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Teacher overview

Identity, Roles and Transitions - Year 6

Essential question: How can we shape a positive identity while navigating change and
social expectations?

Eight core lessons of 50 minutes teach interacting identity influences, accgurate
nonsexual puberty facts, evaluation of relevant accessible supports, gen
critique and adaptable transition strategies. Lessons 9-10 are useful option
reinforcement. Teachers may omit either optional lesson without ing e tial
content or assessment.

answers for teacher modelling and feedback.

Before teaching: follow school communicati [ rrangements for

puberty education. Preview factual source s [ e school's actual staff
contacts, facilities, current timetable and peri
guide and character in this pack is figtj . ds model evaluation without

Privacy: use fictional cases, a ectful wOrds and optional private questions.
Students may pass on pub N or respond privately to the teacher. Never
collect personal developmen y-comparison information. Do not
promise confidential es a concern, listen calmly and follow the

Access: explain vou Ext, read or chunk case texts, offer picture/symbol
er-supported choices, drawing with explanation, dictation or a

transition por&@io in Lesson 7. Review and complete any remaining core evidence in
Lesson 8. The qUiz checks understanding and supports feedback; it does not replace
the portfolio and practical rehearsal.
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Lesson files I-5

Each file has a complete independent teaching sequence.

Lesson 1: Identity across settings (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson O1 - Presentation.pptx

Lesson 2: Positive identity under pressure (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 02 - Presentation.ppt

Lesson 3: Changing bodies and responsibilities (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 03 - Presentatio

Lesson 4: Evaluate transition resources (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 04 -

Lesson 5: Gender roles in messages (Core)
File: Identity, Roles and Transitions - Year 6 - Les

or collect an equivalent oral,
guidance and response an
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Lesson files 6-10

Each file has a complete independent teaching sequence.

Lesson 6: Build a supported plan (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 06 - Presentation.pptx

Lesson 7: Transition portfolio assessment (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 07 - Presentation.ppt

Lesson 8: Review and adapt (Core)
File: Identity, Roles and Transitions - Year 6 - Lesson 08 - Presentatio

Lesson 9: When a support plan needs adapting (Optional

Lesson 10: Critique a fictional role portrayal (Option
File: Identity, Roles and Transitions - Year 6 - Les

or collect an equivalent oral,
guidance and response an
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Lesson |: Identity across settings

50 minutes. Core lesson.

Explain how several influences can interact. Success: use two details from River’s
fictional case and explain how they connect.

Materials: D1/D2, relevant C1 cards, WOT, pencils/drawing tools or a communication
board/device. Lesson 7 also uses Al and R1.

10 min - Explicit teaching: River helps with family cooking, nity repair
group and designs models at school. Practising with ot River's
problem-solving. River can also choose a new intere ape an idea
or action. Agency means having choices and a voic ht learn repair skills from
adults and still choose to join drama. People ca hout having the

same identity.

15 min - Safe rehearsal: Read C1-1. With a part con two influences to one
possible choice. Take turns explainingor select pictur®symbol choices. Ask: “Which

5 min - Feedback: g and the repair group both involve following
steps and solving@@roble y support design work. River can try drama too.
Accept other pla flsa grounded in the case.

5min - Rg t\Wwo details support your explanation? How could a new
setting hout removing River’s existing interests? We can describe
the case sharing personal information.

Support: rea0@ahort case aloud, chunk the source and offer picture/symbol choices,
drawing with eX®lanation, dictation or a communication board/device. Judge the
reasoning, not the response format.

Challenge: Explain why two people in the same club may still make different choices.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson O1 - Presentation.pptx
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Lesson 2: Positive identity under
pressure

50 minutes. Core lesson.

Evaluate a limiting message and propose a supported response. Success: explain a
possible effect, a practical choice and adult or group support.

Materials: D1/D2, relevant C1 cards, W02, pencils/drawing tools or a commynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Recall River's design interest. A club poster says: “ n lead
the building group.” What assumption does this message make?

10 min - Explicit teaching: The poster links leadership to g N skill'or
interest. It may discourage someone from joining or tr r could ask
the teacher to offer leadership to anyone who wants message:

“Anyone can learn to design and lead. Different rol€
available.” River can choose a role, practise wit pp
shares opportunities.

15 min - Safe rehearsal: Use C1-2. Compare the itin supportive messages.
Explain how each could affect belonging. Reheflise a calWf question to a teacher about

the teacher can provide. Ex¢@Ri oth matter. You may explain orally while an adult

Support: rea0@ahort case aloud, chunk the source and offer picture/symbol choices,
drawing with eX®lanation, dictation or a communication board/device. Judge the
reasoning, not the response format.

Challenge: Explain why changing a poster alone may not change how the group
allocates roles.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 02 - Presentation.pptx
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Lesson 3: Changing bodies and
responsibilities

50 minutes. Core lesson.

Use factual puberty information to choose practical support. Success: recognise varied

timing, explain a safe support choice and protect privacy.

Materials: D1/D2, relevant C1 cards, W03, pencils/drawing tools or a commmuynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Puberty can include body changes and emotion
everyone experience the same changes at the same time? Discuss
without comparing anyone'’s body.

10 min - Explicit teaching: use Teacher factual core: pub
factual teaching slides. Teach normal variation, men
hygiene and trusted support with accurate words. mparison or personal
guestioning.

15 min - Safe rehearsal: Use C1-4, C1-5 and C1-
support. Discuss fictional cases only. No body' @mpa
private-development questions.

s, personal timelines or

10 min - Application: Use W03 t
student may pass on public di
supported choices.

5 min - Feedback: Clajg
can show understag

supplies and pri E. No diadnosis or private disclosure is needed.
5 min - Refl N why a friend's experience cannot predict another person’s
timing. pport route for a worry. Health professionals can help with

ongoir@gconcergy.

Support: re@i&a short case aloud, chunk the source and offer picture/symbol choices,
drawing with@iblanation, dictation or a communication board/device. Judge the
reasoning, not tMe response format.

Challenge: Explain why a general information page cannot answer every individual
health concern.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 03 - Presentation.pptx
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Lesson U: Evaluate transition resources

50 minutes. Core lesson.

Evaluate a resource for a specific fictional need. Success: consider authorship, evidence,
date, relevance and access before choosing.

