, Diversity and Inclusion - Year 3 - Les

06 - Pr tation.pptx

Lesson 07 - Inclusion assessment
Relationships, Diversity and Inclusiq,

Lesson 08 - Evaluate effects
Relationships, Diversity and | i 3 - Lesson 08 - Presentation.pptx

Quiz

Relationsjd i ¥nd Inclusion - Year 3 - Quiz.pptx. Twenty slides: cover and response
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Access, safety and differentiation

Maintain the learning expectation; vary the response route

Use a safe fictional context
All cases are invented. Do not require students to reveal their culture, identity, family, health or
experiences of exclusion. A student never represents an entire identity group. Avoid disability

simulations, blindfolds or restrictions on students' abilities.

Participation choices
Offer speech, writing, drawing with explanation, picture/symbol selection, gestures,
communication board or device, dictation, or a private demonstration with
partner may help. Agree the response route in advance. Read or chunk a ca
time and revisit one prompt at a time.

Supported communication
If a student selects a picture or short phrase, check the intende i utral follow-
up or another choice. Record the learning evidenced and th i may scribe
the student's explanation without supplying the reason. F
welcome; public performance is optional.

Keep the concept demanding
Scaffold the language and task access, while still i i , relevant case
evidence and a reason. Extend through a new ca i a limitation, or the
difference between an assumption and a checke Morefhandwriting is not the
extension.

Consent and adult help
Students may pause, pass on a role ctice. Eye contact is optional. Listen or
attend in a comfortable way. Peg jation i or safe shared decisions; threats,

Evidence stand
The rubric judges 7 [ Oence/process, application/explanation, and

reflection i upported selected or demonstrated responses can show the same
learnin ation. Optional Lessons 9-10 add formative practice only.
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Lesson |: Respectful relationships

Core lesson - 50 minutes

Learning and success
Choose listening and cooperation actions that strengthen a relationship. Success: | can name and
show a helpful action.

Materials
D1; C1, C2 and C7; WO1; model-building role cards or paper tokens. Open the matchi
presentation.

0-5 min - Notice and recall
Read C7 and invite a response before explaining. Ask which action could hel
together. Students may speak, select or draw their idea.

5-15 min - Explicit teaching
Use a fictional model-building disagreement. Show: pause; fa
listen without interrupting; check the idea; invite a contrib
Contrast "Let me finish, then | will listen" with interruptin s not mean agreeing to
unsafe behaviour.

15-30 min - Guided practice
Pairs use C7. One chooses how to contribute; the
consent. The teacher gives descriptive feedback o

30-40 min - Apply independently
Choose a barrier in C1 or a cooperation
record on WO by writing, drawing, di

40-45 min - Give feedback
Name one observable useful #Ping reason. Offer one specific feedback point; allow

the student to try the chan i larify the reason. Keep the evidence attributable to the
student.

45-50 min - Reflect ag
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Lesson 2: Diversity and wellbeing

Core lesson - 50 minutes

Learning and success
Explain how valuing different contributions can support belonging and wellbeing. Success: | can
connect a valued difference with a benefit.

Materials
D1; C5 and Co; WO02; blank role cards. Open the matching Lesson 02 presentation.

0-5 min - Notice and recall
Use the relevant fictional case and invite a response before explaining. Rea
allow thinking time and invite a chosen response method. Revisit one idea f
core learning.

5-15 min - Explicit teaching
Use fictional Jo and Tess. Their different interests are individu i about any
culture or gender. Model: different interests -> useful contri i
possible belonging. Say wellbeing includes feeling safe, s connected; do not claim
one action guarantees happiness.

15-30 min - Guided practice
Compare C5 and Ce. Students identify whose cor@ [ i N propose a role that
respects that person's choice. Use a sentence ste i elp because __"

30-40 min - Apply independently
Use W02 or an equivalent explanation
effect. No personal identity disclosur,

40-45 min - Give feedback
Name one observable useful #Ping reason. Offer one specific feedback point; allow

the student to try the chan i larify the reason. Keep the evidence attributable to the
student.

45-50 min - Reflect ag
Record an explang i i and wellbeing, rather than a list of differences alone.

rence, an inclusive action and a likely
ural-representative task.

Support and ch
Chunk text, read a a0 offer remponse or role choices, thinking time, pictures, a
commung cvice or dictation. Keep the concept and evidence expectations.
Challe e ing a person can be stronger evidence than guessing a feeling.
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Lesson 3: Barriers to participation

Core lesson - 50 minutes

Learning and success
Identify a barrier in an activity or rule and change the activity. Success: | can name the barrier and
an access change.

Materials
D2; C3 and C4; WO3; fictional poster plan. Open the matching Lesson 03 presentati

0-5 min - Notice and recall
Use the relevant fictional case and invite a response before explaining. Rea
allow thinking time and invite a chosen response method. Revisit one idea f
core learning.

5-15 min - Explicit teaching
Show C3. Locate the barrier in the fast-writing rule, not in Leo. e same idea
goal with different response ways. Explain that equal respe
different supports. Use the live AHRC source as teacher b ow an original fictional
comparison with a visible Based on footer.

15-30 min - Guided practice
Audit the fictional poster task for response meth
barrier and compare two possible changes.

30-40 min - Apply independently
Use WO3 to record a rule barrier, an acti
demonstrated audit if writing woul

40-45 min - Give feedback
Name one observable useful #Ping reason. Offer one specific feedback point; allow

the student to try the chan i larify the reason. Keep the evidence attributable to the
student.

45-50 min - Reflect ag
Observe whether oblem in the environment/rule and explains
participation ra
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Lesson U: Select a social skill

Core lesson - 50 minutes

Learning and success
Select and demonstrate a listening, invitation or negotiation skill for a need. Success: | can match
a skill to a situation and check understanding.

