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Meaning Across Cultures - Visual Arts - Years 5-6

Teacher overview — Years 5-6

ROUTE AND PURPOSE

Eight core lessons develop contextual analysis, trials, original creating and refinement.
Complete the comparison, process folio and transfer assessment in lesson 8. Lessons 9-10
are useful optional reinforcement; neither is required to complete the core assessment.

TEN SEPARATE PRESENTATION FILES

01. Analyse combinations

Meaning Across Cultures - Years 5-6 - Lesson 01 - Presentation.pptx
02. Context shapes meaning

Meaning Across Cultures - Years 5-6 - Lesson 02 - Presentation.pptx
03. Another material language

Meaning Across Cultures - Years 5-6 - Lesson 03 - Presentation.pptx
04. Compare interpretations

Meaning Across Cultures - Years 5-6 - Lesson 04 - Present
05. Experiment for own meaning

Meaning Across Cultures - Years 5-6 - Lesson 05 -
06. Plan and create

Meaning Across Cultures - Years 5-6 - Lesson O@- P
07. Refine the relationship
Meaning Across Cultures - Years 5
08. Cross-context assessment
Meaning Across Cultures 4
09. Translate an original
Meaning Across o - Lesson 09 - Presentation.pptx
10. Fact and inter N in wptions (Optional)

Meaning Across Culires - Years 5-6 - Lesson 10 - Presentation.pptx

RESOURCE USE

D1-D2 are colour displays. C1-C8 are eight case/source cards across two pages. The
cooperative game has rules, a six-stop mat and eight challenge cards. WO1-W10 are black-
and-white learning records, each immediately followed by red sample reasoning. Art is
made on suitable separate paper/materials. The assessment has two pages and a
landscape rubric.

QUIZ

Use the separate 24-slide Quiz PPTX: ten questions with black reasoning/feedback slides,
ways to respond and reflection. It checks understanding and supports discussion; the folio
and original work supply the full creating evidence.
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Meaning Across Cultures - Visual Arts - Years 5-6

Preparation, access and named sources

PREPARE

Print the colour displays, case cards and game pieces; keep student copies of WO1-W10
separate from their sample companions. Provide A4 art paper, scrap paper/card, pencils,
crayons, glue, blunt scissors and washable ink or paint for teacher-demonstrated edge
printing. Use school-approved materials, protect tables and manage allergies. No carving
tools, ceremonial objects or copied cultural motifs are needed.

VIEWING AND RESPONSIBLE MAKING
Introduce each artist as a named individual in a specific context. Contemporary First
Nations artists do not represent everyone in a culture. Explain that viewing an online
image is different from permission to reproduce it. Make original chpices using broadly
taught processes. Avoid asking students to disclose cultural identityr copy culturally
restricted designs.

ACCESS

Offer enlarged views, pointing, drawing, writing

records ideas, or a communication board/devifie.

starters and short steps when helpful. Judge tle sae

criteria in every response mode. Str

explaining an evidence limit.
&

Hokusai: The Great e, QW

The Met, JP1847.

https://Wwww.met m.orglart/collection/search/45434

Brian Robinson: Re urtle, 1995; linocut, ink on paper. Australian National Maritime

Museum, 0003210T:

https://collections.sea.museum/objects/16250

Artist context: https://www.sea.museum/en/person/brian-robinson

Maree Clarke: On the banks of the Murrumbidgee River, 2019; lenticular print lightbox.

NGV, 2019.837:
https://www.ngv.vic.gov.au/exhibition/maree-clarke/

ation, a partner who
ord choices, sentence
soning and art-learning

iNW by eValuating an alternative reading or

TEACHER-VIEW LINKS A

0-32; woodblock print, ink and colour on paper.

IMAGE USE

The Met explicitly marks the exact Hokusai image as public domain; its credit appears on
each affected lesson slide. Robinson and Clarke works are linked for viewing and
discussed through verified facts, with no reproduction or simulated artist image in this
pack. A static web view may not reproduce the full lenticular viewing experience.

Teacher guidance - 3



Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 1— Analyse combinations

LEARNING FOCUS

We are learning to explain how visual choices work together.

Success: connect an observation to a possible meaning, using a material or process
as evidence.

PREPARATION
Preview the Met link. Prepare D1, D2, C1 cards 1-2 and WOI. Supply scrap A4 art
paper, crayons and pencils. No copying of the print is required.

TEACHING SEQUENCE — ABOUT 60 MINUTES

0-5: Look silently, then gather evidence-based noticing.
5-15: Use the named print and distinguish conventions, pro
a qualified claim.
15-45: Compare two details (10 min), make original #fe/sp
one connection on WOT (5 min).

45-55: Pair explanation and collect one clai h Wsibl idence.
55-60: Store folios and clean up.

d material. Model

5 min), record

CHECK LEARNING
Diagnostic: can the stude
oral, drawn or dictated

chajces rather than simply list colours? Accept
pointed observation.

SUPPORT AND @
Offer the six-worON##POlay, enlarge the linked artwork and let students point to
details. Provide “I n&ice ... This may suggest ... because ...".

EXTEND
Ask how a changed scale or space might support a different reading. Explain why
the interpretation remains uncertain.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 01 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 2 — Context shapes meaning

LEARNING FOCUS

We are learning to compare visible evidence with source context.

Success: use a shared feature and a contextual difference without making one artist
represent a whole culture.

PREPARATION

Preview both links and prepare text source cards. Supply cardboard edges, thin non-
toxic washable paint trays, aprons, art paper and drying space. No carving tools or
artist-motif copies.

TEACHING SEQUENCE — ABOUT 60 MINUTES

0-5: Recall one observed combination.

5-15: Compare the two exact records and model one ¢
15-45: Use linked views and W02 (12 min), make twgrigi
label process and effect (3 min).

45-55: Compare sources in pairs and collec ex@al rggBoning.
55-60: Safe wet-work cleanup and storage.

trials (15 min),

CHECK LEARNING

Look for accurate time/plagai cogparison and a distinction between

mmaries, chunk one row at a time and allow pointing plus a

partner-scribed expggnation.

EXTEND
Identify an unknown purpose or audience and explain how an artist statement
could help without claiming certainty.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 02 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 3 — Another material language

LEARNING FOCUS

We are learning to analyse how a material choice can contribute to meaning.
Success: use verified information and leave unsupported cultural meanings as
guestions.

PREPARATION

Preview the NGV page and its exact work label. Prepare C1 cards 5-6 and WO3.
Supply tracing/translucent paper, coloured paper, crayons and glue sticks. Use
teacher-view links for copyrighted works.

TEACHING SEQUENCE — ABOUT 60 MINUTES

0-5: Retrieve material/process vocabulary.

5-15: Discuss Clarke's named practice and the lightbox ggcor | a cautious
material interpretation.

15-45: Record evidence and one question (10 mirfaex e or al paper layers (17
min), select and annotate an effect (3 min).
45-55:; Explain a sourced claim and a limit infpai
55-60: Store trial layers and tidy.

CHECK LEARNING
Check that students a @ asagPeffect while keeping unverified cultural
meaning qualifie

SUPPORT AND R NSE CHOICES
Offer enlarged sou text, picture/material choices and oral or device-supported
responses. Precut ordinary paper where needed.