Materials: D1/D2, relevant C1 cards, W04, pencils/drawing tools or a commynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Jordan needs help finding classrooms on a new t{ Kould a
reliable puberty fact sheet answer that exact need? Explain.

provides general puberty information. A current lo uide provides local room
information. A source can be reliable and still a '

15 min - Safe rehearsal: Read C1-3 and C1-7. Co
and the named health source. Explai

reasoning, not tMe response format.

Challenge: Explain how an accurate old guide could still give unsuitable local directions.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 04 - Presentation.pptx
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Lesson 5: Gender roles in messages

50 minutes. Core lesson.

Analyse a gender-role portrayal and its possible effects. Success: identify the
assumption, explain who it may limit and propose an inclusive alternative.

Materials: D1/D2, relevant C1 cards, W05, pencils/drawing tools or a commynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: A fictional poster shows boys building and girls o idyi oes this
tell us what any individual can do? Explain your reasoning.

10 min - Explicit teaching: The poster assigns responsibiliti

ve version
offers design, building and cleanup roles to everyo

It lets students learn new roles instead of requirg e the same role.

15 min - Safe rehearsal: Use C1-2 and C1-7. IdeR N in each message.
Discuss possible effects using fictional charac ) ent represents an entire
gender, culture or disability group.

10 min - Application: Use WO5.

and a rewrite that widens chqi
response.

he revised message change actual access to responsibility?
actise unfamiliar roles? Explain one practical change beyond

reasoning, not tMe response format.

Challenge: Explain how a visually diverse poster might still keep a limiting division of
responsibilities.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 05 - Presentation.pptx

ways to take part.
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Lesson 6: Build a supported plan

50 minutes. Core lesson.

Combine an achievable transition plan with an inclusive role choice. Success: connect a
challenge, strengths, two actions, a checked resource and backup support.

Materials: D1/D2, relevant C1 cards, W06, pencils/drawing tools or a commuynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Jordan can organise materials but is unfamiliar
timetable. How can that strength help with this new challenge?

away, ask the year-level office or another trusted st . At the building club,
offer leadership by interest and supported pracig
practical needs and limiting messages.

15 min - Safe rehearsal: Use W06 and C1-3/C1-
respectful question and suggest an i
fictional map or spoken route.

10 min - Application: Revise t
fits and what the backup a »Add an inclusive alternative to a gender-based
club rule.

5 min - Feedback:
are required. Ac ible rehearsal and a concrete change to role

port and adjustment.

e character actually access each action and resource? What
the plan helps? Name one change that would require a
revision.

Support: rea0@ahort case aloud, chunk the source and offer picture/symbol choices,
drawing with eX®lanation, dictation or a communication board/device. Judge the
reasoning, not the response format.

Challenge: Evaluate a tradeoff between a detailed written guide and an accessible
shorter supported guide.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 06 - Presentation.pptx
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Lesson 7: Transition portfolio
assessment

50 minutes. Core lesson.

Explain a fictional transition plan with evidence. Success: connect identity influences,
evaluated support and a critique of a gender-role expectation.

Materials: D1/D2, relevant C1 cards, W07, pencils/drawing tools or a commuynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Recall the resource checks and the supported-pl ich case

details would help you explain a choice, rather than simply list it?

10 min - Explicit teaching: A model claim: River can use deg i totrya
leadership role. Evidence: River already designs models lem-solving.
Support: open roles and teacher-guided practice. Lingd iew after the
first meeting. For the assessment, use fictional Mo X a new,learning group,

likes planning projects and sees a poster sayin j

dult support and a backup.
, drawn or supported responses.

Support: read a ®hort case aloud, chunk the source and offer picture/symbol choices,
drawing with explanation, dictation or a communication board/device. Judge the
reasoning, not the response format.

Challenge: Justify the plan in a new case where the preferred guide is inaccessible.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 07 - Presentation.pptx
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Lesson 8: Review and adapt

50 minutes. Core lesson.

Review a supported plan when circumstances change. Success: use evidence to revise
support and preserve the character’s choices.

Materials: D1/D2, relevant C1 cards, W08, pencils/drawing tools or a commynication
board/device. Lesson 7 also uses Al and RI.

5 min - Retrieval: Jordan’s first rehearsal works, but the room chan
Does the original success prove the plan will always work?

10 min - Explicit teaching: New case detail: Jordan’s listed

transition coordinator is away. The map now needs che sk another
trusted staff member and rehearse the updated rou include
feeling uncertain, asking for help and adjusting a p ge is evidence to review
the plan. It is not proof the character failed or s Id

15 min - Safe rehearsal: Use C1-8 and WO08. P
Partner B proposes a revised action and back Reh e a respectful request for
updated information.

10 min - Application: Explain whj
revision. Review your assess
evidence iscompleted in t

new detail changed your choice? How does your revised plan
? What would you check before trying it?

Ehort case aloud, chunk the source and offer picture/symbol choices,
Explanation, dictation or a communication board/device. Judge the
ge response format.

drawing
reasoning, nO

Challenge: Explain a limit to judging success after only one trial.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 08 - Presentation.pptx
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Lesson 9: When a support plan needs
adapting - Optional
50 minutes. Optional reinforcement only.

Optional practice: adapt a taught support strategy. Success: justify a revised resource
and when adult help is needed.

Materials: D1/D2, relevant C1 cards, W09, pencils/drawing tools or a commynication
board/device. Lesson 7 also uses Al and RI.

accessible version, supported reading or an explaine oal: access
accurate current information. A partner can help p i e a trysted adult checks
the actual guide and arrangements. A health ¢ opriate adult-

supported health route.

15 min - Safe rehearsal: Use W09. Compare th igi d revised support. Explain
why one suits the new access need. port request without acting
out private or unsafe situations.

respond to the new barrier? What needs an adult’s
verify locally.

Challenge: Com¥are two accessible solutions and state when each could work better.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 09 - Presentation.pptx
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Lesson |0: Critique a fictional role
portrayal - Optional

50 minutes. Optional reinforcement only.

Optional practice: critique and redesign a taught role message. Success: explain how
the revised portrayal widens real choices.

Materials: D1/D2, relevant C1 cards, W10, pencils/drawing tools or a commuynication

board/device. Lesson 7 also uses Al and R1.

5 min - Retrieval: Recall the poster that assigned building and tidyi r. Which
part of the message limited opportunities?