Materials
C7 and C8; W04, three role-choice cards. Open the matching Lesson 04 presentati

0-5 min - Notice and recall
Use the relevant fictional case and invite a response before explaining. Rea
allow thinking time and invite a chosen response method. Revisit one idea f
core learning.

case,

5-15 min - Explicit teaching
Use the competing tester roles in C7. Model negotiation: ask
workable choices; agree; check understanding. Agreement
and safety. Asking an adult is appropriate if pressure, har

matters;

gest
's choice

15-30 min - Guided practice
Pairs or teacher-student rehearsals choose roles u m
student may observe one skill; no compulsory p

30-40 min - Apply independently
Choose C7 or C8. Explain which skill fits the need a es of a safe conversation on
WO04 or in a private demonstration.

40-45 min - Give feedback

Name one observable useful acty issi er one specific feedback point; allow
the student to try the change i rify the reason. Keep the evidence attributable to the
student.
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Lesson 5: Refine from feedback

Core lesson - 50 minutes

Learning and success
Use specific feedback to improve one relationship skill. Success: | can show what changed and
why it helps.

Materials
C7 and C8; WO5; feedback sentence cards. Open the matching Lesson 05 presenta

0-5 min - Notice and recall
Use the relevant fictional case and invite a response before explaining. Rea
allow thinking time and invite a chosen response method. Revisit one idea f
core learning.

case,

5-15 min - Explicit teaching
First use the vague line "You do it." Ask what is unclear. Feedb
works." Refine to "Would you like to draw or explain? Which
changed skill again; do not restart all previous work.

7 "'Offerac ask what

rate only the

15-30 min - Guided practice
Partners offer one descriptive feedback point on the on: oice; allow more
thinking time." Students may choose feedback f

30-40 min - Apply independently
Use WOS to capture before, feedback, after and rea
same fictional case.

40-45 min - Give feedback
Name one observable useful acty er one specific feedback point; allow

the student to try the change i rify the reason. Keep the evidence attributable to the
student.
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Lesson 6: Plan inclusion

Core lesson - 50 minutes

Learning and success
Propose a feasible inclusion action and explain its likely effect. Success: | can connect a barrier, a
change and a wellbeing benefit.

Materials
C1-Co and C8; WO06; D2. Open the matching Lesson 06 presentation.

0-5 min - Notice and recall
Use the relevant fictional case and invite a response before explaining. Rea
allow thinking time and invite a chosen response method. Revisit one idea f
core learning.

case,

5-15 min - Explicit teaching
Compare an ineffective response "Everyone should try harder ip roles or
accepting more response ways. Model a feasible plan: barri helps ->
possible benefit -> check. An action may support wellbei guarantee a feeling.

15-30 min - Guided practice
Groups compare two actions for the poster or cluy c
invites and what might still prevent access.

tion each action

30-40 min - Apply independently
Use WOG6 to propose one practical change. Include
participants. Keep the scenario fiction

40-45 min - Give feedback
Name one observable useful actid¥or missing reas
the student to try the change
student.

o will ca yt out and how to check it with

er one specific feedback point; allow
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Lesson 7: Inclusion assessment

Core lesson - 50 minutes

Learning and success
Demonstrate a refined relationship strategy and propose a reasoned inclusion action. Success: |
can show the skill, use feedback and explain an action.

Materials
WOQ7; Al pages 1-2; R1; fictional welcome-club scenario. Open the matching Lesson
presentation.

0-5 min - Notice and recall

allow thinking time and invite a chosen response method. Revisit o
core learning.

5-15 min - Explicit teaching
Use a different brief example to demonstrate the assessme
transfer-case answer. Show an invitation, feedback abou
an action proposal with a reason. Explain that communica
lower the learning expectation.

,a refined invitation and
wed and do not

15-30 min - Guided practice
Students plan a skill and response method. Rehe onc feedback point and refine
the action. The teacher checks task understanding\@efore in ndent evidence.

30-40 min - Apply independently
Use the assessment welcome-club v

Collect both rela
Complete g i

Plain a remaining limitation and one adjustment that would preserve the shared

purpose d pbeople's choices.
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Lesson 8: Evaluate effects

Core lesson - 50 minutes

Learning and success
Use supplied feedback to evaluate and refine an inclusion action. Success: | can explain what
worked, what is missing and one improvement.

Materials
C4 and C8; WO08; Al conference record; simulated feedback. Open the matching Le
presentation.

0-5 min - Notice and recall

allow thinking time and invite a chosen response method. Revisit o
core learning.

5-15 min - Explicit teaching
Use fictional feedback: "Speaking helped me share an idea
Separate the observed benefit from the remaining barri
asking about other response choices. State this is fictional
guaranteed feeling.

15-30 min - Guided practice
Groups evaluate the same action against two fee
before assuming the plan worked for everyone.

30-40 min - Apply independently
Use W08 or a conference to refine o
contributions by the end of this ¢

40-45 min - Give feedback
Name one observable usefu j ssing reason. Offer one specific feedback point; allow
the student to try the change i
student.

Year 3 Health | Teacher guide | 12



Lesson 4: An inclusion audit in miniature

Optional reinforcement - 50 minutes

Learning and success
Apply already-taught barrier-removal skills to a small fictional activity plan. Success: | can
redesign a feature and explain its benefit.

Materials
WOQ9; C3, C4 and C8; paper plan for a model-making station. Open the matching Le
presentation.

0-5 min - Notice and recall

allow thinking time and invite a chosen response method. Revisit o
core learning.

5-15 min - Explicit teaching
Revisit fast writing as an environmental/activity barrier. Mo
reach view and offering read-aloud or picture choices as i tion. Keep the same task
purpose. This is optional transfer of already-taught ideas, n

15-30 min - Guided practice
Audit a paper plan for a model-making station.
students' abilities. Compare access features throu

indfolds or restriction of
gram inspection.

30-40 min - Apply independently
Redesign one feature on W09 or explai
and a respectful checking question.

40-45 min - Give feedback
Name one observable useful #Ping reason. Offer one specific feedback point; allow

the student to try the chan i larify the reason. Keep the evidence attributable to the
student.

45-50 min - Reflect ag

r. Connect it to a participation benefit
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Lesson I0: Try an inclusive cooperative game

Optional reinforcement - 50 minutes

Learning and success
Apply familiar participation choices during a safe cooperative discussion game. Success: | can use
a role choice and suggest an access improvement.

Materials
Gl rules, board and challenge cards; C1-C8; W10; large counters or pointing. Open t
Lesson 10 presentation.

