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Unit overview

HASS - Year 4 | Ten 60-minute lessons, or eight integrated 60-minute sessions

Essential question: How do diverse First Nations societies organise and sustain
connections to Country/Place?

Students distinguish Aboriginal Peoples and Torres Strait Islander Peoples, with
diversity within both. They investigate named contexts, explain knowledge-
responsibility connections, evaluate sources and communicate o su
comparison and respectful action.

represent every community. Do not invent ki Y Iti ories or cultural
permissions.

Use the colour key-idea/evide ' igN8 sourcecards and cooperative
B0 portfolio; each has an

response
evidence,

here they demonstrate the same learning. Judge the explanation and
gt handwriting, confidence or response mode.

Every numbered lesson has its own nine-slide editable presentation. Covers and
closing slides are part of each file. The separate quiz has nine question/answer pairs
and a reflection; it supports checking, not the whole assessment.
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Before you teach

Prepare a teacher-provided map, pencils, a class display of D1/D2, source cards Cl1-
C8, game mat/challenges and selected learning-record pages. Cut activity cards
beforehand if that helps access. Use large counters or pointing markers; there is no
speed requirement.

Open the named public sources before class. Public viewing does not grant copying
or cultural permission. The pack contains independently worded facts and qiginal
illustrations; its diagrams are explanatory models, not site photogra sured
plans. No calendar or real artist image is reproduced.

Teacher links:
UNESCO - Budj Bim Cultural Landscape
https://whc.unesco.org/en/list/1577/
Australian National Maritime Museum - Bria
https://www.sea.museum/en/pers '
Bureau of Meteorology - Ya
https://www.bom.gov.au/r
seasonal-calendar

For Yawuru so public page for teacher-led viewing and discuss
attrib | calendar, season-language list, images or

parG & his product. Our blank observations and fictional practice
exampya®re classroom work, hot another community's knowledge.

Local Country/Place attribution must be checked with a school-approved
authoritative organisation. Verified local name(s):
Organisation/source/date:
Permissions and agreed use:
Keep multiple or contested attributions accurate. A guest invitation is optional,
consented and appropriately remunerated. Public cases remain available when no
local guest is involved. No student must disclose family/cultural knowledge or speak
for a community.
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Lesson |I: Many Countries

File: First Peoples, Many Countries - Year 4 - Lesson 01 - Presentation.pptx
Preparation: Map, D1/D2, C1-C4, WO1. Prepare the three locations; no Country boundaries are
inferred.

8 MIN - RETRIEVE
What might Country mean beyond a piece of land? Think, then discuss with a partner. We will check
our ideas against named sources.

12 MIN - MODEL
Aboriginal Peoples and Torres Strait Islander Peoples are distinct broad groups. T

region, Western Australia; an Aboriginal context. Brian Robins
Islander) and Wuthathi (Aboriginal) connections; born o

25 MIN - GUIDED TO INDERENDENT TASK
Country/Place can include relationships wi , ivi i nd community. For our
Gunditjmara case, managing the eel s Wiace and continuing care. Details

differ between communities. Use ch context on a teacher-provided map.
Write one question about place} r continuing responsibilities. Name the source that could
help answer it. First mog ) tudents complete or demonstrate their own

specific es. Ask a partner to check which part is evidence and which is a conclusion.

5 MIN - EXIT AND RECORD

Collect the specific success evidence in slide 2 and the learning record or an equivalent response. Use
one source/limit question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the same
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 2: Who can tell this story

File: First Peoples, Many Countries - Year 4 - Lesson 02 - Presentation.pptx
Preparation: C4/C7, W02 and the museum biography. Check source date honestly; viewing date is
separate.

8 MIN - RETRIEVE
Name one community or person from Lesson 1. Which place was connected to that example? What
question still needs evidence?

12 MIN - MODEL
The Australion National Maritime Museum describes Brion Robinson as o contem

the person, community, museum or another writer? What is th
account or classroom model? If no publication date is shQn, r i ing date is
different.