10 min - Explicit teaching: A fictional club notice says: “Boy, i rganise.” This

lead with support.” The club also changes sign-up iNng afrangements so
the message matches practice.

15 min - Safe rehearsal: Use W10. Sketch or w
change. Use fictional characters. Do not ask csmat
disclose identity experiences.

5 min - Feedback: Accg iti s inclusive wording and changed role
opportunities. A deg i ' nchanged restricted roles is incomplete

5 min - Reflggmman: ould you check that roles are actually accessible? Does your
revision g pices? What might still need changing?

Supporty Ehort case aloud, chunk the source and offer picture/symbol choices,
drawing Explanation, dictation or a communication board/device. Judge the
reasoning, nOW@le response format.

Challenge: Explain how to collect fictional participation evidence without ranking
identities.

Privacy: use fictional cases only. Offer a private teacher response. Follow school
safeguarding arrangements.

Presentation: Identity, Roles and Transitions - Year 6 - Lesson 10 - Presentation.pptx
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Teacher factual core: puberty

Teach these facts calmly using the Lesson 3 native slides, C1-5/C1-6 and WO3. School-
approved communication and safeguarding govern delivery.

Hormones help bring about puberty. Changes can include growth, body hair, sweat,

skin changes and emotions. Breasts may develop. The penis and testes may grow, and
voices may change. Timing, pace and changes vary. Do not compare studgnts or set a
classroom development timeline.

involves an involuntary release of semen during slee i tual bodily
changes with privacy and respect. No sexual act|V|t , eXpoged anatomy,
clinical diagnosis or personal-development qu

Regular washing, clean clothing and useful s [ Ily routines. Changing
feelings can occur. No product or routine pre oncern. A trusted adult can
support questions, and an appropria can help with ongoing
worries. Do not prescribe medicatjgn . ing thresholds.

Students show understandi lonal cases and support choices.
They do not need to disclo r own body is doing. Give a private question
route that follows school poli ise of confidentiality

Teacher vi

https://

https:

These ard eacher reference pages. Select the prepared age-appropriate core
rather tha ting students an unrestricted site search.

Sukindi



Assessment guidance and evidence

Use Al pages 1-2, W07 and R1in Lesson 7. Use the two fictional source options on C1-7
and the worked guide on D2 when Morgan evaluates a transition resource. The task
changes the character and combines the unit's ideas. Students should explain
decisions, rather than copy a game answer.

n's planning
onnection

Look for two interacting influences connected to a plausible choice. Mor
interest, new group and limiting role message provide evidence. A samp

relevance to room-finding and access. Naming a source Nnt. A current

school guide may help with room directions; a general s a different

A supported plan includes feasible practical actg esource and
backup support. Examples include checkin

For the puberty/privacy response, ~all d pace variation and a practical
private support route for a ficti period products. Personal

development or body comp nce requirements.
In the changed case, the stu ormation and selects backup support. Ask:
Which case detail sug hat limit matters? What would you review

R1 describg )ing, evidence, application and reflection. A support need or
alternatj

artistid e, private identity or compliance. All essential evidence
finishes essons 1-8. Optional Lessons 9-10 do not add required criteria.

Sukindi



Identity, Roles and Transitions

—  Year6 e Key ideas o
4 N

~

4
Influence

Influence: J
Something that
can shape an

idea or action.

Puberty

Puberty:
Body and emotional
changes as people
grow towards
adulthood. Timin
and pace vary,

4
Role

ange from one
situation to another.

Credibi

Reasons to tN@t | ' Author
information, —  Evidence
including — + Balanced

: E view
authorship —

' —— Up to date
and evidence. — v Up

Agency: My
Having choices ideas
and a voice matter
in decisions.

Based on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)




How We Explain Our Evidence

We can answer questions by finding evidence and explaining how it helps.

Where is
my classroom?

—

o Question
Which resource helps
Jordan find rooms in a
new school?

-

EVidence RwerSId @ nd Your Way eV

Sch
|9
I""-’ gl

Transition Coordinator

Ms Taylor

=] taylor@riversidehigh.exampte
g, 01234 567890

A fictional school guide
names the transition
coordinator, is checked for
the new term, and inclugg®
a map and staff conta

)

0 Helps Jordan find rooms
in the new school.

o Information is for the
new term.

o Includes a map and
staff contact.

An adult checks it is current
and Jordan can access it
(e.g. print or digital).

) |

o Check authorshlp, evidence, date, relevance and access.

" Authorship || Evidence || Date " Relevance || Access
Who created it? What does it say? Is it current? Does it answer the question? Can Jordan use it?

Fictional school example. Teachers verify local arrangements.
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\ Caseand Source Cards e 1 s -

. el
Read each case. Think about the sources of influence and possible solutions. ?J"‘gh,(.‘o“s
Cut out the cards to use in class activities. soW
e S N

C1-1 « River across settings

Fictional: River helps cook at home,
visits a community repair group
and designs models at school.
How might these influences
interact?

|

i Fictional: A notice says o
. can lead building. River w
. learn leadership.
i River’s choices?
|

COMMUNITY
REPAIR GROUP

FIX + LEARN * SHARE

LN

C1-4 » Casey needs supplies

Fictional: Casey needs period
products and a private place to
change at school. Which trusted
adult could help?

¢ |
\/ Kind !
W7 support |

= - bui |ds
| confident
students.

Period
products

are a norma|
Part of life,

v

Fictional cases. No personal disclosure required.




Case and Source Cards 2

Cut along the dashed lines. Read the cards. Use the information to discuss and complete activities.

o C1-5 ¢ Puberty varies

-

Fact: Hormones help bring

o C1-6 ¢ Menstruation

Fact: Blood and tissue from the

about body and emotional
changes. Timing and pace vary.

uterus lining leave thrg

/

Changes
vary:
Timin9

\
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
I
|
|
|
|
|

Based on: Healthdirect, Puberty for

L Royal Children’s Hospital
boys and Puberty for girls. ‘

, Periods.

: o C1-8 ¢ A changed plan
. Fictional: Jordan’s room changes
' and the coordinator is away. What
'\ information and backup support
' are needed?
. Good
! plans make .~
1 changes e
.‘ ;::;Emaus i
gl
PR
\ine I
O:e{?ﬁb\e' |

S v g W R R NN

Facts based on: Healthdirect, Puberty for boys and Puberty for girls;
Royal Children’s Hospital Melbourne, Periods (rch.org.au). School cases are fictional.