0-5 min - Notice and recall

allow thinking time and invite a chosen response method. Revisit o
core learning.

5-15 min - Explicit teaching
Demonstrate one G1 turn with a selectable reader, idea-sha
role may be spoken, pointed to or supported. One stude re than one role; a teacher
can read. The goal is a reasoned shared response, not spee j

15-30 min - Guided practice
Groups try a short round. Each person chooses p
student is asked to imitate a disability or represen

30-40 min - Apply independently
Use W10 or discussion to record a choi
change in a second short round.

40-45 min - Give feedback
Name one observable useful #Ping reason. Offer one specific feedback point; allow

the student to try the chan i larify the reason. Keep the evidence attributable to the
student.

45-50 min - Reflect ag
Optional formativg ; ompulsory content, public ranking or assessment
penalty for omi

Year 3 Health | Teacher guide | 14



Gl teacher response guide

Choose, Explain and Check - accept reasoned alternatives

Play and check
Use the G1 rules, mat and eight cards with C1-C8. Use 2-4 students or a student with a teacher.
Choose reader, idea-sharer, question-asker and checker roles; roles can be combined or
supported. Move through Notice, Ask, Compare, Explain, Apply and Reflect, then return to Notice.
After a card, ask for the action and its reason. Agree whether the response meets t iteri
below; revise if needed. The shared goal is useful reasoning, with no speed score or
requirement.

Card1-Cl

who choose it and negotiates roles. Accept other feasible access ch
reason; reject changing Mia to fit the rule.

Card2-C2
Open role choices allow willing students to contribute inst

Card 3 - C3/C4
The fast-writing rule blocks useful ideas. Accept s
contributions and thinking time. Explain how the

Card 4 - C5/C6
Different interests can add valued con
possible belonging or connection

or supported
ared idea goal.

plant drawing and mapping. Explain a
iNg a guaranteed feeling.

Card5-C7

Show a negotiation line mat ting tester roles, such as Could we take turns? Then
check Does that work for you¥ other sgecific, safe agreement; require respect for both
choices.

Card6-C8

Improve an invitgj choices and ask what works, for example Would you
like to speak, dr ; hinking time. Accept other specific choices that fit the case.

se different methods or supports while keeping a shared purpose.
uch as spoken, drawn or selected ideas; reject identical-method

use reliable S
compelled dis

ces to learn about a culture. Accept another respectful alternative that avoids
Psure or generalising from an individual.

Feedback boundary

Use a question such as Which rule is the barrier? or How would you check that? Accept different
specific, safe, feasible answers supported by the case. Do not mark only the printed sample
correct or require personal experiences. Adult support replaces peer negotiation for unsafe
situations.

Year 3 Health | Teacher guide | 15



Practical assessment guide

Al and R1 - complete within Lessons 7-8

Transfer task
Read the Al welcome-club scenario: a model park, boys-only leadership, quickly written ideas and
one required task. Students choose and show a relationship skill, use one feedback point to refine
it, and propose a feasible inclusion action. They explain a likely belonging/wellbeing effect and a

checking/refinement step.

Before collecting evidence
Explain the rubric in plain language. Model the task structure with a differe, ple. Plan
the response route; read prompts aloud if helpful. Al may be written or dra
an oral, selected, supported or private demonstrated response. A teacher rec
student actually showed or explained.

Demonstration and refinement
Observe a specific listening, invitation or negotiation action. i eedback
point and allow a revised attempt. Record both the first acig t attributable

Inclusion explanation
Ask for the barrier in the rule or activity, the exac
and a way to check it. A sound response might op
methods, then ask whose participation is still missi
relevant reasons. Do not supply the stu :

s or accept more response
er feasible proposals with

Evidence to retain
Use Al page 1 for the skill, feedba age 2 for the barrier-removal reason,
likely effect and checking pla rvation details and response method in the teacher
box. Apply all four R1 criteria le evidence set, rather than handwriting or

communication fluency.

Achievement anchor

practical sk idence.

Year 3 Health | Teacher guide | 16



Year 3

Relatlonshlps, Dwersnty and Inclusion
Relationship Diversity

How people connect and treat each other. Different interests, exgeriences

Inclusion

Removing barriers so people ¢
take part and feel welcongs

g in a rule, place or activity
that blocks participation.

Wellbeing

Feeling safe, supported and connected.

I'd like
to add
something.




\‘ /

«  Fair ways to participate »- -

peoP e. ways to
1de0s o ain join in
Gret 142 Year 3 - Fictional worked example 'helps
tog® everyone!
i . ®
Question
an be
| Does inclusion mean han
everyone uses exactly

the same method?

Evidence The same group, two

Before: Only fast writing counts

Wr ideas for a healthier school

e more trees and shade
I have e a quiet space
\ idea! e active play areas
e less rubbish

Our ideas for a healthier school

Expli&gation

No. Different ways or supports can
remove a barrier. The shared goal
is to contribute an idea.

\ - y

Based on: Australian Human Rights Commission - Equality and equity (humanrights.gov.au)

Ask what works.
Do not guess how
someone feels.




Fictional case cards

Year 3 - Cut apart or discuss together

| BB

§ m The building group m Leadership choices
' Mia wants to lead a model- Ei The group opens leadership |
' building group. A rule says, ' to everyone. Studeng choose !
. “Only boys can lead.” ' roles and may take t i
' What barrier does this rule | How does this
| create? ! belong? |
! | ¥ |
@R Ty o ¥ :
¥ LA X ;

The group offers speaking,
drawing and supported
communication. A partner can
record an idea.

Why are different ways fair?




> Fictional case cards -

Year 3 - Cut apart or discuss together

Jo likes drawing plants. Tess likes
making maps. A rule says,
“The best club members all like

|
|
|
|
| The club welcomes drawing,
:

|

|

. the same things.”

|

|

|

|

|

|

|

|

:

|

|

|

mapping and checkingdabels.
Each student chooses a S@ful role.

| |
| |
| |
| |
| |
| |
| |
| |
| |
| |
| |
| . |
. How can differe help f
| |
| |
| |
| |
| |
| |
| |
| |
| |
| |
| |
| |

|

|

|

What is missing? the group?