EXTEND
Compare what a static online photograph can show with the experience of a
changing view in person.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 03 - Presentation.pptx

Teacher guidance - 6



Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 4 — Compare interpretations

LEARNING FOCUS

We are learning to test interpretations against evidence.

Success: distinguish source facts from a possible reading and explain an evidence
limit.

PREPARATION

Prepare the three game pages, counters or pointing alternative, Cl and WO04. Supply
dry drawing/collage materials. Teacher key gives a criterion for each numbered
challenge.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Sort one observation and one inference orally.
5-15: Model two interpretations and an overclaim.
15-45: Cooperative game (12 min), W04 reasoning in
min).

45-55: Explain evidence, uncertainty and a ion.
55-60: Collect cards and store studies.
CHECK LEARNING

Collect a supported interpraiti rejegted overclaim and a reasoned limit.
Confidence or speakingg@peedi dence of achievement.

ange study (10

SUPPORT AND
Use fewer cards,
mMay pass a public t\

er reading, pointing and oral or scribed reasoning. Students
and respond privately.

EXTEND
Explain what additional source could strengthen a claim, then qualify the claim if
that source is unavailable.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 04 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 5 — Experiment for own meaning

LEARNING FOCUS

We are learning to test combinations for an original intention.

Success: document two trials, compare their effects and select a next step with a
reason.

PREPARATION

Provide art paper, crayons, coloured scrap paper, glue sticks, cardboard edges and
washable paint. Prepare drying space and WOS5. No sharp carving or imitation of
studied compositions.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Choose a safe original intention.

5-15: Demonstrate changing one main choice and co re tional trials.
15-45: Make two or more small trials (22 min), com ord¥n WO05 (8 min).
45-55: Brief conferences on actual effects and ions.

next decision.

55-60: Drying-rack and tool cleanup.
CHECK LEARNING
Collect at least two trials with @ tentional comparison and a justified

SUPPORT AND RESR®
@ jar tools, adapted grips, larger paper and a partner to
Fflions

Offer a small che
record dictated r

EXTEND
Try a counterexample: a combination that communicates a different intention, then
explain which choice caused the change.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 05 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 6 — Plan and create

LEARNING FOCUS

We are learning to create an original work from a tested intention.

Success: plan how conventions, processes and materials combine, then make and
explain the work.

PREPARATION

Prepare W06, process folios, A4/art paper and the familiar tools chosen in lesson 5.
Precheck paint drying and offer dry-media alternatives. Keep the work small
enough to finish the core.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Review selected trials and intention.
5-15: Model a feasible plan and safe sequence.
15-45: Plan on WO0G6 (5 min), create an original wo
45-55: Short purposeful-choice conferences an
55-60: Safe storage and cleanup. \

CHECK LEARNING

Assess planning and creating ughythe ntion, original work and explanation
of combined choices. Do sergblance to a sample.

SUPPORT AND RESE®
Offer prepreparg o@» Bri adapted tools and a dictated/drawn plan. A partner
may assist physicgvhile the student directs artistic choices.

EXTEND
Explain a tradeoff between two combinations or how a chosen audience might
interpret the work differently.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 06 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 7 — Refine the relationship

LEARNING FOCUS
We are learning to refine a specific artistic choice.

Success: use feedback and your intention to justify a change, then evaluate its effect.

PREPARATION

Prepare W07, completed works and folios. Offer familiar materials and a small trial
strip before an irreversible change. Use private feedback if group discussion is
unhelpful.

TEACHING SEQUENCE — ABOUT 60 MINUTES

0-5: State intention beside work.

5-15: Model specific feedback and a justified refinement.

15-45: Feedback (7 min), trial/refine or deliberately retaigy(18 cord evidence (5
min).

45-55: Evaluate effects and select core assessmeRg evigfence.

55-60: Safe storage and cleanup. \

CHECK LEARNING

Look for reflection causing a puosefyl de N and evaluation based on the actual
effect.

SUPPORT AND RESEO
Offer a feedbac
conference. Alter#®e communication does not lower the criterion.

EXTEND
Compare two possible refinements and explain why one better serves the intention
with fewer unintended effects.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 07 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 8 — Cross-context assessment

LEARNING FOCUS

We are bringing together contextual analysis, experiments and original creating.
Success: support a comparison and explain purposeful choices with evidence.
Core assessment finishes in this lesson.

PREPARATION

Prepare W08, Al pages 1-2, rubric, linked sources, folios and completed works. Use
observations from lessons 5-7 plus short conferences, so all students do not wait for
one public presentation.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Select evidence and retrieve criteria.
5-15: Model comparison, artist statement and the new
15-45: Complete comparative response and gather dence Teacher
holds brief conferences alongside mdepende sponses.
45-55: Finish transfer/conference checks an ord all core evidence
NOW.

55-60: Store assessed work and ti

CHECK LEARNING

Combine comparison,
contextual unders ali

rubric without g @

SUPPORT AND RES®ONSE CHOICES

Offer a chunked source pair and organiser, oral/drawn/device-supported
explanation, dictated text and a private conference. Allow additional response time
within established access arrangements.

EXTEND
Evaluate an alternative reading and explain the most useful additional evidence.
Transfer the same reasoning to a different named work.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 08 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 9 — Translate an original meaning
(Optional)

LEARNING FOCUS

Optional reinforcement: express your own already-developed idea through another
familiar medium.

Success: compare how the change in medium affects meaning.

Core assessment is already complete.

PREPARATION

Offer the completed original work, W09 and only familiar materials. Choose a dry
option if drying time is short. No essential concept or new artist source is
introduced.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Revisit original intention.
5-15: Model an already-familiar medium change.
15-45: Make a small variation (22 min) and recaqr e pa N (8 min).
45-55: Optional partner sharing and feedbagk!

55-60: Store and clean.

CHECK LEARNING
Optional formative feedba N ission does not affect the lesson 8 assessment.

SUPPORT AND RESEQ

Offer two familia @
EXTEND

comparison.
Explain an unexpected effect or compare what each medium makes easier or
harder to communicate.

hoRges, a small achievable study and oral, pointed or scribed

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 09 - Presentation.pptx
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Meaning Across Cultures - Visual Arts - Years 5-6

Lesson 10 — Fact and interpretation in captions
(Optional)

LEARNING FOCUS

Optional reinforcement: make captions that separate verified facts from
interpretations.

Success: attribute a named reference and explain your own original work clearly.
Core assessment is already complete.

PREPARATION

Prepare W10, completed comparison and original work. Supply label paper and
markers. Link copyrighted references instead of printing their images. This is a local
optional activity, not external publication.

TEACHING SEQUENCE — ABOUT 60 MINUTES
0-5: Identify a fact and interpretation in existing analysi
5-15: Model separate reference and own-work capt
15-45: Draft and check W10 (15 min), prepare a_lo

arrangement (15 min).
45-55: Optional peer readability and attribut§on d

55-60: Tidy and store.

CHECK LEARNING

Optional formative fee ly tion accuracy and responsibility. No new
required evidence

SUPPORT AND R NSE CHOICES

Offer a caption fra source fact cards, large text and dictation or supported
word/symbol choices.