Choose, Explain and Check ...

Listen |d335
;Tt:specﬁul Cooperative discussion game « 2-4 players strong:"er
Take turn® toge
4 i N\

Choose a Move or point to '{‘41‘&' Explain using
challenge card. the next stop. .’ acase detail.

- 3’

A partner asks one
respectful question.

Can you tell
me more about

What did | learn?
What could |
do differently?

brary P
Science ¥ |
S
Main Office =p |

Example:

se a current school map
and ask trusted staff.
Check the map is accessible.

Everyone can speak, draw, point, use supported
choices or dictate. No speed race. Discuss fictional
cases only. You may pass on public speaking.




Discussion Journe

Point or move a large counter along the path.

{zﬁ”' —
NOTICE
" |f

Read the case

4
EXPLAIN OMPARE

Consider options

Review the plan

Cooperate. Take turns. No speed requirement. Use fictional cases.

leferenf

i eas
y brighter
tomorrows

A BRIGHTER

MORE mcws;
TOMORROW e




{fer G“J‘

Eight Ch allenge Cards =

rOT\ge'r

~ Think + Discuss - Apply - Be Inclusive 2

o e C1-1:

Explain how two
of River’s influences
can interact.

Identify the limiting
assumption and
an inclusivegole c

/\

P S e R g

e s i s s s i i ™ B e i i i e s s e

) . C1-3:

Choose two practical
actions for Jordan
and explain support.

L s S L S S S —— m S | Sl | | . i O . -

_______________________________________________________

o e C1-5:

\'l

i : State the menstruation | — —
1 fact using respectful | — —
' | accurate words.

Revise a plan and

Evaluate a resource @
name backup support. .'.

for a specific need. I\

e e e e e e e i O e e e R e Co e e e e T e e ey e S T e e




Game: teacher response criteria

The activity is cooperative discussion, with no speed race or personal disclosure. Use a
counter or point to each stop. Read a card aloud or offer supported choices. A
respectful question asks for the case evidence or an alternative; it never asks about a
classmate’s body, family or identity.

Card 1, C1-1: connect two of River's influences with a plausible explanation uch as
planning/problem-solving across cooking, repair and design. Preserve in
agency.

Card 4, Cl-4: suggest appropriate period produ
and trusted staff help, with local arrangemengs t
information is required.

Card 5, C1-5: explain that timing and gace vary.
another’s development. Protect priv

e pers@'s experience cannot predict

Card 6, C1-6: state that blood
vagina. Use accurate respe nd explain a trusted support route.

Card 7, C1-7: evaluate 3
access. Arecent a ot establish credibility.

Card 8, C1-8: upda z ion, choose backup trusted staff and review the
revised pla i '0ing includes support, feelings and adaptation.

Accep
evidencs
evidence,

ve one focused improvement. This activity provides formative
ranking of students.

Based on factua®puberty references: Healthdirect (healthdirect.gov.au); Royal Children’s
Hospital Melbourne, Periods (rch.org.au).
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Name:

Identity across settings

Date:

at school.

Case C1-1: River helps cook at home, visits a community repair group and designs models

1. Notice: Record one influence from home, community and school.

\

Community

b

2. Connect:

Plan
Design
Make
Improve

influences might interact.

3. Agency: Give one choice River could make. Explain a reason.

.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Identity across settings
Name: ANSWERS Date:

Case C1-1: River helps cook at home, visits a community repair group and designs models
at school.

1. Notice: Record one influence from home, community and school.

Community School

Cooking.

2. Connect: influences might interact.

epNand problem-solving across cooking and
support desiﬂn.

3. Agency: Give one choice River could make. Explain a reason.

River could try drama as a new interest while keeping design

because drama also involves creativity, planning and working
with others.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
. Sukindi



Positive identity under pressure

Name: Date:

' N\
®

[ want to
learn
leadership.

BUILDING CLUB

Case C1-2: A notice says only boys
can lead building. River wants to
learn leadership.

Only boys
can lead
building.

@ Plan: Write a choice Ri co&suppon the teacher could provide.
River’s choice: Teacher’s support:

7N J

L

@ ExplairfWhy do both the action and the support matter?

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Positive identity under pressure

ANSWERS

Name:

Date:

Vs

Case C1-2: A notice says only boys
can lead building. River wants to
learn leadership.

BUILDING CLUB I \;g:’; to
Only boys leadership.
can lead
building.

p

could make

support the teacher could provide.

River’s choice:

River can asjgo
leading. &

S

A

Teacher’s support:

The teacher can open roles
and offer supported
practice.

~

@ Explaif®Why do both the action and the support matter?
The action gives River a voice. The teacher’s change

removes a barrier. Other reasoned actions are valid.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

( Sukindi



Changing bodies and responsibilities

Name: Date:

'8

Cases C1-4 and C1-5: Casey needs period support.

Puberty timing and pace vary. Kindness

Use fictional cases only. Respect
Support
Belonging

©

-

, 1. Check: Mark true or false and give a reason.

a) Everyone changes at the same time.

True False

Reason:

b) A fictional case can show understandin
True False
Reason:

[ 2. Plan: Suggest two pragica

pportsfor Casey.

3. Privac w can Casey ask for help privately?

It can feel easier
to ask for help
in a way that
feels comfortable

and private.

4

o

Based on: Healthdirect, Puberty for boys and Puberty for girls; RCH Melbourne, Periods.
Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Changing bodies and responsibilities

ANSWERS

Name:

Date:

-~

Cases C1-4 and C1-5: Casey needs period suppor
Puberty timing and pace vary.
Use fictional cases only.

Kindness
Respect
Support
Belonging

©

, 1. Check: Mark true or false and give a reason.
a) Everyone changes at the same time.

True V| False

Reason: Timing and pace vary.

b) A fictional case can show understandin

\/ True

Reason: Personal disglo

False

necessary.

\

[ 2. Plan: Suggest two pr

pportsefor Casey.

w can Casey ask for help privately?

Ask a trdsted staff member privately.

The teacher checks local arrangements.

Other safe supported routes are valid.

LS

It can feel easier
to ask for help
in a way that
feels comfortable
and private.

|7

Based on: Healthdirect, Puberty for boys and Puberty for girls; RCH Melbourne, Periods.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

( Sukindi



Name: Date:

source is
most useful?

Evaluate transition resources (=

)
wd

a map. An anonymous post says
cope alone.