C8 | Check the invitation

The leader asks, “You can speak,
draw or point to share. Which way
works for you?” The group checks
who still needs a choice.

(4
" @ aat matlers
ofpro taketurns

the model.
la

to you?” They
w skills@elped?

and c

Why ask?

" )
=4 S L
My turn (&5 NI R W Your turn
first [ 7OV AT CANEA | next
A8 o




lain and Check

Choose Ex

You need:
. ' O Chall IW
. o . gal:lr;ge
2-4 students, or a partner the six-stop mat, challeng
and teacher and a large counte

—

Choose a card and a comfortable role.

o Notice the case. Ask what matters. ake healthg
choices.
| ' i Be respectful.
o R s, 6 Find what works
4 together.

Y
DA g

v

@ ‘ ° 0

Card 3: l

The fast-writing rule is the barrier.
Offer speaking or drawing and
thinking time. Ask: Which way
works for you?

Fictional cases only. No personal stories or disability simulations.




-
®
Choose, Explain and Check
Six-stop discussion mat
3 _ Different
- ok P
ge Wind Notice e
/ What is
happenmg
Reflect
What would you
check?

Q2

Compare
Which actions
could help?

Explain

Give a reason.

« Listen
" Think
RespEC't

™ Point or use a large counter. Move at your own pace. 7_

. g




v~ Challenge cards < ce

ong B longs
¥ Groves Choose, Explain and Check e
e [ 2

LEADERS
CLUB

Boys only

What barrier does the
boys-only leadership
rule create?

Choose a change.

€ cu
Name the fast-writing Mfere -
barrier. Explain a fair ' 2 club? 3’ @

Explain how open
role choices could
support belonging.

| access change.

5 @

Al oA ub
Show a negotiatiog Improve an invitation c O:L&Llwmg
line and a chec by offering a useful [;erlm 4s &t funch
understanding. choice. 0] Help online

0O Trya different role

0 8 Check
Does inclusion mean Can one student speak @ @
everyone uses the g8 for an entire culture?

same method? | Explain a respectful
Explain. alternative.

Cooperate. Give a reason. Check with the teacher criteria.




1 Notice: Which action could help the model-building group? E

Year 3 - WO1

Name:

Use C1and C7. All cases are fictional.

2. Record: Write or draw two specific listenigg or tion a

)
&

S.

: How could one action strengthen the relationship?

~

You may speak, draw, point, use a device or dictate. ]




Year 3 - WO1
Name: ANSWERS One possible response

Use C1and C7. All cases are fictional.

1. Notice: Which action could help the model-building gr

~

2. Record: Write or draw two specific listenigg or tiona

Invite a contribution; ask whm ns 4

3. Exp « How could one action strengthen the relationship?
Checking erstanding can help both students feel heard.

8

oup?
Listen without interrupting and check the idea. ;
S

You may speak, draw, point, use a device or dictate. ]




A
Diversity and wellbeing séﬂnﬂger
Year 3 - W02 Together

Sk il

Use C5 and C6. All cases are fictional.

1. Notice: Which different contributions could the club value? E

"

2. Record: Show a difference, arA@eneﬂ

%

3. Expl

ow could this help belonging or wellbeing?

You may speak, draw, point, use a device or dictate.




S
Diversity and wellbeing Sfﬁ{;er
Year 3 - W02 Together

= |

One possible response  Yse C5 and C6. All cases are fictional.

1. Notice: Which different contributions could the club value?
Jo draws plants; Tess makes maps.

‘.

2. Record: Show a difference, an action that@alues dali enefit.

Give both a chosen useful roem rde

ow could this help belonging or wellbeing?

Both ideas Wtter; this may help students feel connected. Ask what worked.

You may speak, draw, point, use a device or dictate.




Barriers to participation
Year 3 - W03

Name:

Use C3 and C4. All cases are fictional. —— [-H]

1. Notice: Name the barrier in the poster activity.

2. Record: Show the rule before and an acces

3
&

Why can different ways be fair?

3. Exp

[ Q % @ I:I You may speak, draw, point, use a device or dictate. ]




Barriers to participation

Year 3 - W03
Name: ANSWERS  0ne possible response

“rr’w\-
Use C3 and C4. All cases are fictional. o .

1. Notice: Name the barrier in the poster activity.
Only fast-written ideas are accepted.

2. Record: Show the rule before and an acces

Before: fast writing only.
After: speaking, drawing or supporte§gcom¥aica

&

Why can different ways be fair?

, with thinking time.

_The shared®lea goal stays; different ways remove the barrier.

[O / {b I:l You may speak, draw, point, use a device or dictate. ]




Select a social skill .
Year 3 - W04 '

Name:
Use C7 and C8. All cases are fictional.

1. Notice: Choose a relationship need and a fitting skill.

\

) 2. Record: Show two lines of a safe ﬁction\ rsati

3. Expl&@: Why does your chosen skill fit?

You may speak, draw, point, use a device or dictate.




Select a social skill
Year 3 - W04
Name: ANSWERS 0ne possible response

Use C7 and C8. All cases are fictional.

)

2

[ 1. Notice: Choose a relationship need and a fitting skill. |
C7: both want to test. Choose negotiation.

r 2. Record: Show two lines of a safe fiction rsati

“What matters to you?” “CQ ur s that work?”

: Why does your chosen skill fit?
oth views and checks a workable agreement.

L.

A

You may speak, draw, point, use a device or dictate.




Refine from feedback

Year 3 - W05

Name:

Use C8. All cases are fictional.

-

1. Notice: The first wording is “You do it.” Feedback: “Offer a cho

o J
2. Record: Write or show your improved \

K

3. Expl What changed, and why does it help?

. J

~

You may speak, draw, point, use a device or dictate. J

L.




Refine from feedback

Year 3 - W05

Name: ANSWERS One possible response

Use C8. All cases are fictional.

-~

1. Notice: The first wording is “You do it.” Feedback: “Offer a cho

The first wording offers no clear choice.

.

E
2. Record: Write or show your improved iguitat

“Would you like to draw or explaifgg W woYks for you?”