EXTEND
Trim a caption while preserving its evidence and qualification, or explain a
remaining limit to a viewer.

PRESENTATION
Meaning Across Cultures - Years 5-6 - Lesson 10 - Presentation.pptx

Teacher guidance - 13



Meaning Across Cultures - Visual Arts - Years 5-6

Cooperative game — teacher criteria

RUN THE GAME

Use the three colour game pages with the eight source/case cards. Two to four
students move through Notice, Ask, Compare, Explain, Apply and Reflect using a
counter or pointing. Choose a numbered challenge, discuss an evidence-based
response, ask a respectful question and check its criterion. Revise together and rotate
turns. No timer, score, elimination or winner is needed. A student may respond
privately with the teacher.

CHALLENGE CHECKS — ACCEPT OTHER SUPPORTED RESPONSES

1. C1-C2: Link an observed scale/line choice in Hokusai's named print to a qualified
possible meaning, with visible evidence.

2. C1+C3: Both are prints using ink on paper. Hokusai's ca. 18gR-32Woodblock process
differs from Robinson’s 1995 linocut. Use the named recgrds.

3. C4: A named artist’s time, place and source cont up or@careful
interpretation; one artist is not everyone in a cult

4, C5-Cb: The NGV names a lenticular print Ig
establish a cultural meaning. Qualify a readi
needed.

5. C7: Compare actual effects i
maker's intention. There is 38
6. C8: Studying a print
original choices; p Uil
7. D2: Context a @ ve@@appearance both matter. Explain one supported
connection rathe an treating a decorative feature as proof of meaning.

8. WO7: Give specifi®q@eedback about an observed effect and its relationship to the
student’s intention. Accept a justified change or deliberate retention.

o hat t alone does not
a S what more evidence is

SAMPLE WORKSHEET COMPANIONS

Red ANSWERS pages model one line of reasoning. They are not prescribed personal
artworks or a single correct interpretation. Accept another response when its
observation/source fact, connection and limitation are defensible. Keep companions
out of student practice until discussion or checking.

Teacher guidance - 14



Meaning Across Cultures - Visual Arts - Years 5-6

Quiz guidance and feedback

FILE

Meaning Across Cultures - Years 5-6 - Quiz.pptx

USE

The deck has 24 slides: cover; response choices; ten question/feedback pairs;
reflection; closing. Pause on each question before showing its black reasoning slide.
Students may answer in a learning book, point to an option, speak, draw or explain
to someone who records their reasoning. Read aloud and allow thinking time. Ask
for evidence on open responses.

QUESTION FOCUS

1. Why compare context as well as appearance?

2. Does studying a print require reproducing it?
3. Which statement is a source fact?

4. How do choices combine?

5. What does a trial show?

6. What is useful refinement?

7. What can a material record tell us?

8. Which action respects the source?

9. A new comparison
10. A new making decision

INTERPRET THE EVIDE
Use the explanatj
guestions shoul

tNFdeCR®ather than rewarding a letter alone. Context

e ngned museum records. Open art interpretations may
vary when suppor®d; the samples show the reasoning expected. Note an evidence
limit where requeste®. The quiz complements the practical folio and does not
replace assessment of original creating.

SOURCE HANDLING

Teacher-view the linked source works before class and provide the verified case
cards alongside relevant questions. The Met Hokusai image appears in lessons with
its public-domain credit. The contemporary artists’ works are linked rather than
reproduced. Show the source page to resolve a factual question; do not invent
cultural meaning from appearance alone.

FEEDBACK

Invite a student to add an observation, name the source of a fact or qualify a claim. A
changed response after feedback is useful learning evidence. Do not assess speed,
handwriting neatness or confidence as art understanding.

Teacher guidance - 15



Meaning Across Cultures - Visual Arts - Years 5-6

Core assessment and moderation

COMPLETE IN LESSON 8

Collect W08, the two assessment pages, the student’s original artwork and process
folio. The folio should show trials, planning and a justified refinement or deliberate
retention. Compare two named works using verified context, and use a different
named case work for transfer. Lessons 9-10 provide optional reinforcement after this
core assessment.

LOOK FOR CONNECTED REASONING

Contextual understanding: a similarity and difference, named works and accurate
time/place/material/process evidence.

Evidence and process: actual trial effects inform a selection or refinement.
Purposeful creating: an original intention with an explained con@ination of
conventions, processes and materials.

Reflection and responsibility: qualified interpretation
evidence limit or reasoned next step.
USING THE RUBRIC

The landscape rubric describes Important
Justified transfer across four criteria. ch'QiteTion from the available
evidence, then provide one usefylgext s student may show strength in one
criterion and still have a gap ino . Do N®t total aesthetic preferences into a
score.

ACCESS AND FAIRNES
Record response
Drawing, pointin Ttyp®/dictated explanation or a commmunication
board/device may $gow the same learning. Support or an alternative response mode
does not automaticafly lower achievement. Avoid rating beauty, expense of
materials, fine-motor ease, confidence or speed.

thif| ution and an

und contribution and

SAMPLES AND LIMITS

WO08's red companion models possible comparison, creating and transfer reasoning;
it does not determine a student’s personal intention. A museum material fact and
an observed effect support a possible reading, not proof of every cultural meaning. If
a student has only a static online view of a lenticular work, recognise that viewing
limit. Use named artist/source information and respectful questions.

RETURN FEEDBACK

Point to the evidence that already works. Ask for one concrete addition or
refinement: a source fact, an observed effect, a clearer intention—choice connection
or a meaningful limit. Give students a safe opportunity to explain the next step.

Teacher guidance - 16



Meaning Across Cultures: Key Ideas

Culture

Culture: shared and changing

ways people live, express ideas

and connect. Cultures are
diverse.

Meaning

Meaning: ideas or experiences ¢4# 4

a work can communicate.

Material

Material: what a wo ,
such as ink, paper or gl%gs.

Context

Context: the maker, time,
place, purpose and audience
around a work.

Interpretation

Interpretation: an explanation
supported by observations
and sources.

Conventions such as line and space work with processes and materials.
One work cannot represent everyone in a culture.




How We Explain Our
Evidence

Looking closely. Thinking more deeply. Sharing our ideas.

Question: Why compare context as well as appearance?
Meaning depends on who

made a work, where and A closer |00kre

when, its purpose and can tell us “;0563
: r

audience, as well as than W

visible features.

Evidence: a process and choices
Fictional model: Sam makes an original study

Notice:
sweeping lines,
open space and
layers of
ordinary paper.

hoices
Sma“ 3 ate
i ﬁa';igcr:ffecf
|lr 5 \\
49 Explanation: what does it mean? \ .
~ o

ol S
Context: Explain: Art P meon®
Sam is making a classroom the lines may suggest how 0 t’\d‘
study for classmates, using movement. The purpose us rhe w0
a familiar observation. and audience help us 50

interpret the choices.

Ask: what is a fact? What is an interpretation? What do we still need to know?




Case and Source Cards: 1-4 gk clies

Make connections

c1 Hokusai: time and process C2 Hokusai: visible choices

The Great Wave, ca. 1830-32, Japan. The wave is large beside small boats.
Woodblock print, ink and colour on paper. | :  Mount Fuji appears small in the distance.
What can this record tell us? . | How could scale affect a reading?