25 MIN - GUIDED TO INDERPENDENT TASK
A publicly visible artwork is nhot permisgi he named teacher link to study
context. Do not copy motifs, imit i i ural permission. Use C4, C7 and WO02.
Record source, maker, purpose @POrmation. Cioose one supported claim. Add: This source
does not tell us ... First students complete or demonstrate their own

5 MIN - EXIT AND RECORD
Collect the specific success evidence in slide 2 and the learning record or an equivalent response. Use
one source/limit question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the same
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 3: Gunditjmara engineering

File: First Peoples, Many Countries - Year 4 - Lesson 03 - Presentation.pptx
Preparation: C1/C2/C5, W03 and the heritage source. Explain that the illustration is not a site plan.

8 MIN - RETRIEVE
Think about a channel and a pond. How could moving water change where animals travel? A guess
becomes a claim only when evidence supports it.

12 MIN - MODEL

25 MIN - GUIDED TO INDERPENDENT TASK

The heritage account describes continuing Gunditjm
between generations. A cultural weir at Tae Rak/Lake
Engineering and custodianship connect p and WO03. Add feature labels
pare the case card with the

. First model a short response, then

Collect the
one source/li

ecific success evidence in slide 2 and the learning record or an equivalent response. Use
it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the saome
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson UY: Yawuru seasonal knowledge

File: First Peoples, Many Countries - Year 4 - Lesson 04 - Presentation.pptx
Preparation: C3/C6, W04; teacher-opened viewing link and an approved observation area. Plan an
indoor alternative.

8 MIN - RETRIEVE
What weather, plant or animal change have you noticed here? Say whether you observed it yourself
or heard it from a source. Keep guesses separate from observations.

12 MIN - MODEL

The Bureau of Meteorology hosts a public Yawuru calendar for the Broome regio tea@er may
open the source for viewing and discuss its attribution. The calendar and are
not reproduced in this pack. Knowledge about one place must not

place. Public viewing does not grant commercial copying permi ) i inal school

observation record, not an Indigenous calendar.

25 MIN - GUIDED TO INDERENDENT TASK
In a teacher-approved area, look and liste rbing\@nts & animals. Record date, place
aond an observed weather, plant or anj alterndW®e: observe a plant through a

4. Record an actual observation, or clearly
artner rec using the same categories. Ask a question
o short response, then students complete or

partner neck which part is evidence and which is a conclusion.

5 MIN - EXIT AND RECORD
Collect the specific success evidence in slide 2 and the learning record or an equivalent response. Use
one source/limit question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the same
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 5: Social connections

File: First Peoples, Many Countries - Year 4 - Lesson 05 - Presentation.pptx
Preparation: C2/C5/C8 and WO05. Use public management evidence; no private family disclosure.

8 MIN - RETRIEVE
Which Budj Bim example showed care continuing today? Who and what were connected in that
evidence? Use a named source rather than an imagined story.

12 MIN - MODEL

25 MIN - GUIDED TO INDERENDENT TASK
Our sources do not supply a universal kinship chart.
responsibility. Record Not shown in these s

sponsibilities in the same way. Use a specific example and
explain vy i it: name one supported connection and one unknown. Ask o
rt is evidence and which is a conclusion.

Collect the
one source/li

ecific success evidence in slide 2 and the learning record or an equivalent response. Use
it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the saome
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 6: Continuity and change

File: First Peoples, Many Countries - Year 4 - Lesson 06 - Presentation.pptx
Preparation: C1/C2/C5 and WO06. Use source dates only; keep the timeline not to scale.

8 MIN - RETRIEVE
Does something have to stay exactly the same to continue? Think about knowledge that is used in
changing circumstances. We will distinguish continuity from a claim that nothing changes.

12 MIN - MODEL
The source describes aguaculture over thousands of years. 2010: a cultural weir r
Rak/Lake Condah. 2019: Budj Bim was inscribed on the World Heritage List. Contin

25 MIN - GUIDED TO INDEPENDENT TASK

Order events from earlier to later. Use dates where th i X vent precise dates.
Label a timeline Not to scale if the spaces do not repr i , C2, C5 and WO06. Build
an evidence timeline and cite each entry. onge. Ask whose account or

perspective could add to this heritage i response, then students

10 MIN - EXPLAIN

Use: ... changed, wh i i source supports each part and one limitation. Exit:
correct the claim t belong only to the past. Ask a partner to check which
part is ey

5 MIN

Collect t ecific success evidence in slide 2 and the learning record or an equivalent response. Use

one sourc it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the same
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 7: Compare without ranking

File: First Peoples, Many Countries - Year 4 - Lesson 07 - Presentation.pptx
Preparation: C1-C4/C7, W07 and the named sources. Printed source detail is unequal; unknowns are
valid.