K

3. Expl What changed, and why does it help?

It offers two useful ways and checks the person’s choice.

\. -

~

You may speak, draw, point, use a device or dictate. ]

L -




Plan inclusion

\.

Year 3 - W06

Name:

Use C1-C6 and C8. All cases are fictional.

7~

1. Notice: Choose and name one participation barrier.

2 Record: Plan a change, who will help abow WCheck j

3
ng

. What likely wellbeing benefit could follow?

L

[ You may speak, draw, point, use a device or dictate. )




Plan inclusion

Year 3 - W06
Name: ANSWERS  One possible response

Use C1-C6 and C8. All cases are fictional.

1. Notice: Choose and name one participation barrier.
C3: only fast writing counts.

L

2. Record: Plan a change, who will help arf@abow Wheck j

The leader offers spoken, drawn or RlecteQideas.

Ask if time and choices wor

&

3. Ex » What likely wellbeing benefit could follow?

More conWg@putions may be valued, supporting belonging.
The effect needs checking.

L

(You may speak, draw, point, use a device or dictate. ]




Inclusion assessment plan
Year 3 - WO7

Name:
Use C1, C3 and C8. All cases are fictional.

Welcome-club rules: only boys lead; ideas must be written quickly; everyone does one task.

1. Notice: Choose a skill and barrier in the welcome-club case.

2. Record: Plan your skill, feedback, refinegnen

3
&

ow could the action help participation and wellbeing?

\,

, 3. Explai

You may speak, draw, point, use a device or dictate.




Inclusion assessment plan
Year 3 - WO7
Name: ANSWERS One possible response

Use C1, C3 and C8. All cases are fictional.

Welcome-club rules: only boys lead; ideas must be written quickly; everyone does one task.

1. Notice: Choose a skill and barrier in the welcome-club case.
Use an invitation skill; change the fast-writing rule.

2. Record: Plan your skill, feedback, refinegien

Offer spoken or drawn ideas. Feedback: glowSQnkinSg ause and check.
Accept several response ways.

A choice can remove the barrier and value more ideas. Ask what works.

You may speak, draw, point, use a device or dictate. ]




Evaluate effects

Year 3 - W08
Name:

Use C4 and C8. All cases are fictional.

2. Record: Show what worked, thK@emem

K

3. Expla@Whose voice should be checked before deciding it worked for all?

L v

You may speak, draw, point, use a device or dictate. ]




Evaluate effects

Year 3 - W08
Name: ANSWERS One possible response

Use C4 and C8. All cases are fictional.

Speaking offered a useful response way.

L

2. Record: Show what worked, the remaining ier
The timing barrier remains. Keep choif@s a ing time.

&

Whose voice should be checked before deciding it worked for all?

Ask other willing participants, including anyone whose contribution is missing.

A A

You may speak, draw, point, use a device or dictate. J




An inclusion audit in miniature
Year 3 - W09 - Optional reinforcement

Name:

Use C3, C4 and C8. All cases are fictional.

Model-making station: only fast-written ideas count; instructions are shown in one place.

1. Optional: Notice a barrier in the fictional model-making station.

2. Record: Draw or explain one changed fgatNgof the @ati

&

3. Expl ow will you check that your change helps?

You may speak, draw, point, use a device or dictate.




An inclusion audit in miniature

Year 3 - W09 - Optional reinforcement
Name: ANSWERS One possible response

Use C3, C4 and C8. All cases are fictional.

Model-making station: only fast-written ideas count; instructions are shown in one place.

1. Optional: Notice a barrier in the fictional model-making station.

G

2. Record: Draw or explain one changed

Fast writing is the only accepted way.
%

tof
Offer spoken, drawn or selected ideas arf\read~SQawd or picture instructions.

ow will you check that your change helps?
Ask what reSponse way and thinking time work. Check for a remaining barrier.

You may speak, draw, point, use a device or dictate.




Name:

Use G1 and C8. All cases are fictional. W A&

1. Optional: Notice a role choice that helped in the game.

L

2. Record: Show one access improvement an pene

fter trying it.

Q)
&

3. Explain’Qhat evidence supports keeping the change?

L8

You may speak, draw, point, use a device or dictate.




Try an inclusive cooperative game
Year 3 - W10 - Optional reinforcement

Name: ANSWERS One possible response 5

Use G1 and C8. All cases are fictional. w

1. Optional: Notice a role choice that helped in the game.
Example: a teacher read the card while I pointed to a choice.

L

2. Record: Show one access improvement an peneggafter trying it.

Sample only: the group allowed more thin

3. Explain™Q¢hat evidence supports keeping the change?

ti nd son shared an idea.

The observed participation supports keeping the pause. Your own observation may differ.

L

You may speak, draw, point, use a device or dictate.




Quiz guide and answer anchors

Eight questions - use the separate editable quiz deck

Response and interpretation
Ask each question before showing its answer slide. Allow spoken, pointed, drawn, written,
supported or dictated responses and thinking time. Questions 1-2 check core concepts; 3-6 check
case reasoning and skills; 7-8 transfer to a new situation. Ask for reasons where prompted. Use
this check to identify further teaching, alongside the practical assessment.

Question 1- Does inclusion mean everyone uses exactly the same method?
No. Different supports or ways to participate can offer fair access. The share,
stay the same.

Question 2 - Is one student responsible for explaining an entire cult
No. People choose what to share. Use reliable sources; an individual
culture.

Question 3 - C3 accepts only fast-written ideas. Where is th
The fast-writing rule is the barrier. Change the rule to ac awn or supported
responses and allow thinking time.

Question 4 - C7 has two students wanting one teste ill fi d what could you
say?
Negotiation fits: ask what matters, listen, suggest agreement. Example:
"Could we take turns? Does that work for you?"

Question 5 - Feedback says, "Offer a ch
Offer useful ways and ask what wor ou like to draw or explain? Which works

Question 6 - Co6 values drawin g. How might this support wellbeing?