—

—
——

— —
AE

=

c4 Robinson: named context

Brian Robinson is a contemporary
Kala Lagaw Ya and Wuthathi artist,
born on Waiben.

| | Why use this specific context?
| 27277 &
i ___,__,.-—~—""’
o e — y

E E e _;;;'5r

o =L

----------------------------------------------------

Which material or pr8
with Hokusai’s print?

----------------------------------------------------

Sources: The Met, The Great Wave; Australian National Maritime Museum, Reef Turtle and Brian Robinson,
Teacher-view links are in the Unit Plan.



Case and Source Cards: 5-8

C5 Cé6

Clarke: continuing practice =~ Clarke: a material choice

Maree Clarke is a Yorta Yorta,
Wamba Wamba, Mutti Mutti and
Boonwurrung artist. Her contemporary
practice uses varied media.

On the banks of the Murrumbidgee

River, 2019, is a lenticular print lightbox.
How might a changing view affect |
a viewer? i

o e e e o e e e e e —  ————

An origina @ Evidence and permission
Fictional model: Safycompares
sweeping crayon lines with cardboard-
edge prints and paper layers to show
leaf movement. What should Sam
record?

Public viewing does not automatically
allow copying. Link restricted works,
name the source and create original
studies. What evidence supports

your interpretation?

Sources: NGV, Maree Clarke: Ancestral Memories.
C7 is a fictional original studio model. Teacher-view links are in the Unit Plan.



Curator’s Choice:
How to Play

Players: 2-4. Use a counter or point to a stop.
No timer or winner is needed.

Place C1-C8 source cards beside the six-stop mat.

Move through Notice, Ask, Compare, Explain, Apply and R§lect.
Choose a numbered challenge card. Read it togeth
Give a response with an observation, \ t ggfrocess example.

Ask one respectful questigh abgut theNvidence.

Check the te @ ise or add evidence together.

Rotate turns;r respond orally with a partner or privately with the teacher.

N o0 i AW R

Worked turn

At Compare, use C1 and C3. Both records name prints
on paper. Their dates and print processes differ.

Ask: What can these facts tell us about meaning?

The aim is supported reasoning, not speed or judging people.

é :
.

/ < ke




Curator’s Choice: Six-Stop Mat

Start at Notice. Follow all six stops and repeat if useful.
Use a counter or point. Choose a challenge card at each stop. No race.

NOTICE ASK

Point to a specific l What context
feature. do we need?

Connect evidence to
a possible meaning.

Find a supportec
similarity or dfera

APPLY REFLECT

Choose an original Name a limit or a
studio decision. useful next step.




Curator’s Choice: Challenge Cards

————————————————————————————————————————————————————————————————————————————————————

e C14+C3:
Compare a process/material

fact and a time difference.

C1-C2:
Connect scale or line
to a possible meaning.

C4:

Explain why named
context matters.

C8:
Does studying a print

require reproducing it?
Explain.

D2:

Why compare context
as well as appearance?

@ —

____________________________________________________________________________________

WO07:

Give specific feedback
linked to an intention.

Use evidence, ask respectfully and check the teacher criteria in the Unit Plan.



Analyse combinations

Name:

C1-C2. View the named Hokusai work. Model: a claim connects a visible choice to a possible
meaning.

NOTICE: Work title and source. Record two specific visible details.

CONNECT: Explain how line or space works with a process/material.
REFLECT: Give a possible meaning and one limit.

You may draw, write, point or explain to someone who records your ideas.

Work title and source. Record two specific visible details.

[ 2. CONNECT

1. NOTICE
Explain how line or space works with a procesmd @

[ 3. REFLECT

Give a possible meaning and one limit.

Reference: The Met, Hokusai, JP1847.




Analyse combinations
Name: ANSWERS

C1—C_2. View the named Hokusai work. Model: a claim connects a visible choice to a possible
meaning.

NOTICE: Work title and source. Record two specific visible details.
CONNECT: Explain how line or space works with a process/material.
REFLECT: Give a possible meaning and one limit.

You may draw, write, point or explain to someone who records your ideas.

[ 1. NOTICE

Work title and source. Record two specific visible details.

The Great Wave; The Met. A large curved wave is close to

much smaller boats. Mount Fuji appears sma§ in the
distance.

[ 2. CONNECT
Explain how line or space works with a process/materif§.
Curved printed lines, wk opaper and crowded

foreground shap@ asise powerful movement.

[ 3. REFLECT

Give a possible meaning and one limit.

The wave may feel threatening because of its scale beside

boats. This is a supported interpretation, not proof of the
artist’s exact intention.

Reference: The Met, Hokusai, JP1847.




Name:

Context shapes meaning

C1-C4. Compare the two named print records. Use facts to qualify an interpretation.

-

COMPARE: Hokusai record / Robinson record. Time, place, process, material.

p

CONNECT: One supported similarity and one differen

-~

Similarity (with support) ifference (with support)

N
&

N

REFLECT: Explain how context helps. What remains unknown?

Ve

p

You may draw, write, point or explain to someone who records your ideas.

Sources: The Met; Australian National Maritime Museum.




Name: ANSWERS
Context shapes meaning

C1-C4. Compare the two named print records. Use facts to qualify an interpretation.

o
COMPARE: Hokusai record / Robinson record. Time, place, process, material.

Hokusai: Japan, ca. 1830-32, woodblock print, ink and colour
on paper.

Robinson: Reef Turtle, 1995, linocut, ink on paper.

\ J

CONNECT: One supported similarity and one differen

- Similarity (with support) \ iffezence (with support)
Both use print processes ys#f he dates, places and specific
ink on paper. rocesses differ.

\ v

REFLECT: Explain how context helps. What remains unknown?
4 ™\

These facts place each work in a specific context. We still need
evidence for purpose or intended meaning. Neither artist represents
everyone in a culture.

.

You may draw, write, point or explain to someone who records your ideas.

Sources: The Met; Australian National Maritime Museum.




Another material language

Name:

C5-C6. View Clarke’s named NGV record. Use evidence without inventing cultural meaning.

NOTICE: Record a source fact about the work and material.

Q@d

COMPARE: Record an observed effect. Separatg a Rt a po%sible reading.

REFLECT: What question would an artist’s explanation help answer?

Reference: NGV, Maree Clarke: Ancestral Memories.

kil



Another material language
Name: ANSWERS

C5-C6. View Clarke’s named NGV record. Use evidence without inventing cultural meaning.

NOTICE: Record a source fact about the work and material.

Maree Clarke, On the banks of the Murrumbidgee River, 2019.
The NGV record names a lenticular print lightbox.

COMPARE: Record an observed effect. Separatg a a possible reading.

A lenticular image can a ﬂfe nt as viewing angle
changes. It may invite #fver t0 look again. That possible

effect is not a coplg ral explanation.

REFLECT: What question would an artist’s explanation help answer?

What does Clarke say about this work’s ideas? A static online
view may not show the full changing-view experience.

Reference: NGV, Maree Clarke: Ancestral Memories.




Name:

Compare interpretations

C2 and C8. More than one reading can work when evidence supports it.

=

.I|||
| |
.\\\\\\\\(M

READING A: Claim and visible/source evidence.