8 MIN - RETRIEVE
What does the Budj Bim source support? What does the Yawuru teacher viewing source help us
consider? Which claims need another voice or source?

12 MIN - MODEL

Evidence: a source states an attributed fact. Inferencelur e t the fact may suggest.
Unknown: information these sources do ng i istifCt. Use W07 and the relevant

source cards. Fill the same criteria for nd identify a voice missing from

the printed cards. Share a sourc i o partner. First model a short response,

Collect the
one source/li

ecific success evidence in slide 2 and the learning record or an equivalent response. Use
it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the saome
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 8: Community evidence brief

File: First Peoples, Many Countries - Year 4 - Lesson 08 - Presentation.pptx
Preparation: W07/W08, Al and selected portfolio evidence. Offer a response mode before sharing.

8 MIN - RETRIEVE
Select a source evaluation, connection record and timeline. Which claim does each item support?
Choose evidence for understanding rather than the neatest page.

12 MIN - MODEL

examples do not represent every community.

25 MIN - GUIDED TO INDERENDENT TASK
Example: check the source and replace a generic cap i ate one. Likely benefit:
readers understand the specific context. Ligak eplace community authority
or permissions. Use W07, W08 and Al , ifitation and a conclusion. Plan a

communication. First model a s , s complete or demonstrate their own
reasoning.

10 MIN - EXPLAIN

Collect the specific success evidence in slide 2 and the learning record or an equivalent response. Use
one source/limit question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the same
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson 9: Explain and justify

File: First Peoples, Many Countries - Year 4 - Lesson 09 - Presentation.pptx
Preparation: W09/A1, sources and existing comparison. Use pairs/small groups or short individual
recordings.

8 MIN - RETRIEVE
Select one claim from your evidence brief. Name its source and place. Does the evidence support the
whole claim or only part?

12 MIN - MODEL
Claim to challenge: All First Nations Australians share one culture. A responsible re
two broad groups and diversity within both. Use specific examples witho i
universal rules. My comparison shows ... The source ... supports this
The conclusion | can justify is ...

25 MIN - GUIDED TO INDERENDENT TASK
Ask about the evidence, source or limit. Give the spea i osen response mode.
Do not ask a student to speak for a culture .Use W09, Al and your
portfolio. Share in pairs or small grou i uestion. Your teacher may record
an oral, drawn, written or suppog ion. el a short response, then students

Collect the
one source/li

ecific success evidence in slide 2 and the learning record or an equivalent response. Use
it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the saome
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Lesson |0: Represent responsibly

File: First Peoples, Many Countries - Year 4 - Lesson 10 - Presentation.pptx
Preparation: C1/C2/C8 and W10/Al. The generic caption is a fictional teaching exercise.

8 MIN - RETRIEVE
Caption to revise: Everyone used the same old eel traps. Which words make unsupported claims?
What information and voice are missing?

12 MIN - MODEL

context. Name his Kala Lagaw Ya and Wuthathi connections and t .Do

it with an invention. Use W10 and Al. eric cafion. Explain what changed and
who may benefit from the correciig: verified school attribution; do not guess it.
First model a short response, th monstrate their own reasoning.

Collect the
one source/li

ecific success evidence in slide 2 and the learning record or an equivalent response. Use
it question in a brief conference.

ACCESS / CHALLENGE

Chunk the source and pre-teach vocabulary with D1. Offer a partial organiser, reading partner,
scribing, picture/symbol choices with explanation or a communication board/device. Keep the saome
concept. Extend by explaining an unknown, missing voice or limit rather than adding an unsupported
fact.
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Eight-session route - sessions I-u4

Each compact session: 5 min retrieve, 10 min source model, 30 min
guided/independent task, 10 min explanation, 5 min transition/exit = 60 min. Prepare
sources/materials before class. Use the same ten numbered files; do not create eight
extra decks or teach two complete decks end-to-end.

SESSION 1 - lessons 01 + 02
Use one cover; LO1 slides 4-6 (groups, named contexts and Country), then L
4-6 (museum, source checks and permission). Integrate W01/W02 in
record if useful. In the task block, locate all three contexts, ask gan inq

slides

based question. Close once with L02 slide 8 or 9.