Both contributions are usef This may help students feel connected and included.
Ask for feedback instead of ass

Question 7 - Anew ¢ ry response. A student asks for thinking time.
What change wo

Allow flexible thi

Commission' ISsroom resources on equality and equity (humanrights.gov.au). No source
image, worksheet or distinctive figure is reproduced. Visible credit appears on D2, the relevant
Lesson 3 slide and Quiz Answer 1.

Year 3 Health | Teacher guide | 44



Assessment: Plan and demonstrate
Relationships, Diversity and Inclusion - Year 3

Name:

'd ™

A welcome club plans a model park.
Only boys can lead.

Ideas must be written quickly.
Everyone does the same task.

8

Show a relationship skill, improve it from feedback propose aW@ksion action.

-

1. Choose a skill. Show or plan what you will say S@lo.

e

2. Record one feedback p' Sha@your improved action.

Feedback: 2 Improved action:
J

M S/
A Py
e
3. Name a bai¥ier. Propose a feasible inclusion action.
' ™
L J
o J

Speak, draw, write, point, use a device or dictate. You may demonstrate privately with a teacher.




Assessment: Explain and evaluate
Year 3 - Student response and teacher conference record
Name:

Use your welcome-club proposal from the first assessment page.

1. Explain how your action removes a barrier.

2. Explain a likely effect on belonging or wellbeing. U

3. Whose view is missing?

Teacher r
[[] Specific relationship skill observed

|:| Feedback used to refine the skill

[[] Barrier-removal action and reason explained

[] Likely wellbeing effect and checking step explained

Record the response method used. Communication support does not lower the achievement level.




Relationships, Diversity and Inclusion
Year 3 assessment rubric
Student: Date:

Criterion Important gap Sound contri Ner with reasons

Does not yet identify Explains a new case and
the relevant barrier or eaningful remaining
helpful skill. [ \ arrier.

Understanding

Justifies a refined
strategy using feedback

Action or refinement is
not yet shown or linked

Evidence and

process _
to feedback. and case evidence.

Application and Justifies the change,

explanation access change and benefit and a practical

lains a likely limitation.
ellbeing benefit.

Plans a respectful check | Identifies a missing
and improvement; perspective and refines
respects choices. the plan responsibly.

Reflection and
responsibility

beech fluency, confidence, handwriting or use of support.
ten, selected, supported and demonstrated responses may show the same learning.

Evidence / step:

No grade based on neatness, behaviour compliance or personal disclosure.
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jionships

— LEARNING—




Our learning

We are learning actions that strengthen r
| can listen, check an idea and invite @ ¢
You may speak, point, or om

Sukindi
S a

tr




Notice the group

Fictional case C7: Mia and Arlo both want

What could help them work togethe \
Choose one action bef '

Sukindi
S a



Listening actions \‘
Pause and give thinking time. “
a\ lon

Attend in o comfortable way; eye co
Listen without interrupis®.
Check: "Have @ oO® yourddea?"

Sukindi
) S a




A worked example

Mia: "l heard you want to test first. Is that ¢
Arlo: "Yes. Then you can test.” \
Mia: "Let us check that turnSywoRk."

Sukindi
) S a



Practise together

Use C7 with a partner or teacher.

0

Choose how to respond.

Try listening and checky

Swap roles o

Sukindi
S a



Apply your choice

Look at C1 or C7. N
Choose two helpful actions. ! \

Show or explain what

Use WOl tore asoniro.

Sukindi
) S



Check the action \‘
"Be nice" is a start, but what will you do?
Name a specific listening or coopera N :

Explain how it helps so ne ta t.

oY

Sukindi
) S @



Reflect \‘
Which action did you use? w

What did you notice after using it? \
Next time, what will yo p or rgve?

oY

Sukindi
) S @
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Our learning \‘
Diversity includes different interests, experi S an S

contribute.

| can explain how valui Iff c@moghe
connected. @

someone feel

Sukindi
) S @



Notice two interests \‘
Fictional case C5: Jo likes drawing plants. T. es Ma kg

maps.

The club expects every 0 likéghe Bomeghifg.

Whose useful | 100 e missed-

Sukindi
) S @



Belonging and wellbeing \‘
A person can feel welcome when their contge€tion 1SoRie

Wellbeing includes feeling safe, supp@rte@l ol connectem.
Ask what helps; do not SS ho

r'SO

Sukindi
S a



A worked connection \‘
C6: Jo draws plants and Tess maps the gorge®. N

Both ideas help the club plan. \
y oth'gtudents feel they

Valuing both contributi ma

belong.

Sukindi
S a



Compare together \‘
Compare the rules in C5 and Cé. N
What changed? \
port tRipaten”
M C

How could that chang

Use the case G

Sukindi
S a



Make a connection \‘
On W02, choose a difference from C5 or C6 “
Plan an action that values it. q \

, Spegk or dictate.

Explain a likely benefit.

You may dro npl

Sukindi
S a



A respectful limit \‘
One student never speaks for an entire cul rg

People choose what to share. \

Use reliable sources fo@ rmatio

Sukindi
S a



Reflect

Complete: "Valuing different contributions

because .."

How could we check wg cthn h

oY

Sukindi
) S



) Sukindi
Sl 4




— LEARNING—




Our learning

A barrier is something in a rule, place or a
participation.

| can change o barrier€

Sukindi
) S



Find the barrier \‘
C3 says everyone must write quickly.
Leo has ideas but needs anot%ﬂ\ .

Is the barrier Leo, or th e?

oY

Sukindi
S a



Sukindi
) S a

Fair ways to participate

Everyone deserves respect and opportunitigs
People may need different ways or s X
Keep the shared learni oal; C th

: Australion Human Rights Commission - Equality and equity (humanrights.gov.au)




Compare the activity \‘
C3: only fast writing is accepted. N
C4: students may speak, draw or us N

. The response choices change.

communication.

The group stil

Sukindi
S a



Audit together

Check: How can ideas be shared?
Check: Is there thinking time?
Check: Who has been i d?

Choose one be

Sukindi
) S @



A partner may record

oY

expl

Plan an access change \‘
Use W03 with C3 and C4. N
Name the barrier, propose a chomge!n X[@0IN the behefit.

tiRN.