School guide (map and staff names)

L

2. Choose:

3. Verify: What access or local detail still needs checking?

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Name: ANSWERS Date:

Evaluate transition resources (=

el

source is
most useful?

a map. An anonymous post says
cope alone.

i W i

School guide (map and staff names)
Named staff and a map are
shown. Check that the quide is

current. still needs verification.

\

3. Verify: What access or local detail still needs checking?

Check that the room numbers and locations are still current and that
Jordan can use the map format (e.q., print or online). A trusted adult
can verify the local details.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.




Name: Date:

Gender roles in messages

Fictional poster: boys build and girls only tidy.
Use C1-2 to compare the message.

1. Notice: Describe the gender-role ass®pti

2. Explain: How might it opp

3.Re Ite an inclusive message and one change to actual roles.

£~ N

Inclusive m&gmage: One change to actual roles:

p I

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

Sukindi



ANSWERS

Name:

Date:

Gender roles in messages

Fictional poster: boys build and girls only tidy.
Use C1-2 to compare the message.

1. Notice: Describe the gender-role ass

It assigns responsibilities b

ite an inclusive message and one change to actual roles.

Inclusive m e:

Everyone can learn each

role with support.

~

-

One change to actual roles:

Open sign-up and fair

practice opportunities.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Build a supported plan

Name: Date:

Case C1-3: Jordan can organise materials but needs help with new rooms.
Case C1-8 offers changed conditions.

@ Plan: State the challenge and a useful strength.
Y [

[ Challenge (what is hard?): Useful strength (what helf

L

o —

Resource/adult (who or what
will help?):

W: Name backup support and an inclusive alternative to a
-based club rule. -

F Y

O

Backup support (who can help if needed?):

Inclusive alternative (a fairer rule):

Why this could work:

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Build a supported plan

Name: ANSWERS Date:

Case C1-3: Jordan can organise materials but needs help with new rooms.
Case C1-8 offers changed conditions.

@ Plan: State the challenge and a useful strength.

—

(Challenge (what is hard?): [ Useful strength (what hel

unfamiliar rooms. organisi

L

.

Step 1 (what will | do?):

Check a current
accessible map
a teacher.

Resource/adult (who or what
will help?):

_Ask transition staff.

S

O)

Backup support (who can help if needed?): Other trusted school staff.

W:. Name backup support and an inclusive alternative to a :-
-based club rule.

Inclusive alternative (a fairer rule): Open club roles by interest and supported practice.

Why this could work: _oupport makes the steps usable and keeps roles open.

~

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Portfolio evidence checklist

Name: Date:

Assessment case: Fictional Morgan starts a new learning group, enjoys
planning and sees a notice saying only boys lead building.

Only boys
lead builgaa.

-

urce, one practical action and backup adult.

£
=
xplain a role-message effect and an inclusive alternative.
’?@
_ _J

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Portfolio evidence checklist
Name: ANSWERS Date:

Assessment case: Fictional Morgan starts a new learning group, enjoys
planning and sees a notice saying only boys lead building.

[+]

Only boys
lead builghs

xplain a role-message effect and an inclusive alternative.

Role-message effect: The rule limits leadership by gender and

) may make Morgan and others feel excluded or less confident.

2 Inclusive alternative: Open supported leadership practice to
everyone. Other justified alternatives are valid.

-

Use a fictional case. You may write, draw and explain, dictate or use supported choices.




Review and adapt

Name: Date:

Case C1-8: Jordan’s classroom changes and the transition
coordinator is away.

%

r
@ Notice: What changed, and what neef che®

. 7
~ !
@ Adapt: Giv da angdPbackup support.

Y,

e B
@ Expl Which strength remains useful? How will Jordan review the new plan?

% P,

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

Sukindi



Review and adapt
Name: ANSWERS Date:

Case C1-8: Jordan’s classroom changes and the transition
coordinator is away.

¢~ =X
@ Notice: What changed,
The room and staff avallablll
Check current local ¢
N S
f R
@ Adapt: Giv
Ask oth stat? and rehearse the updated route
with
J
N
@ Explaf® Which strength remains useful? How will Jordan review the new plan?
Organisation remains useful.
Review whether the revised route works and adjust again
if needed.
\ J

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Adapting a support plan « Optional

Name: Date:

Optional fictional change: Jordan’s accurate
school guide is difficult to read independently.

@ Notice: Explain the access barrier.

@ Adapt: Compare two ways to accessflke s

~

| Option 1:

in: Choose a resource and state when adult help is needed.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Adapting a support plan « Optional

Name: ANSWERS Date:

Optional fictional change: Jordan’s accurate
school guide is difficult to read independently.

Notice: Explain the access barrier.

The format prevents independent access to us¢

@ Adapt: Compare two ways to acces

r Option 1:

de lt-supported reading

lar where a trusted adult explains
la ge. the route to the information
(for example, reading the key
sections together or showing

where to find it).

A shorter accessible
with clear headin
text and simpl

in: Choose a resource and state when adult help is needed.

I would use the shorter accessible quide. I would ask trusted staff
to verify current details if I am unsure or if information changes.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

( Sukindi



Role portrayal critique » Optional
Date:

o 7D
Fictional notice: N
>/

“Boys design. Girls organise.”

o o

s
1. Notice: What assumption does the notice make?
N .
( ; 3
2. Redesign: Write or sketch an inclusiv
J
A\
in've one practical role change and a limit of words alone.
\. P,

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

Sukindi



Role portrayal critique » Optional
Name: ANSWERS Date:

“Boys design. Girls organise.”

O

; T {2
Fictional notice: %

Everyone can design, orgghise
Choose a role to lear

inNGve one practical role change and a limit of words alone.
Open sign-up and supported practice.

A new poster alone cannot remove restricted role allocation.

Optional reinforcement.

Use a fictional case. You may write, draw and explain, dictate or use supported choices.

a2
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Quiz: teaching and feedback

Use the separate Identity, Roles and Transitions - Year 6 - Quiz.pptx. It contains 10
questions, each followed by its explanation, accessible instructions and reflection.
Questions 9-10 apply learning to unfamiliar fictional conditions.

Reveal explanations after students respond. Students may speak, write, draw and
explain, select supported choices or use a communication board/device. [i
fictional cases only. A private teacher response is available.