READING B: A different claim and its evidegc

&

EVALUATE: Which claim overreaches? State a limit and a respectful question.

You may draw, write, point or explain to someone who records your ideas.

Reference: The Met, Hokusai, JP1847.




Name: ANSWERS

Compare interpretations

C2 and C8. More than one reading can work when evidence supports it.

@._:_m

]ll
gl LR R RN
I-

READING A: Claim and visible/source evidence.

The large wave beside small boats may suggest
danger. Evidence: the contrast in scale and
crowded foreground.

READING B: A different claim and its evidegc

The strong curves@ |l distant mountain
may emphas% s scale. Evidence: curved
|

lines and ount Fuji.

EVALUATE: Which claim overreaches? State a limit and a respectful question.

“All Japanese people read it this way” overreaches.
One work cannot represent everyone. Ask: Which
detail supports your reading?

You may draw, write, point or explain to someone who records your ideas.

Reference: The Met, Hokusai, JP1847.




Experiment for own meaning

Name:

C7. Make trials on separate art paper. Record actual effects. Fictional models show one possibility.

PLAN: Your safe original intention and two trial choices.

COMPARE: Trial A process/material/effect. Trial B prgges ial/effect.

Trial A

Tria

@

SELECT: Which combination will you use, and why?

You may draw, write, point or explain to someone who records your ideas.

kil



Experiment for own meaning
Name: ANSWERS

C7. Make trials on separate art paper. Record actual effects. Fictional models show one possibility.

PLAN: Your safe original intention and two trial choices.

Sample original intention: show movement in leaves.
A: sweeping crayon lines with wide space.
B: cardboard-edge prints with close paper layers.

COMPARE: Trial A process/material/effect. Trial B prqges ial/effect.

Trial A Tr|a
A makes direct Q
easier to f« @ B feels crowded.

SELECT: Which combination will you use, and why?

Choose sweeping lines with a few spaced paper shapes.
The line direction and open space better serve the intended
movement.

You may draw, write, point or explain to someone who records your ideas.




Plan and create

Name:

Use your own trials. Make the artwork on appropriate separate paper/materials.

i

PLAN: Intention and an original arrangement sketch.

L

Py

MAKE: Selected conventions, processes and materials. S&Mer.

&

L

-~

EXPLAIN: How do the choices combine? Note a possible refinement.

You may draw, write, point or explain to someone who records your ideas.




Plan and create
Name: ANSWERS

Use your own trials. Make the artwork on appropriate separate paper/materials.

PLAN: Intention and an original arrangement sketch.

Sample plan: an A4 study of leaf movement. Sketch
sweeping marks with a few original paper shapes and
open space.

~

MAKE: Selected conventions, processes and materials. Safe making order.

Use crayon drawing, then glue gfdi aper layers
after the background is rea \ t the table and
use blunt tools safely.

¢

L

I EXPLAIN: How do the choices combine? Note a possible refinement.

Line direction suggests movement. Space keeps it
clear. One crowded layer could be reduced in lesson 7.
Other supported designs can work.

-

You may draw, write, point or explain to someone who records your ideas.




Refine the relationship

Name:

Use specific feedback and your intention. A deliberate decision to retain a choice can be justified.

BEFORE: Intention, current effect and evidence-based feedback.

DECISION: One refinement or deliberatﬂ %n.

AFTER: Actual effect. What did you learn from comparing it?

You may draw, write, point or explain to someone who records your ideas.

kil



Refine the relationship
Name: ANSWERS

Use specific feedback and your intention. A deliberate decision to retain a choice can be justified.

BEFORE: Intention, current effect and evidence-based feedback.

Sample: the intention is movement. A dense paper
layer hides the sweeping lines, which a partner

notices.

DECISION: One refinement or deliberate rete c\

Remove one Iayert e direction. Test the
change agaln on before changing more.

AFTER: Actual effect. What did you learn from comparing it?

The direction is easier to follow. The refinement better
serves the intention. The judgement concerns
meaning, not making the work “prettier”.

You may draw, write, point or explain to someone who records your ideas.




Name:

Cross-context assessment

Core assessment. Gather your comparison, trials, plan, refinement and original work.

You may draw, write, point or explain to someone who records your ideas.
Teacher-view sources: The Met; Australian National Maritime Museum:; NGV.

COMPARE: Two named works. A similarity, difference and contextual evidence.

EXPLAIN: Your original intention and combindl ¢

&

trial/refinement evidence.

TRANSFER: Analyse a different named work. Include a source fact, possible effect and a limit.




Name: ANSWERS
Cross-context assessment

Core assessment. Gather your comparison, trials, plan, refinement and original work.
You may draw, write, point or explain to someone who records your ideas.
Teacher-view sources: The Met; Australian National Maritime Museum; NGV.

COMPARE: Two named works. A similarity, difference and contextual evidence.

Sample comparison: Hokusai and Robinson both use
printing on paper. The records name different processes
and dates in specific contexts.

EXPLAIN: Your original intention and combinell cRgice, LipK trial/refinement evidence.

Sample original wgeg eging crayon lines and spaced
paper layers syg o¥€ment. Trials informed spacing;

feedback Ie erfpving one layer.

TRANSFER: Analyse a different named work. Include a source fact, possible effect and a limit.

Sample transfer: Clarke’s NGV record names a lenticular
print lightbox. A changing view may invite close looking.
The record alone does not prove every cultural meaning.




\,

~

Translate an original meaning: Optional

Name:

Optional reinforcement. Core assessment is complete. Use your own finished work and a familiar

second medium.

REVISIT: Original intention and the first medium/process.

TRANSLATE: Second familiar medium/process. Recgpff'a sm

-

\

original study.

COMPARE: One actual effect in each study. Which serves the intention?

~

e

You may draw, write, point or explain to someone who records your ideas.




Translate an original meaning: Optional
Name: _ANSWERS

Optional reinforcement. Core assessment is complete. Use your own finished work and a familiar
second medium.

REVISIT: Original intention and the first medium/process.

s

Sample: communicate leaf movement with crayon lines
and paper collage.

\

TRANSLATE: Second familiar medium/process. Rgcgpfa sm

-

original study.

Try cardboard-edge printj
using an original arran
Keep the same |
compare th

\

COMPARE: One actual effect in each study. Which serves the intention?
;

The crayon lines show sweeping direction. Printed edges

create a more broken rhythm. Select an effect with evidence;
neither medium is always best.

8

You may draw, write, point or explain to someone who records your ideas.




Fact and interpretation in captions: Optional

Name:

Optional reinforcement. Draft separate captions for a reference and your own original work.

REFERENCE: Artist, work, source and one verified material/context fact.

INTERPRET: A qualified reading and its visible/so id{nc

o&

OWN WORK: Title, maker, media and an explained choice.

Reference: The Met, Hokusai, JP1847.




Fact and interpretation in captions: Optional
Name: ANSWERS

Optional reinforcement. Draft separate captions for a reference and your own original work.

REFERENCE: Artist, work, source and one verified material/context fact.

Hokusai, The Great Wave, ca. 1830-32. The Met, JP1847.
Woodblock print, ink and colour on paper.