Sukindi
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Check the reason

Does your change help someone participoied
Does it keep the useful purpose of th a\'
Ask the person what w INSteCRgL OWOISSURI

Sukindi
) S @



Reflect \‘
Finish: "The barrier was ... We could chang
Different supports con be fair. \

on Wi to pange people.

We remove barriers, r h

oY

Sukindi
) S a
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Our learning \‘
Choose a skill that fits the need.

Listening, inviting and negotiating com s@en®nen

relationships.

| can check th@ d someotie.

Sukindi
) S a



Which need?

C7: two students want the saome model-tesid
C8: a student needs a comfortable w@ly 8 S
Which skill fits each sit n?

Sukindi
) S @



Negotiation steps \‘
Ask what matters. Listen. “
Suggest choices that respect qu\

or uou?"

Agree on o workable p

Check: " tw

Sukindi
S a

f




A worked dialogue \‘

Mia: "What matters to you about testing?"

Arlo: "l want to see if the bridge hold \
. DoeShogworge"

Mia: "We could test in

oY

Sukindi
) S a



Rehearse safely \‘
Choose a fictional case and response way
Practise the skill with a partner or ted®h

ds.

You may observe first e rol

CeC

No touching c ories gire required.

g a

Sukindi
S a



Choose and explain \‘
On W04, name the need and your chosen g

Write, dictate or show two useful line \

Explain why the skill fite

Sukindi
) S @




Check understanding

Repeat the idea in your own words.

Ask whether you understood it.

Respect o changed chqi

Get adult help @ re.

Sukindi
) S



Reflect \‘
What need did your skill address?

How did you check the other person'i m@gnRg?

What could you try if t on diSQoRwor

Sukindi
) S @
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Our learning \‘

Feedback can help us improve one action.

| can explain what | changed and w \
octi O pWson.

We give feedback abo

oY

Sukindi
S a



Notice the wording \‘
A leader says, "You do it."

Does this show a clear choice?

What would make the u#tation r@userl?

Sukindi
) S @



Specific feedback

Useful feedback naomes one action.
Try: "Offer two ways and ask whot w@rks
Avoid labels such as " rebb tBhis.'

Sukindi
S a



Before and after \‘
Before: "You do it." N
Feedback: offer a choice. \
After: "Would you like Ow O iIN? hi
you?" @

Sukindi
S a

works for




Rehearse one change \‘
Use C8 with a partner or teacher.

Try the first wording. Hear one feedb N
Choose a useful chang try SglyBhat §ct

10N again.

Sukindi
S a



Record the improvement \‘
Use WO5: before, feedback, after and reas

You may speak, draw, dictate or use e& ord

Make the change cleare

Sukindi
) S a



Check the effect \‘
How does the new wording invite particip ol
What still needs checking with the p (\'

One improved invitatio Y ne re tignkihg time too.

oY

Sukindi
) S @



Reflect

Finish: "I changed ... because the feedback

How did your change strengtkﬂe&

Sukindi
) S @
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Our learning \‘
Inclusion means removing barriers and w INg

participation.

| can plan a change au@ kMY b&meftt.

Sukindi
) S a




Compare two actions \‘
For C3, compare:

A. Tell everyone to write faster. \

B. Offer speaking, draowi® and s ted m

o 1

unication.

Which action arrier?

Sukindi
) S a



An inclusion plan \‘
Name the barrier. N

Choose a practical change anﬂa&

\@

Explain a likely benefit

\

Plan to ask w

¥

Sukindi
S a



A worked plan \‘
Barrier: only fast writing counts.

Change: the leader offers different w@ys W sRIre idegs.

Benefit: more ideas m Inclu nd e

Sukindi
) S @

may feel




Compare together \‘
Choose C1-C6 with your group. N
Compare two changes. \
Explain who each cha elps.

INg.

Ask what choi

¥

Sukindi
S a



Make your plan \‘
Use W06 to name the barrier and action.
Add who will help and the likely ben t\

Choose how to check

oY

ipati

Sukindi
S a



Check feasibility \‘
Can the group actually make this change?
Does it keep a useful shared goal? \
Does it respect people'@
?

What needs o

¥

Sukindi
) S @



Reflect

What change did you choose?
Why might it support belonging or WgllIo@
How will you check ins of g Iy?

Sukindi
) S @
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Our learning \‘
Show a relationship skill and improve it fro edbo%k.
Propose an inclusion action and exp ix y bepefil.

ots Sgjourgearning.

Use the response meth

oY

Sukindi
S a



Our fictional task \‘
A welcome club plans a model park.
Only boys lead. Ideas must be writte q‘ verypne-does

one task.

Choose a barg

¥

lonship reed.

Sukindi
S a



Two parts to show \‘
Part 1: choose a skill, show it, use one feed pOI

Improve it.

Part 2: propose an inclyus® actig old e
wellbeing bengk

aifr a likely

Sukindi
) S @



An example of refinement \‘
A leader invites o drawing or spoken idea. N
okw Y

Feedback: "Give more thinking time."

The leader pauses and wh works.

Explain why t gegelps.

Sukindi
S a



Prepare your response \‘
Choose a fictional role and response way. N
Use WO7 or Al to plan.

@Ae row or use o
ired.

You may demonstrate

Sukindi
S a



Show your learning

Demonstrate and refine the skill.

Name the barrier and feasible action
Explain the likely benefidg®Sing tiygole.

Say how you he agtion.

Sukindi
S a



Check both parts \‘
Did | show a specific skill and improvemen

Did my action change a barrier? \
Did | explain a likely eff stea®gf @luessig

a feeling?

Sukindi
) S @



Reflect \‘
Which evidence shows your learning?

What did the feedback change?

Which question will yo eck in n 8-

Sukindi
) S @
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Our learning \‘
Use feedback to check an inclusion action.

| can identify a benefit, a remaining kWirr@r o usefu

Improvement.

Our core asse @ INIGEES in this lIésson.

Sukindi
S a



Read the feedback \‘
Fictional feedback about C4: “
"Speaking helped me share an ideaq, & ed mqre

thinking time."

What worked 1SSINg?

Sukindi
) S a



Evaluate the action \‘

Use what the feedback actually says.

Separate o benefit from o remaining ak.o
specyfollever@one.