The exact core checks are resource evaluation and privacy-safe evi
understanding. Additional checks cover interacting influences, role
normal puberty variation, practical period support, relevanc
backup support.

Use an incorrect answer to revisit the related model,
request rehearsal. Do not use the quiz as the sole a . Keep the transition
portfolio and practical explanation evidence fr Les

Ot
e criN@a. Optional learning records 9-

Sample-answer pages are models of reasoni
when grounded in the fictional case and the
10 remain optional reinforcement.

Health source reference for fact
and Puberty for girls (healthdj
(rch.org.au).

Sukindi



Transition Portfolio ¢ 1

Name: Date:
i e
Case: Fictional Morgan starts a new learning group, |° guILDING
enjoys planning projects and sees a notice saying PROJECTS
only boys lead building. Morgan needs a current /b
accessible timetable guide and a trusted adult -
ONL
contact. LEAD BUILDING

evance and access for a suitable support.

AUTHOR?
DATE?

RELEVANT?
ACCESSIBLE?

Write two practical actions, a trusted adult and backup support.

1 [ Action 2:

[ Action 1;

[ Trusted adult: i Backup support:

L

Page 1 of 2 « Continue your reasoning on page 2.

Sukindi



'Transition Portfolio ¢ 2

Date:

Name:

-~

Use Morgan'’s fictional case from page 1.

.

4. Roles: Explain the gender-role assumption, a possible effect and an inclusive
alternative.

a pra
disclosure.

ary.

5. Puberty and privacy: Explain why timing c
ut per

for a fictional student who needs period products, wi

upport

Support can be:
* discreet

* respectful

* easy to access

® partof a safe
school environment

6. Review:

and e check the plan.

changes and the coordinator is away. Revise one action

Check the plan:
[0 Who can help?

[0 What information
is needed?

O How will I know

it's sorted?
[0 What'sthe next step?

R ———

Q} Evidence: What supports your choice? What limit matters?

Page 2 of 2 = Private teacher response is available.

R
. Sukindi
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Transition Portfolio Rubric

Year 6 * Judge reasoning, not response format

Understanding | Supported/incomplete | Sound Transfer
™ & identifies facts or connects influences applies accurate
- C} = influences with an and uses accurate understanding to a
important gap. puberty/support fictional case
facts. ins a limit.

Evidence Supported/incomplete | Sound

I gives a claim with evaluates ar

— little source source for
— Q reasoning. :
S |

ains what still

Application Supported/incomplete Transfer
24 actions or role | i adapts actions to new
# @ = | critique are u s, adult/backup | conditions and
t and an explains effects on

> ve role opportunity.

alternative.

Sound Transfer

explains how to justifies a revision
review a plan while using new evidence
protecting privacy and an appropriate
and choice. limitation.

Oral, written, drawn and supported responses can show the same learning.
A support need does not lower achievement.

Sukindi
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Learning focus \‘
Explain how several influences can interact.

Success: use two details from River’sgi 'o@ explain

how they connect. 6

Sukindi
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A retrieval question

o~
River helps cook at home and designs mode h
Does one interest describe everythin ORigaer? [o]

before we compare idea

&

Sukindi
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A worked example

River helps with family cooking, visits o com

group and designs models at schoo
Practising with others c e Riger’

River con also ck Interes

oblem-solving.

Sukindi
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A closer look

o~
An influence can shape an idea or action. A

having choices and a voice.

River might learn repair Ske#S frowg a@ult Il choose to

- @ siyTe an intérest without having the

join drama. Peo

same iole

Sukindi
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Partner practice

o~
Read C1-1. With a partner, connect two infl to
possible choice. g

Take turns explaining or Iur choices. Ask:
“Which case detgs

v

your 1d&0?”

Sukindi
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Independent application

N
Use WO1. Connect home, community and sc fl .
Explain one interaction and one cho i Id lIke.
Write, draw and explain ﬂe 0 nication

lboard/device.

v

Sukindi
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Evidence and reflection

Which two details support your explanation?

N
How could a new setting add an infl e Mg

River’s existing interests? q

We can describ out sfMring personal

R

iInformati

Sukindi
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Learning focus \‘

N

oice and adult

Evaluate a limiting message and propose o

response.
Success: explain a possi Muc
or group suppo@

Sukindi
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A retrieval question

o~
Recall River’s design interest. A club poster sQigs ®ONKRONS
can lead the building group.” e

What assumption does wm :

Sukindi
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A worked example

N
The poster links leadership to gender rather Ki
Interest. It may discourage someon r\ 1y o I

leadership.

h

River could ask € o offer

wants to @

dership to anyone who

Sukindi
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A closer look

A supportive message: “Anyone can learn to
Different roles and response options oWueSle.”
River can choose a role, SENYItM sSUMO d review how

i
the group share tiyfities

Sukindi
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Partner practice

Use C1-2. Compare the limiting and supporti
Explain how each could affect belongirf.

guestion to a teacher o G%&‘
case. ?R

Sukindi
) S @

ly the fictional




Independent application

Use WO02. Suggest one action River can choo

support the teacher can provide. Ex
You may explain orally wad® orfgudust r

our reasoning.

Sukindi
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Evidence and reflection \‘
Does your strategy leave River a choice?

Does it change the limiting conditio w@e

encouragement?

A student shoula@ fix on

Sukindi
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Learning focus \‘
Use factual puberty information to choose al rt.

Success: recognise varied timing, ex @p rt choice

and protect privocy. e

Sukindi
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A retrieval question

Puberty can include body changes and em W
Must everyone experience the same % me
time? ﬂp

Discuss the gen@ out cormparing anyone’s body.

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)

Sukindi
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A worked example '
d cRgnging

Hormones help bring about puberty. Chan
growth, body hair, more sweat, skin h\%c

feelings.

Timing and pac studen®deserves privacy and

respectfu .

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)

Sukindi
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Dif ferent changes and varied timing ‘

Breasts may develop. The penis and testes 0 IWes
may change. People experience cha g\ﬂ@n oys and

ot different times.

We learn gener
Inspect, e r

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.ou)

se accUfate words. We never

students’ bodies.

Sukindi
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Menstruation and practical support '

Menstruation is when blood and tissue from er@SNMng
leave through the vagina. Early cycl e

Support can include ap %&o S, O private
place to 6@ f pro

ased on: Royal Children’s Hospital Melbourne, Periods (rch.org.au)

0 cts, and a trusted adult.