SESSION 2 - lesson 03
Use its full nine-slide sequence with C1/C2/C5 @ad ture-purpose

' inal sSMem diagram. Keep source
based on that source, not a second
belled explanatory model and

place-specific knowledge limit.

SESSION 4 - lesson 05

Use the full sequence and WO05. Model public evidence of knowledge sharing and
Traditional Owner-guided care. Students connect named people/group, action and
place/responsibility; record what sources do not supply. Collect a supported
relationship explanation without invented kinship rules.

Every communication option may provide the same evidence. Retain source labels,
actual observation or fictional/practice labels and safe handling/transition time.

First Peoples, Many Countries - Year 4 | Teacher guide
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Eight-session route - sessions 5-8

Use the same 5 + 10 + 30 + 10 + 5 minute structure in each session. Eight sessions are teaching
meetings; observations between meetings are separate elapsed time.

SESSION 5 - lesson 06
Use the full sequence, C1/C2/C5 and WO06. Order earlier aquaculture, 2010 restoration and 2019
recognition; label the timeline not to scale. Explain one change and one continuing connection.
Identify a source limitation or a voice that could add to the account. Collect timeline
source/perspective reasoning.

SESSION 6 - lesson 07
Use the full sequence and WO07. Compare Gunditjmara/Budj Bim
same criteria, without ranking cultures. Distinguish evidence 4 n. Use Brian
Robinson's named museum context to recognise Torres Str nnections

without treating him as everyone's voice. Collect ¢ ison,

SESSION 7 - lesson 08

Use the full sequence, W08 and Al.
written product. Link claims to
propose a respectful action
action reasoning.

folio e nce; do not restart a large
ledge unequal source detail, and
it. Collect the prepared comparison and

SESSION 8 - lesso
sconception, explanation, respectful question and sharing),
ded (named revision, person/context, justified action). Students
XIsting comparison, answer an evidence question and revise the fictional caption
on W10. 8@ Al and rubric R1; one closing reflection only. Collect complete diversity, continuity,
source, conygeirison, conclusion, action/effects and communication evidence.

ASSESSMENT FINISHES IN SESSION 8

Use the 30-minute task block for paired explanations, short recordings, drawn/dictated
responses or communication-supported conferences. Combine these with earlier portfolio
observations. The 10-minute share block is not the only assessment opportunity. No student
loses assessment because public speaking is inaccessible, and no required criterion is deferred
to a ninth session.
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Evidence Trail - teacher response criteria

Prepare C1-C8 and Gla-Glc. Every turn involves a supported response and
respectful question, then movement or pointing. Help students revisit a source; do not
reward speed or chance. Accept equivalent wording and supported communication
when the reasoning is shown.

1/ C1: Names Gunditjmara and Budj Bim; explains water/eel knowledge and a
feature's purpose. A simplified illustration is not a measured site plan.
2 / C2: Uses continuing custodianship, knowledge sharing or Traditio
guided management; does not place culture only in the past.
3/ C3, C6: Distinguishes a school record of one place/time
knowledge. Real versus fictional/practice origin remaj
4 / C4: Museum evidence is about o named pers
everyone's voice or culture.
5/ C5: Orders 2010 restoration before 2019 in
knowledge/care connects the da . nt dates are not invented.

7/ C8: Public viewig

- D)
a
ii: L@~

turn; keep the same reasoning. Pointing, drawings with an explanation, gestures or a
communication board/device can support a turn.

CHALLENGE: Ask which voice or fact would strengthen a conclusion and why the
current source cannot supply it.

RECORD: Select an inquiry explanation and a limit from the game for the portfolio; the
game alone is not the final assessment.

First Peoples, Many Countries - Year 4 | Teacher guide 7
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Assessment guide and evidence checks

Teach the criteria before assessment. Use Ala for evidence planning, Alb for
explanation/transfer/conference and R1 for unit-specific judgements. Select earlier
records rather than requiring a second large product.

ACCURATE UNDERSTANDING: Both broad groups distinguished; diversity within both;
two naomed community/place contexts; a source-supported knowledge-place-

responsibility connection and continuing custodianship. Recognising o sou
appropriate; inventing absent cultural roles is not.

limit is

distinguished from inference/unknown.
EXPLANATION/ACTION: A justified comparison/c
feasible action and likely effects on people/p
transfer beyond a memorised game answer.