INTERPRET: A qualified reading and its visible!@

The large wave and small boats x st powerful
movement. The scale cop#fa pofts this interpretation.

Q

OWN WORK: Title, maker, media and an explained choice.

Sample: Leaf Movement, by Sam. Crayon and ordinary paper
collage. Sweeping lines and open space communicate
movement. This is Sam’s original work.

Reference: The Met, Hokusai, JP1847.




Assessment: Meaning Across Cultures

Name:

Core assessment: contextual analysis and original creating.

PART A: Compare two named works from the teacher-view sources.

Works and sources:

Use a similarity and a difference in conventions, processes or materials. Add verified context.
Separate fact from interpretation and name a limit.

Evidence organiser:

Work 1 fact/observation Work 2 fact/observation Supported comparison.

PART B: Gather igin@ work and process folio.

Show trials, a plan, a purpbseful combination and a justified refinement. Explain the actual effects.

You may write, draw, speak, point or use a communication board/device. The learning criteria stay the same.

Checklist: | have attached (tick when included).

[:l Trials (exploring ideas, materials or processes)

A plan (sketches, notes or a diagram)

D A purposeful combination (bringing ideas, materials or processes together)
D A justified refinement (changes and reasons)

An explanation of the actual effects (what happened and why)

/.




Assessment: Explanation and Transfer

Name:

Original intention:

-

Explain how your conventions, processes and materials combine to communicate
meaning. Use a trial and a refinement as evidence.

L

TRANSFER: Choose a different named work from the case pack.

Use a verified material/process fact and a visible feature to e
What remains uncertain?

effect on a viewer.

A

-

Reflection: What ould you do next, and why?

Teacher record: Comparative reasoning / trials and reflection / purposeful creating.

Response mode and evidence observed:

Support or response mode does not determine achievement. Core assessment finishes in lesson 8.
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Learning focus

N

o material

We are learning to explain how visual choices w@ to

Success: connect an observation to o posgble@ea
Oor process as evidence.

)




What catches your eye?

Looking and recall ® ‘
Look at Hokusai’s linked print before hearng@

Which detail could you point to asgyidenc

<

Sukindi -
) S a



A nhamed work and its context

Katsushika Hokusai made The Great
Wave in Japan, around 1830-32.

It is a woodblock print with ink and
colour on paper.

Mount Fuji appears small in the
distance.



A supported interpretation

| notice curved lines and a large
wave beside much smaller boats.
The printed blue shapes and
crowded foreground may maoke the
scene feel powerful.

This is one interpretation, su
by visible choices.

rted




Conventions, process and materi

Conventions are visual ways of making meanin

A process is how a work develops, such asgori

A material is what the artist uses, h os ik or



Studio task ‘
Use WO1 and the museum link. Record two obsef@tio nd o lified

claim.

On separate paper, try thin and thigk crayd lin it’open and crowded
space for an original ideo o@ :

Compare the effects.




A check with a partner

Which choices work together?

Complete: “The combination of ____ and sCogest because

Point to evidence. A dffere@

Sukindi -
St

retation con also work.




Reflection and cleanup ‘
Explain one effect of your own line-and-space trgl.

Keep WO1 with the trial in your folio.

Return crayons, sort paper and wiger the sifired e}

Sukindi -
St
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Success: use o shared feature and a ¢ ce without

Learning focus ® ‘
We are learning to compare visible evidenc@ text.
ONQliff

t
making one artist represent re.

Sukindi -
St



=

Looking and recall ® ‘
Which detail supported your claim in lessonS?

nat can a picture show?
What might need a mus%or tist'Sxplanation?

Sukindi -
St



paper.
Brian Robinson: Reef Turtle, 1

Two specific print records ® ‘
Hokusai: Japan, ca. 1830-32. Woodblock r@o ron

,in paper.

Both records identify pri paper.

OO 1848PAustralion ional Maritime Museum, 00032101.



artist, born on Waiben (Thursday Island
The museum describes printmaking orgl PRl In his
practice.

Use the named source to o 0 tqyourVbservations.

Museum, Brian Robinson and Reef Turtle.

Robinson’s context ‘
Brion Robinson is a contemporary Kalo Lu@ athi
1ICQgul e

Lsiy =
}."‘

= o N
~\~33-_¥Bad on: Austre
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A comparison model

Shared feature: each work uses printing wit
Difference: the artists worked in different
used different print processes.
Those facts add context. They
meaning.

ﬁ
places and

red intended

O
e

not pWove

Sukindi .
s



Studio task

‘

ete the arison
o)

Use C1 cards 1-4 and teacher-view links. C
on WO02.

Make two original cardboard-edge pramtssin XiC paint
and different spacing.
Explain how the same proceg#ca mmunicte different ideas.




A check with a partner ® ‘

hf@h c@ine m o record?

Explain one similarity and one difference.

Which claim comes from the artwork?

What would you still need to oboWt inté@tion or audience?



Keep both trials.

Reflection and cleanup ® ‘
Say how context changed or qualified one i@n.
WO A@hd wipe surfaces.

Place wet work on the dryin

Sukindi s
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to meaning.

Learning focus ® ‘
We are learning to analyse how a material @0 ibute
@upported cultural

Success: use verified informati

meanings as questions.

Sukindi -
St



Looking and recdll ® ‘
What is the difference between o material af@l o ess’

Can two artists use paper for different@urigRs
Use C1 cards 3-6 to support ons

Sukindi -
St



Maree Clarke’s practice

Maree Clarke is a Yorta Yorta, Wamba Wa
Boonwurrung artist.

NGV describes her work across photodo
sculpture, jewellery, video and aloss.

Her practice is contempora n tiRuUIng.




A specific material record ‘
On the banks of the Murrumbidgee River (2 IS alen r print
Wi ngle

lightlox.
A lenticular image can appear differerfo
changes.

View the NGV record and a 0 | t
experience.

“;@af.? | \ c rumbidgee River, 2019.837.

e
erid affects the viewer’s




Facts, possibilities and limits

Fact: the NGV record names a lenticular prirgligh

n&e
ery

Possibility: a changing view may maok

Limit: the material alone can us
Seek the artist’s explam@

ltural meaning.




Studio task

Use W03 to record a fact, a visible effect and o

Try layering ordinary translucent pop®& o mairks.

Compare uncovered and cov lew
Make an originail studg.®

Sukindi -
S a

a ond fomiliar materials.




Which statement has source evidence

A check with a partner ® ‘
Which effect came from the material? @

What should remain a questi

No cultural object or cer. eds to be reproduced.



Reflection and cleanup ® ‘
Explain one material decision in your own tisgl.
Keep your question beside the source Rict

Collect loose scraps and %ed otersgyls.

Sukindi -
S a
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Learning focus ® ‘
We are learning to test interpretations agoifNat evig®nce.

Success: distinguish source facts fromW p&&sioRre g and

explain an evidence |m|t.®

Sukindi -
St



claim about an artist’s feeling?

Looking and recdll ® ‘
Use C1 card 2. Is “Mount Fuji appears small’ @(I ro

What extra evidence would s ut intention?