Sukindi
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Involuntary changes and privacy '

An erection is when the penis becomes firm. h

asé of

without choosing it. A wet dream is Y ry

semen during sleep.

These changes 0 uring Pberty. Use respectful

words 0| st It questions privately.

ased on: Healthdirect, Puberty for boys (healthdirect.gov.au)

Sukindi
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Preparation and questions

Ask a trusted adult for s

professional co

prevents @ oncerm™

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)

going Worries. No routine

Sukindi
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A closer look \‘
Fictional Casey needs period products at sc VU 1 1elg

includes a trusted staff member, pro S privgite ploce

to change.

The school’s act ents n®ed teacher verification

before us?

Sukindi
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Partner practice

o~
Use C1-4, C1-5 and C1-6. Match a factual ne récy
support.

o0 gons

Discuss fictional cases opnlgs N , personal
timelines or priv@ ent gqURstions.

Sukindi
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Independent application

N
Use W03 to evaluate two claims and plan su foOR OSRY.

A student may pass on public discuggi 6 he

Med :

fictional case privately o

&

Sukindi
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Evidence and reflection

N

Explain why a friend’s experience cannot pregic®gn r

person’s timing.

Name a trusted support or
ngoin

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)

professionals c oncerns.

Sukindi
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Learning focus \‘
Evaluate o resource for a specific fictional heggh.

Success: consider authorship, evide ev ond

access before choosing.e

Sukindi
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A retrieval question

\‘
Jordan needs help finding classrooms on o e
Would a reliable puberty fact QV@( need?

Explain.

Sukindi
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A worked example '
staff

Fictional Source A: a school guide from the t 10
coordinator, checked for the new ter \@o

contact.

Fictional Source

should m @ e WO

mous PYst saying everyone

Sukindi
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A closer look \‘
Nt

Healthdirect provides general puberty infor W
f on.

local school guide provides local ro
A source can be reliable @er ent question.
Check whether JgC ead or (r€cess the selected guide.

Sukindi
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Partner practice

Read C1-3 and C1-7. Compare the two fictio

\‘

owse student

ond the named health source.

IcCINeddl. D

Explain which source suli n

accounts or co

Sukindi
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Independent application \‘
o d .
Il o AUIT still

Use WO04. Evaluate authorship, evidence/dat
access. Choose a resource and identg n '
needs to verify.

e

Sukindi
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Evidence and reflection

o~
What makes your source suitable for this neggs
What cannot be concluded from its igtl®a .

It

A health worry may nee essional

advice. R

Sukindi
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Learning focus \‘
Analyse a gender-role portrayal and its possie|®eff

Success: identify the assumption, ex TmMagimit-and

propose an inclusive ulte

Sukindi
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A retrieval question

\‘
A fictional poster shows boys building and qj IyRISYIRG.
Does this tell us what any individual 2 laif@ou
reasoning. @

Sukindi
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The poster assigns responsibilities by gende

a
messages can shape expectations ojgowt w
care, build or clean. q"\

Roles can inste t r
sharing. Q@

Sukindi
S @

A worked example '

est, ledPning goals, skills and fair




A closer look

ng everyone to

An inclusive version offers design, building a

to everyone, with accessible ways t
It lets students learn ne S IN§te
choose the some

Sukindi
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Partner practice \‘
€.
udent

Use C1-2 and C1-7. Identify the assumption |
Discuss possible effects using fictiongl ﬁ t
rd '

represents an entire gen , CU e group.

o’

Sukindi
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Independent application

o~
Use WO5. Explain the message, its possible e
opportunity, and a rewrite that widegsEhSicee®

Draw and explain or rec ﬂas egsFesponse.

o’

Sukindi
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Evidence and reflection \‘
Does the revised message change actual accgss

responsibility? e

Can students choose or ISERUNT@MIIRr ?

Explain one pra@ beyon® the words on the poster.

Sukindi
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Learning focus \‘
u le

W

1oNs, O

Combine an achievable transition plan with
choice.

Success: connect a chall , S(RgNQ hx/
checked resour@ P SuppSIt.

Sukindi
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A retrieval question

nanging timetable.

|_

Sukindi
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ow can that strength




A worked example

Jordan’s plan: check a current school map

rehearse one route and pack neede t ol
Ask the transition coord] utlun
.

whether the steg® reheo

v

oms. Review

Sukindi
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A closer look

If the coordinator is away, ask the year-leve

1o Ae

sses both practical needs and

ond supported

trusted stoff member.
At the building club, offe e

practice. A usef

limiting e

Sukindi
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Partner practice

Use W06 and C1-3/C1-8. Partners explain o
respectful question and suggest an | 0

Practise asking for directi %&
route. ?R

Sukindi
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Independent application

Revise the plan independently. Explain why

resource fits and what the backup o C
Add an inclusive alternati enfler-Wo

'
N

club rule.

Sukindi
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Evidence and reflection

Can the character actually access each acti
What evidence will show whether thgip®n
Name one change that @ O Vi

Sukindi
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Learning focus \‘
PRt and a

Explain a fictional transition plan with evidengs.
Success: connect identity influences, V@

critique of a gender-rol Cct&glo

o’

Sukindi
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A retrieval question \‘
S
Icegmither

Recall the resource checks and the supporte
Which case details would help you egpWi |
than simply list it? eq

Sukindi
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A worked example

A model claim: River can use design experle

leadership role.

Evidence: River already ctises

problem-solving en rol

omol teacher-guided

practice. h&golar S review after the first meeting.

Sukindi
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A closer look \‘
For the assessment, use fictional Morgan: st Mﬂing
group, likes planning projects and s @ only

boys lead building. q‘\

Morgan needs t §FCessible Tmetable guide and a
trusted a@n ct.

Sukindi
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Partner practice '

N
r cal

oral, written, drawn or

Prepare Al page 1. Identify interacting influ

specific transition need. Evaluate o s
actions, adult support o &ua
Use the saome evi st ords w

S.

e.

Sukindi
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Independent application

Complete Al page 2 and WO7. Critique the
message, explain an inclusive O”tq

Morgan can review the

Discuss your re

rief privote teacher conference.

Sukindi
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Evidence and reflection \‘

Which evidence supports each choice?
What limit matters? What would yo c@ 0O

was unavailable?

Personal develojg Ily det&lls are never required.

Sukindi
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Learning focus \‘
Review a supported plan when circumstanc nog.