CONFERENCE: Which claim is supported? What exact source/observation helps? What
is inference or unknown? Whose voice could add detail? How could your action affect
people/place? Record the student's actual response mode and evidence; assistance
or another communication mode does not automatically lower achievement.

The quiz is a concept check alongside the portfolio and conference, not the sole
evidence for the whole inquiry. Use the eight-session route to complete all essential
assessment in session 8.

First Peoples, Many Countries - Year 4 | Teacher guide
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First Peoples, Many Countries — Key ldeas :

; t e
: : : : Differen il
These key ideas help us learn about First Peoples in Australia. Peop|9-
Read the definitions and look at the images. Shafed Futures.
Diversity Language group
Differences within and between A community connected with a language;
communities. one language does not describe all

First Nations Peoples.

Many

languages.

Country/Place

Relationships with land, waters, living things 3 nections continuing
and community, including responsibiliti

Past Present Future

Cultural authority

The right people to speak for and guide use
of their own cultural knowledge.

Remember: Aboriginal Peoples and Torres Strait Islander Peoples are distinct broad groups,
with diversity within both.



.73 How We Explain Our Evidence

We use questions, evidence and explanation to help us understand the past
and present. Different sources give us information. We need to explain what
the evidence shows and what it does not tell us.

€ quesTion

Do First Nations Australians

form a single culture? |
. N

¥

-

¢) EVIDENCE

Our named cases include:
@ Gunditjmara at Budj Bim
® Yawuru in the Broome reqigs

—

=

~ b

7ake notes

@ Brian Robinson's Kaladf®Gaw o et
Look for patterns f

and Wuthathi connect

'd B
: iginal Peoples and Torres Strait Islander Peoples are
distinct'broad groups. There is diversity within both.
Our few examples cannot represent every community.
\ J
4
Your turn
Name the people, place and source. Explain what the evidence does not tell us.
. =

Fact sources: UNESCO - Budj Bim; Australian National Maritime Museum - Brian Robinson.
Yawuru calendar: teacher viewing link only.



Case and Source Cards - 1

Cut along the dotted lines to separate the cards.

GUNDITIMARA
ENGINEERING

C1

At Budj Bim in south-western
Victoria, Gunditjmara people
developed channels, weirs, dams
and ponds to manage water and
kooyang/eels.

Source: UNESCO - Budj Bim
(whc.unesco.org).

YAWURU \ "V NG
SO’ Cr

Teacher viewing source:
: Bureau of Meteorology (bom.gov.au).
: Do not reproduce the calendar.

Use these cards to learn about different
First Nations people, places, knowledge
and sources. Read the information carefully.

CONTINUING CARE

C2

Gunditjmara knowledge and
custodianship continue today.
The heritage account describes
knowledge shared between

Owner-guided manageme

The Australian National Maritime
Museum describes Brian Robinson’s
Kala Lagaw Ya and Wuthathi
connections and Waiben/Thursday
Island birthplace.

One person'’s context does not
represent everyone.

Source: Brian Robinson biography
(sea.museum).

_________________________________________

_________________________________________



cib Case and Source Cards - 2

Cut out the cards. Use them to discuss and sort evidence, observations and responsible use of sources.

C5 DATED EVIDENCE

At Tae Rak/Lake Condah, a cultural
weir restored water flows in 2010.

Budj Bim entered the World
Heritage List in 2019. Continuing
care links past and present.

Biography

- C6 PRACTICE OBSERVATION

Fictional classroom example:

a student sees a flowering plant
beside the school path today.

This is an observation of one place
and time, not another community’s
seasonal knowledge.

C8 RESPONSIBLE CAPTION

Fictional class task: replace an
all-communities claim with a named,
supported statement. Check the
source and permission. Public viewing
is not permission to copy cultural
designs.

[J Named
statement

[J Supported
by a source

[ Check
permission

«Cliffs at a coastal park."_

g e

——
—_——

E—

B

e




éla Evidence Trail - How to Play

Work together. Explore sources. Build and explain evidence.

Evidence Trail

You need:

the six-stop mat, C1-C8 source
cards, challenge cards and a
counter or pointing marker. =

c1-C8
Source Cards

E

—

Take turns. Start at NOTICE.