Sukindi -
) S



Two plausible readings ® ‘
Reading A: the large wave and small boats gy est ger.
\ 0 In may

Reading B: the strong curves and smoWdi
emphasise nature’s scale.
Both use visible evidencegeitheg pro he artist’s exact intention.

e Met, JP1847.

vl
i

= 3
;;rigf__ee._%g_erence. Hok
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Evidence and overclaiming ® ‘
A useful claim names an observation and eXflloinsg® conMgction.
e

“This represents all Japanese beliefs” cord.

esYeysid

ture.



A respectful response ‘
“| see your evidence about scale. | also noti e Curves |d that

support another reading?”
Ask about the evidence.
Keep different supported interpgetatior® op

Use C1 card 8 when pern@ t dthe qUestion.



Studio task

Play Curator’s Choice cooperatively, using
criterio.
Complete W04 with two readings and®n
On separate art paper, test howgone cr@ng
your own original study.




A check with a partner ® ‘
Which statement is a source fact? Which is &g int etotiew?
Explain why one claim is supported argl ONg IS Yo d.
Listen to a different supporte

Sukindi -
) S @




Reflection and cleanup ® ‘
State one revision to a claim or artwork triagnd lain .
Keep W04 and the study.

Return game cards in oroleé mWteri

Sukindi -
S a
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Experi

AN\
n@ﬁwn meaning



Learning focus

We are learning to test combinations for anigi
e

Success: document two trials, compar@th
next step with a reason. @

Sukindi -
S




Looking and recall

Recall a change that affected your line-an o

Choose a safe idea from your own obSarveaion!
leaves, a quiet path or busy e oy r@ove :

wind in




An original studio model ‘
Fictional model: Saom wants to communcat@ oves.

ve
Trial A uses sweeping crayon lines and wgle .
Trial B combines short cardboard-eddgl pINits Wath e paper

layers.

Sam compares the effec@ S [o}



A fair artistic comparison

Keep the same broad idea and size of pape
Change one main choice first, such as pacing.
Then try a second process or

Record what actually h on unexpected effect.



A reasoned selection

ﬂ

Sam chooses sweeping lines with o few ove pi opemgnapes.
The line direction suggests movement, N #19 keeps the
idea clear. 4

Your choices may differ d&Kplaigghow combination serves your

Intention.



Use crayon/drawing, cardboard-edgeriRain ge. Combine

Studio task ® ‘
Moke at least two small original trials on ar%
C

familiar choices purposefully.

Use WO5 to record the pg#Cess, ghbser ffect and next decision.

Sukindi -
S a



Which combination serves your intent@n,

A check with a partner ® ‘
Show two trials. What did you change?
o Wehy?

Use an actual effect as evide he til surprised you.

Sukindi -
) S @



Store trials in order.

Reflection and cleanup ® ‘
Name a selected combination and one next@

Place wet prints safely, wash rt

sable scraps.

Sukindi -
S a
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Learning focus

We are learning to create an original work f t
ot S combine,

Success: plan how conventions, proce&es

then make and explain theé

Sukindi -
St




Looking and recdll ® ‘
Which trial best serves your idea?

What evidence supports that choice?

Choose an intention that you omete our available

materials and time. @

Sukindi -
) S a



A plan with purposeful choice

Fictional model: Sam plans an A4 mixed-m S

N
abOwe leaf

movement.

Sweeping lines suggest directi enWpocegeeps the movement

clear.

Crayon and layer. In pog® combine drawing with collage.




A feasible making sequence ® ‘

cates your

Sketch a simple original arrangement.
Prepare the background marks or dry
Add selected paper layers after wet w@k
Pause to check whether the co
Intention.

L

|es.
o0

Sukindi } SEUE s
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Studio safety and choices

Use non-toxic media and blunt classroom t

Carry scissors closed and cut away fron\

wr

if preferred.
Protect the table. Keep wet worlflat.
Use your own observations "olg




Studio task

Use WO06 to plan a small work with an achie
Make the work on separate art paper, us@g
combinations from your trials.
Leave time to explain one purpQseful ¢
specific refinement.

ice! 7 allows o



A check with a partner ‘
Show the work and explain a convention, o cesson aterial
that interact.

What does each contribute?
What is the strongest evidence that thegconina®on serves your
intention? @




Store the work for lesson 7.

Reflection and cleanup ® ‘
Record one deliberate choice and one p055|@

Wash shared tools and keep

Sukindi -
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Learning focus

We are learning to refine a specific artistic cCRgice

Success: use feedback and your inten

evaluate its effect. @

onge, then




Which combination currently h

Looking and recdll ® ‘
Show the work and state your intention.
elps?

lo\we

Which part could be clearer t

Sukindi -
St



Feedback tied to intention

Fictional model: Som wants to show move tices o

dense paper layer hiding the sweeping |ges.

Useful feedback names that observati
n

- A pgrtn

er it serves

the intention.
“Make it prettier” gives no e



One justified refinement ® ‘
Sam removes one layer and redirects a few@

records its effect.

also be valid.



A process record

Before: describe the choice and its effect. ®

r ISR, W4T O reason.
r intemtion.

Decision: state the change or delibera

After: compare the actual effe y
Use W07 and keep trial w@

Sukindi -
) S @




teacher.

Choose one specific refinement, test it @Whewg n d revise the
work.
Record the reason and obs t @ WOY.

Studio task ‘
Exchange evidence-based feedback or con rivately YW the
e

Sukindi -
S



A check with a partner ® ‘
What evidence led to your decision?
How did the result compare with your@ntestio

If you kept a choice, explain e evilllenc@pupported keeping it.

Sukindi s
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Avoid endless polishing when the inte

Reflection and cleanup ® ‘
Select the completed work and process evn@esso

Clean tools and store work s

Sukindi -
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S \
Cross-@&ssessmem‘



original creating.

Success: support a comparison and ex@lo
with evidence.
Core assessment finishes in I .

Sukindi -
S a

choices

Learning focus ‘
We are bringing together contextual analu@ nd
0S




refinement record.

What can each item sho%ur

Sukindi -
St

Looking and recdll ® ‘
Review your folio. Choose a useful trial, gou@o




maiterials.
Add verified time/place or artistgontex
Separate a fact from an int etong dn

A comparative argument ‘
Choose two named works from our linked s es.
Explain a similarity and a difference in vigla gfes, processes or

e o limit.




An artist statement model ‘
Fictional model: “I wanted to show leaf mov nt. L contaised
sweeping crayon lines with spaced papeqla

. Niterwed .| removed

My second trial showed clearer directi
o layer that covered the lines.”

Use your own evidence.@




A transfer question

‘

arison.

Revisit o named work that you did not use i st co

ou

How could its material or process affe@ o @eWE&RS |

pretation?

Use the source record and o Vi re.

Keep an unsupported m ion.



Studio task ‘
Use W08 and the two assessment pages. Pr t ygqur arison,

process evidence and original work.
Explain a deliberate combination and Befi

Respond in writing, orally, throygh drofingAmoin®ng or o
communication board/devi me eVidence.




A check with a partner

A claim needs an observation or source fac
Show how a trial informed a choice and igow oluoted the
result.

The rubric values reasoning andyourp K
same criteria for all respon 0

Isions, with the




Name a strength and a useful next de

Reflection and cleanup ® ‘
Core learning and assessment are complet@
Lessons 9 and 10 are optiona ent.