Do not assume one pe

oY

Sukindi
S a



A worked improvement \‘
Keep different response ways.

Add a pause before collecting ideas.

Ask whether the time olceSyomked.

Check whose @@ ti os net been heard.

Sukindi
S a



Discuss together \‘
Use C8 to ask whose voice is missing.

Compare two possible improvement

Choose one linked to t pplieCRgeellbac

Sukindi
) S a



Refine and explain \‘
On W08, name what worked and the remoygs®J borNgr.
Plan one change and explain why. \

Choose a respectful w checlNts @ffect?

Sukindi
S a



Complete the core evidence

Show any missing skill demonstration or | .
Explain an inclusion action and likel & :
A private teacher conf e corgec@®rd ygur response.

Sukindi
S a



Reflect \‘
What evidence changed your plan?

What will you ask next? \
Lessons 9 and 10 are ol remgorfiemewy; t
required asse@

Sukindi
) S @

ey add no
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Optional learning \‘
Apply the barrier-removal skills we have o yle .
Redesign one feature of a fictional o iv\

This optional lesson o 0 reg SS ent.

Sukindi
) S a



Notice the plan \‘
A model-making station accepts only fast- en |
Instructions can only be read from o &

Which feature could bl arti tidn?

oY

Sukindi
) S @



Keep the purpose

The purpose is to contribute an idea to th
Offer familiar response choices and

Change the activity, ro

Sukindi
) S a



A worked redesign \‘
Offer read-aloud or picture instructions.

Accept a spoken, drawn or selected i e\

Keep thinking time an whao S.

mptlgns dlbout someone.

These are chotf o

Sukindi
S a



Audit together \‘
Use a paper activity plan with your group.

Notice one barrier and compare twogh@®o

Discuss access; hever siafiiote o Ssolility.

Sukindi
) S a



Make a small redesign \‘
On W09, draw or explain one changed fea : “

Label how it helps someone participdle.

Include a question to the ICH.

oY

Sukindi
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Check your choice \‘
Does the change preserve the useful activi

Who might still need another choice

What can a teacher h rong

Sukindi
) S @



Reflect \‘
What barrier did you remove?
What familiar strategy did you reus \

How would you check rede

oY

Sukindi
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Lesso @
Try an inclusiyelc a

jonal
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Optional learning \‘
Use familiar inclusion strategies in o coop e gONe.
Choose a comfortable way to take p t\

This optional lesson o 0 reg SS ent.

oY

Sukindi
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Choose your role \‘
You may read, share an idea, ask a questi che

reason.

Speak, point, draw or \@ d BomrRuni€ation.

A teacher can@

Sukindi
S a



A safe shared goal \‘
We build a reasoned response together.

There is no speed race or elimination

OW Or QR0lge

You may pause, pass f rrole.

Use fictional cgge y.

Sukindi
S a



A worked turn \‘
Choose a challenge card.

Notice the case and explain one acti \

Ask o respectful questigy#

Check the rea@ eachgr criteria.

Sukindi
S a




Try a short round \‘
Use G1 with 2-4 students or a partner and er.

Point or use a large counter on the sl-sWp WOt.

Choose roles before theg#St turn:

Sukindi
S a



Improve participation \‘
After a round, ask what helped and what 1SSI

Choose one access improvement. \

Try the change and re It on V{LO W usewl.

Sukindi
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Check the change \‘
Did each person have a useful choice?

Did the group allow thinking time?

e ch efhelpdpl?

Which evidence sugge

oY

Sukindi
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Reflect \‘
Name one participation choice that worke

Explain one change you would keep.

ce WITRQUBOISkiNg f

Respect each person's

information. @

Sukindi
) S @
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How to respond \‘
Think before responding; there is no speed e.
Speak, point, draw, dictate or QH\ ation

Exploi @ Nereasked.

Sukindi
S a

lboard/device.

Use fictional e




Question | \‘
Does inclusion mean everyone uses exactl som
method?

Sukindi
) S @



Answer | - Explain

No. Different supports or ways to particip
t

access. The shared learning goal cao tIR®Same.

: Australion Human Rights Commission - Equality and equity (humanrights.gov.au)
| Sukindi



Question 2 \‘
IS one student responsible for explaining a@@




Answer 2 - Explain \‘
No. People choose what to share. Use relia OUrch
individual never represents OIHQU\

Sukindi
) S @



Question 3 \‘
C3 accepts only fast-written ideas. Where | o]o]g, g



Answer 3 - Explain \‘
The fast-writing rule is the barrier. Change ule e
spoken, drawn or supported rQSV w think

time.

Sukindi
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Question Y

C7 has two students wanting one tester ro Ich

aond what could you say?

Sukindi
S a



Answer U - Explain \‘
Negotiation fits: ask what matters, listen, s St tu n
check the agreement. Example: "Cou \\ urns? D®es

that work for you?"

Sukindi
S a



Question 5



Answer 5 - Explain

Offer useful ways and ask what works. Ex
like to draw or explain? Which works@orfuo
respectful, specific choic

Sukindi
) S a



Question 6 \‘
C6 values drawing and mapping. How mi 1S w
wellbeing? q \




Answer 6 - Explain \‘
Both contributions are useful and valued. Th#Mmaoy

students feel connected and includeds A% f edback

Instead of assuming o feghfg.

Sukindi
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Question 7 \‘
A new club uses one timer for every respong®A stu S
for thinking time. What changﬂg\ 0se and%why?

Sukindi
) S @



Answer 7 - Explain \‘
Allow flexible thinking time and agreed wa res T
removes o timing barrier while keepi e ed

hefyit hllps.

contribution goal. Chec

oY
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Question 8 \‘
One person says a new invitation helped. eg
conclude it helped everyone? QV .

Sukindi
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Answer 8 - Explain \‘
No. One view is limited evidence. Ask willin ICIP
whose ideas are missing and offer o ri‘ upport

ofe o

response. Refine the actj offee

oY
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Reflect on your learning \‘
Which action removes a barrier?
Which skill can strengthen a relation \
What feedback would osk f ) W

em sho

Your practico @ the skill too.

¥
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