Choose a challenge card.
Read the matching source card or ask a partner to read it.

Give a supported response.
Speak, write, draw, point or use a communication board/de

Check the teacher response criteria

Move one stop wheny
There is no timer. If 4g

8
2
3
o A partrer asks one respectful question.
5
6

Finish by sharing |

one claim, its source and a limit. |

Never ask a student to speak
for a culture or reveal
private knowledge. ‘

managed water and eels.
Evidence: the named UNESCO heritage source.

. en‘[‘ |d€as .
Dlﬁ:onﬂar thinking:

Toget her




Evidence Trail - Six-Stop Mat

Move one stop after explaining evidence or checking a limit. .‘
Work together.

NOTICE ASK
What does the » What is our is sif¥fflar
source show? . question?

REFLECT

What is a limit
or unknown?

What respectful
action could help?

_“ Point instead of moving a counter if helpful.
Begin another round after stop 6.



Evidence Trail - Challenge Cards i

Use these cards to think, discuss and investigate. Cut them out and use in class. biggi’-"' p|ctur8«

[C1]

How did Gunditjmara
engineering connect
knowledge and place?

S SR

[C2]
~ Which evidence shows
: that care continues today?

e e e e e e e e

Why is a school observation
not a Yawuru calendar?

School
ob servation

. . e . s e =

e el e el el e e Vol e e it o i .\.\_________________________..'

Name one useful fact and
5 one limit of a source.
| Useful fact?
i Limit?
3 l‘.‘gz.‘:‘_i::: “““ = Ty b i ‘.
[C8] i [c1-c8] |
Does public viewing permit = [ Do First Nations Australians
copying cultural designs? ¥ form a single culture? ]
Explain. 1 Explain diversity within
I both broad groups. i
N clp g C e

@‘ Name a source. Ask a respectful question. Use the teacher criteria.

lllustration based on: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).

Original explanatory diagram; not a site photograph. f SIM ‘



W01 Many Countries - Learning Record

Name: Date:

1 NOTICE AND LOCATE

Aboriginal Peoples and Torres Strait Islander Peoples are distinct broad groups,
with diversity within both.

PY Waiben/
Thursday Island

Gunditjmara - place:

Broome

Yawuru - place:

Budj Bim - named Connections:

° )

Approximate locations, not Country hcundaries.w

2 ASK

Write one questi nity/person and place.

Source | Id check:

3 EXPLAIN

Why can these examples not describe every First Nations community?

Fact sources: UNESCO - Budj Bim; Australian National Maritime Museum - Brian Robinson.
Teacher viewing: BOM - Yawuru calendar,




WO01 Many Countries - Learning Record
Name: ANSWERS Date:

1 NOTICE AND LOCATE

Aboriginal Peoples and Torres Strait Islander Peoples are distinct broad groups,
with diversity within both.

PY Waiben/
Thursday Island

Gunditjmara - place:
Budj Bim, south-west

toria.

Broome

Yawuru - place;

- named Connections:

nd Wuthathi.

° Budj Bim

L4 )

Approximate locations, not Country boundaries. 3

2 ASK

Write one questi

nd@ed co nity/person and place.

How do owledge support care for Budj Bim today?

d check: UNESCO - BUdj Bim.

3 EXPLAIN

Why can these examples not describe every First Nations community?

Aboriginal Peoples and Torres Strait Islander Peoples are distinct broad groups,

with diversity within both. Three examples cannot show every community.

Fact sources: UNESCO - Budj Bim; Australian National Maritime Museum - Brian Robinson.
Teacher viewing: BOM - Yawuru calendar.




wo2

Who Can Tell This Story? - Learning Record

Name: Date:
c 4 | can use questions to find out who created c7 | can recognise that different sources may
a source, when it was made, why it was made show different views and that some voices

and what it shows. may be missing.

NOTICE: The museum’s Brian Robinson biography is about a named person.
It is not everyone’s voice.

| SOURCE CHECK

Source title and organisation:

Named person and connections:

Purpose:

Date shown, or “not shown”:

Date | viewed it:

| CLAIM AND

One fact this sod

Pes not tell us:

RESPONSIBILITY

Public viewing does not mean permission to copy.
What should we do before using a cultural design?

Check,
ask and get
permission.