Store folios and clean t
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through another familiar medium.

Learning focus ® ‘
Optional reinforcement: express your own t@eve d idea

Success: compare how the ch diunsgiffects meaning.

Core assessment is alre comeplete.

Sukindi -
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me idea?

Looking and recall ® ‘
Recall your completed work and original int@gtio

Which familiar alternative medium co reQt

Use your own composition o ervaions!

Sukindi -
) S @



A familiar-medium variation ‘
Fictional model: Sam translates leaf movem ro

crayon/collage into cardboard-edge prigts.
Sam keeps the original intention but cRONYRS
resulting marks. \
This is a small comparison Y, O Wew r

0 ss and

uired assessment.




studies.
What changed with the material or ppr
Which effect still supports your jgtenti
What new effect appeared?

A meaningful comparison ‘
Compare line quality, spacing and Iagermg@

Sukindi —
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Original ideas and responsibility ‘
Use your own work as the starting point.
undaries.

Keep the already-taught source and pergis
You do not heed to copy the studied OltiSTAOr Raorogfice o cultural

object.
Try a familiar classroom te

Sukindi
S a



Sukindi o

Studio task

Maoke a small variation using a second fami

Use W09 to compare the actual effect

A partner or teacher may rec

oke

omparison.




What changed about the visual effect

A check with a partner ® ‘
What stayed the same about your intentlo@

ch §iginal study.

Explain with one specific exa



Reflection and cleanup ® ‘
Choose a useful effect to remember for futurort,

This optional activity adds no requireCROISSASS t ence.

Clean materials and kee& orgon your folio.
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from interpretations.

Learning focus ‘
Optional reinforcement: make captions thao arake v facts
I own

Success: attribute o named reference
original work clearly.
Core assessment is alread 0




Looking and recdll ® ‘
Which statement in your comparison is o fo&g?

Which is a supported interpretation?

Find the source or observatio ofe

Sukindi -
St




A contextual caption model ‘
Reference: Hokusai, The Great Wave, ca. 1833#32. T 1847.
Fact: woodblock print, ink and colour on@o

Interpretation: the large wave and sm@ll tSYo gest
powerful movement.

The interpretation uses visuggevi e.

\90 JP1847. E

=R
Sl .
ey |Qerence. The



A separate own-work statem@ ‘
d

Fictional model: “Leaf Movement, by Sam. Cig#on
collage.

| used sweeping lines and open space W C
My trials helped me select the sgacing.
Keep a source caption sep ro

IC movement.

statement.




A readable, respectful display

Use a title and concise, readable caption.
Name the artist and source of a referenc
Images.

Display your original work with Qermis@on
Share locally only if your teggher O9RS.

U for restricted

m Wie student.




statement.

Studio task ‘
Use W10 to draft a contextual caption and paraqte work

Pair existing analysis with original wolk i loRgN claossroom

display.

Check attribution, readable jgfkt oRsent TOr names or work.

Sukindi -
S a



A check with a partner

Can a viewer identify a fact, an interpretatidon
Is the reference artist distinct from the@omRgr o
Which caption detail m&rst din

inal work?




Reflection and cleanup ® ‘
Name one clear caption choice.

Optional display work does not chang@ c &R C
assessment.

Return folios and tidy t@e .

Sukindi -
S a
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Use observations and source facts.

You may speak, write, draw, point or

board/device.

Some questions allow more port&€d response.

Ways to respond ‘
Take time to look and explain.
e CRsonMmungtion




Question I: Why compare context i
as appearance?
A. Colour tells us every meaning.

B. Time, place, maker, purpose and aufe CORS meaning.
C. All works from one culture the @ime W@IiNg.

Sukindi Y
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lence.

Question I: Reasoning ® ‘
B. Context can inform meaning alongside viS@le eyfence:
Image alone may not reveal theartiQ OSQOr

Sukindi -
St




Question 2: Does studying a print requige
reproducing it?

Explain your answer and one responsnole st

o8

e 10
W
S
Sukindi
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response with explained choices. Attri not grant

Question 2: Reasoning ® ‘
No. View the linked/contextual reference an@

permission to copy a restrict



B. Every viewer feels calm.

Question 3: Which statement is a s
fact?
A. Reef Turtle is a 1995 linocut in ink on pap@

C. The artist meant exactly w el.



Question 3: Reasoning ® ‘
A. The museum record supplies that fact. B C Ruire ence
that the record does not prowol“\

10| Maritim

useum, Reef Turtle; NGV, Maree Clarke.

Sukindi -
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Question 4: How do choices con@ ‘
A work uses sweeping lines, open space andgRyeLg® ordifery

paper.

How might those choices co iIcotemnovegent?




Question Y: Reasoning

A supported response links line direction to Ngove t, e Ins the
contribution of space or layering and 1eS e | pretation.
able

Other evidence-based eﬁec’t:;éce




Question S: What does a trial shof?

Two original trials use the same idea. One cff@ng

What should you record before“\ .




Question 5: Reasoning

=N

Record what changed, the actual effects, w e se your

intention and why. An unexpec’QN\ e

Sukindi s
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Question 6: What is useful refinemefnt?

A partner says a paper layer hides the line dgecti

Your intention is movement. WPQN ;

Sukindi s
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Question 6: Reasoning

Test removing, moving or reducing o layer,

choice @&in
useiWl cri

with the intention. Keeping the

evidence. “Make it prettier” is

Q




Question 7: What can a material r
tell us?

NGV names Clarke’s work as a lenticular

Does that record prove every c“

rifQlig
N

r




Question 7: Reasoning

=N

ns and

No. It identifies material/process informatiorfglse erv
the artist’s account for meanings, kee SCROO claims as
questions. @

rumbidgee River, 2019.837.

NNNNNNNN



Question 8: Which action respects ‘
source?
t.

A. Download any museum image for a sold Work
B. Use teacher-view links for restricte N original
studies. Q&

C. Copy a motif after adc@ig thegortis me.

Sukindi T

NNNNNNNN —




Question 8: Reasoning ® ‘
B. A public page or an attribution is not aut&gotiggfy a

reproduction licence. The exact Met iImM@igeqseergg® separately

marked public domain. @

Sukindi -
S a



Question 9: A new comparisor@ ‘
Transfer: compare Reef Turtle with Clarke’s G@th nks e

Murrumbidgee River.

Use a verified material fact fo o (Wssibyviewer effect and

one limit.




Question 9: Reasoning

Reef Turtle: 1995 linocut, ink on paper. Clark

print lightbox. Link a visible effect fronie

material/process. The record doe@not [Eove intention or

stand for a whole cultur

0| Maritim®Museum, Reef Turtle; NGV, Maree Clarke.



Question 10: A nhew making dec@ ‘
@

Transfer: your original idea is a quiet path.

crowded and busy.

What could you change, and ouM yo eck the result?




Question 10: Reasoning

Test o purposeful change such as more opefggpa
overlapping marks or gentler line rela@NSWiOS
actual effect with your : loifthe

Intenti o
of naming a single corr esigy.

Ination instead



Reflection

Which response used strong evidence?

What source or observation helped?

What uncertainty did you ex

Use your art folio and og@mnal werk f e full core assessment.

Sukindi -
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