Success: use evidence to revise suppg@r @ he

character’s choices. 6

Sukindi
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A retrieval question

\‘
Jordan’s first rehearsal works, but the room e ext
day.
Does the original succes@an 1 oys work?

Sukindi
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A worked example \‘

N

nother trusted

New case detail: Jordan’s listed room chan

transition coordinator is oway.

y
The map now needs che : of C

@ Olr

staff member o e upddted route.

Sukindi
S @



A closer look

Flexible coping can include feeling uncertain

o~
g P
aond adjusting a plan.

A change is evidence to (g wr\s proof the
charucterfailed@ anage ¢ffone.

Sukindi
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Partner practice \‘

Use C1-8 and WO08. Partner A identifies the ¢ d
Partner B proposes a revised action r& :
i

Rehearse o respectful re fOnuplat ation.

o’

Sukindi
S @



Independent application '

Explain which part of the plan stays useful IC S
revision. Review your assessment re \ th teOgher

feedback.

Any remaining Q IS comPleted in this lesson.

Sukindi
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Evidence and reflection \‘
Which new detail changed your choice?

How does your revised plan preserv @ CyY

What would you check % inofit?

Sukindi
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Learning focus \‘
Optional practice: adapt a taught support s .

Success: justify a revised resource o h@ 1S

needed. 6

Sukindi
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A retrieval question

o~
Jordan already knows how to compare sup
What information would be neﬂt @u were
?

m

only available in a diffic

Q

Sukindi
) S @



A worked example \‘
g ugnent

N

on, supported

Optional fictional change: the school guide i

Jordan cannot yet use independentlyg.
A teacher can provide o e%si
reading or an e

o

Sukindi
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A closer look

Preserve the goal: access accurate current i

o~
ti

A partner can help practise, while o e cI§Rks the

actual guide and arron tSNQ hflaltic rn needs an

appropriate ad healtProute.
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Partner practice

Use W09. Compare the original and revised : [
why one suits the new access need. e
Rehearse an adult-supp o ORgst WithQuit ng out private

or unsafe situuti@
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Independent application

Revise one action and one resource choice.

o backup.
This is optional reinforce .Qe
complete.

. mm

ent is already
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Evidence and reflection

o~
Does the revision respond to the new barrier?

What needs an adult’s help? 6

Explain one detail you w Mcal .
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Lesson IO -
Critiqu

— LEARNING—



Learning focus

Optional practice: critique and redesign a ta

message.
Success: explain howth@a 1

Sukindi
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m

ns real choices.




A retrieval question

\‘
Recall the poster that assigned building and t g
gender.
Which part of the messq@po o




A worked example

o~
A fictional club notice says: “Boys design. Gir o g
This assigns roles before considerin r‘ Il ORE&Orning.

It may limit practice an
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A closer look

A revision: “Choose a role to learn. Everyone

arrongements

organise and lead with support.”

The club also changes si
so the message @ ctice.

Sukindi
S @



Partner practice \‘

Use W10. Sketch or write a revised notice i
practical change.
Use fictional characters. ot Wgk @as 0 represent o

gender or disclog

periences.
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Independent application

Compare the original and revision. Explain o

\

'

tial

ond one limitation of the redesign.

This is optional reinforce :

assessment den@
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Evidence and reflection

o~
How would you check that roles are actuall SIRIG?

Does your revision allow different chgi s€

What might still need ch N
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How fo respond

Read each question before revealing the ex

fictional cases.
You may speak, write, d n INNO

choices or use a

'

O Supported

lon bo&rd/device.

/eRom&gt iNformation is required.
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Question |

How should a transition resource be evaw




Explanation | \‘
t _
1l

Consider authorship and evidence, date, rel
actual need and accessibility. A reliogl OUNI
answer a different questigs®

o’

Sukindi
S @



Question 2

Must a student disclose personal developme h
understanding? q \e
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Explanation 2

o~
No. Factual fictional cases, supported choic o
teacher responses can show the sa aes enlmay

ask personal questions eﬁa s adult.
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Question 3 \‘
River cooks at home and designs models at ;
one interaction between these influegc®s.
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Explanation 3 \‘

Both may involve planning and following stegs MEoOARI®R |
setting may support the other. Acce p@ei
supported by the case. e

one

action
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Question U \‘
N t

A poster says only boys can lead. What ass '
make, and what might it limit? \
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Explanation 4

It assumes gender determines leadership. It imi
to roles, belonging and practice. Lea r@
be open and supportede
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Question S5

Do puberty changes happen at the same ti

\‘
Wr
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Explanation 5 \‘
No. Timing, pace and changes vary. A friend’ rl

cannot predict another person’s devgl r@t privacy

and ask a trusted adut@.

ased on: Healthdirect, Puberty for boys and Puberty for girls (healthdirect.gov.au)
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NNNNNNNN —



Question 6

Fictional Casey needs period products at sc \ N[0
oractical supports. q \
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Suitable products, private changing/dispo

Explanation 6 \‘

S itie
e te

lvole diacl e IS needed.

trusted staff support are reasonabl 10

checks local arrangemepig#No

&

ased on: Royal Children’s Hospital Melbourne, Reriods (rch.org.au)
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Question 7 \‘
A reliable health page describes puberty. Jo e rent
room directions. Is the page enﬁ \
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Explanation 7 \‘
It answers a different need. Jordan needs verilse®loc

timetable/map information in an ac b ot, Wath a stoff

contalct. 6
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Question 8 \‘

Jordan’s coordinator is away. What should 0
include now? q \

o’
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A backup trusted staff contact, current infor

Explanation 8 \‘

XN

achievable revised action. Help-seekin®o
appropriate, rather tho oG9 filo

o’
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Question 9 \‘
New fictional case: Morgan’s guide is accu d to

:
read. Evaluate the guide and sugge (@

2
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Explanation 9

: ult
for supported reading, an accessibl Si lained
route. Verify the local inf q” :

It may be credible and relevant but inaccess]
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Question I0 \‘
New fictional case: a club replaces its poster 1l
leadership only to boys. What else nge ng?
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Explanation |0 \‘
Change role access, sign-up or supported p .

dlone do not remove a limiting rule. @e @ dents

have actual choices, usi@ fullevifen®e
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Reflection

Choose one answer you can explain with evi
Which source, case detail or pmcq

reasoning?

What would yo fiction® circumstances

changed?
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