Fact source: Australian National Maritime Museum - Brian Robinson (sea.museum).




wo2

Who Can Tell This Story? - Learning Record

Name: ANSWERS Date:
C 4 | can use questions to find out who created C7 | can recognise that different sources may
a source, when it was made, why it was made show different views and that some voices

and what it shows. may be missing.

NOTICE: The museum’s Brian Robinson biography is about a named person.
It is not everyone’s voice.

SOURCE CHECK

Source title and organisation:
Brian Robinson biography, Australian National Maritime Museum

Named person and connections:
Kala Lagaw Ya and Wuthathi; born on Waiben/Thursday Isl

Purpose: to introduce a named artist and his con

Date shown, or “not shown”; not shown

Date | viewed it: answers vary;

amed connections.

This source Wes not tell us:
It does not describe every community.

RESPONSIBILITY

Public viewing does not mean permission to copy.
What should we do before using a cultural design?

Check rights and required cultural permission; do not copy without it.

Check,
ask and get
permission.

Fact source: Australian National Maritime Museum - Brian Robinson (sea.museum).




W03

Gunditjmara Engineering - Learning Record

Name: Date:

NOTICE: Gunditjmara people developed water-management systems
at Budj Bim for kooyang/eels.

MAIN TASK:

Channel - purpose: Weir - purpose: Pond - purpose:

g . = - LI -8, ‘i ;-“ »  .a ﬁ\. —:_—— - 2 R o _’ 1 _»
\ / & £ g S~ m 44 1 e N T __ g - _ == h
\ \ o e 7 J . — - i v\ /
S AV X SO oy R, o - \‘a.\t-. /)
7 "‘:' A : 8 & / ) G = \l il 2 M h ‘-‘ P\ — ~ v/ h_:‘:- e .:‘ Illl : = .
N By Aoa ¢ K Sem I
Original explanatory model, not a site map. il e

EXPLAIN:®tow do knowledge, place and continuing care connect?

SOURCE CHECK: Source and one limit of this model:

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




W03
Gunditjmara Engineering - Learning Record

Name: ANSWERS Date:

NOTICE: Gunditjmara people developed water-management systems
at Budj Bim for kooyang/eels.

MAIN TASK:
Channel - purpose: Weir - purpose: Pond - purpose:
directs water through helps manage provides a pce to

the system. water flow. store/mganagd@eels.

: gl 2\ | J/.
R ;-';: _ i W\\V

7 N % e, o B
"'f‘-":\"'i ! e :f’ ”3 T 5 ' A !
o SN =27 ) T LR
Original explanatory model, not a site map.

EXPLAIN:®tow do knowledge, place and continuing care connect?
Gunditjmara knowledge of water and eels supported engineering at Budj Bim;

custodianship continues today.

SOURCE CHECK: Source and one limit of this model:
UNESCO - Budj Bim. This simplified model is not a measured plan of the actual site.

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




wo4 Name:

Yawuru Context and Our Observations

!ﬂ NOTICE: Your teacher can open the named Yawuru calendar for viewing.
l,_ .J Our task records our own locality; it is not an Indigenous calendar.

d=b OBSERVE SAFELY: Look and listen in a teacher-approved area.
Leave living things undisturbed.

Date:

Real observation, or clearly label practice data.

Date and place Weather observed

QUESTION: What could you check on another day?

LIMIT: Why can this record not tell us Yawuru seasonal knowledge?

Teacher viewing source: Bureau of Meteorology - Yawuru calendar (bom.gov.au).




wo4 Name: ANSWERS Date:

Yawuru Context and Our Observations

L!!J NOTICE: Your teacher can open the named Yawuru calendar for viewing.
L Our task records our own locality; it is not an Indigenous calendar.

Gfb OBSERVE SAFELY: Look and listen in a teacher-approved area.
Leave living things undisturbed.

Real observation, or clearly label practice data.

Date and place Weather observed

Fictional practice:
school path today

Practice only; not observed class data

dry, calm

QUESTION: What could you check on another day?
Is the same plant flowering next week?

LIMIT: Why can this record not tell us Yawuru seasonal knowledge?
One local observation is about our place/time; it is not Yawuru knowledge.

Teacher viewing source: Bureau of Meteorology - Yawuru calendar (bom.gov.au).




W05
Social Connections - Learning Record

Name: Date:

NOTICE: The public Budj Bim account describes continuing knowledge sharing and
Traditional Owner-guided care.

RECORD:

4 N 4 N {
Named people/group Action or knowledge Place and responsibility

~

L

SOURCE:
Which named public source suXmr r connection?
UNK E
What do sources not tell us about family or kinship responsibilities?

EXPLAIN:

Why must we avoid saying every community organises responsibilities in the same way?

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




W05

Social Connections - Learning Record
Name: _.ANSWERS Date:

NOTICE: The public Budj Bim account describes continuing knowledge sharing and

Traditional Owner-guided care.

RECORD:
( N\ 8 ™ i D
Named people/group Action or knowledge Place and responsibility
Gunditjmara sharing knowledge Budj larfscape
Traditional Owners. and guiding care. ana
® e
\. \ J
SOURCE:
Which named public source su r connection?
UNESCO - Budj

UNK
What do

the sou

sources not tell us about family or kinship responsibilities?
do not supply every family role or restricted kinship rule.

EXPLAIN:
Why must we avoid saying every community organises responsibilities in the same way?

responsibilities can differ; a named example is not a universal rule.

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




W06
Continuity and Change - Learning Record

Name: Date:

NOTICE: Our source describes aquaculture over thousands of years, water restoration
in 2010 and World Heritage inscription in 2019.

A timeline Not to scale

o
N

Earlier practice Dated change

Continuing connection across ﬁ“

ile ... continued.

SOURCE AND PERSPECTIVE: Name the source. Whose voice might add to this account?

LIMIT: What does an unevenly spaced timeline not show?

Fact source: UNESCO - Budj Bim Cultural Landscape {(whc.unesco.org).




W06

Continuity and Change - Learning Record
Name: ANSWERS Date:

NOTICE: Our source describes aquaculture over thousands of years, water restoration
in 2010 and World Heritage inscription in 2019.

A timeline Not to scale

'
Nt

Earlier practice Dated change
aquaculture over 2010 - water flows
thousands of years. restored at Tae Rak/Lake Cond

Continuing connection across ti

Gunditjmara knowledge a stodianship®

... continued.
anged while connection and care continued.

SOURCE AND PERSPECTIVE: Name the source. Whose voice might add to this account?
UNESCO; an authorised Gunditjmara voice could add detail.

LIMIT: What does an unevenly spaced timeline not show?

the spaces do not represent equal lengths of time.

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




Wo7
Compare Without Ranking - Learning Record

Name: Date:

Use C1-C4 and C7. Use the same criteria. Differences are not scores for better or worse.

Criterion Gunditjmara case Yawuru case

Place

Public source
and knowledge

Continuing
responsibility

Unknown in
our sources

NECTION: How does Brian Robinson's museum context help us distinguish
the broad g®ups without making one artist represent everyone?

EVIDENCE CHECK: Write one supported conclusion and one limit.

Sources for context: UNESCO - Budj Bim; Australian National Maritime Museum - Brian Robinson.
BOM Yawuru calendar: teacher viewing only.




Wo7
Compare Without Ranking - Learning Record

Name: ANSWERS Date:
Use C1-C4 and C7. Use the same criteria. Differences are not scores for better or worse.
Criterion Gunditjmara case Yawuru case
rides Budj Bim, south-west Broome region
Victoria

Public source UNESCO, eel and water
and knowledge management

Continuing continuing Gunditjmar
responsibility custodianshi printed cards.
Unknown in

complete local/community
roles.

our sources

NECTION: How does Brian Robinson's museum context help us distinguish
the broad gf®ups without making one artist represent everyone?
Brian Robinson has Kala Lagaw Ya and Wuthathi connections; his biography is not everyone’s voice.

His named connections include Torres Strait Islander and Aboriginal contexts.

EVIDENCE CHECK: Write one supported conclusion and one limit.

both cases need specific names and sources; our printed source detail is unequal.

Sources for context: UNESCO - Budj Bim; Australian National Maritime Museum - Brian Robinson.
BOM Yawuru calendar: teacher viewing only.




W08 | Community Evidence Brief - Learning Record

Name:

Date:

Use WO7 and your portfolio.

1

CLAIM: What comparison can your evidence support?

EVIDENCE:
Source 1 and the fact it supports:

Source 2 and the fact it supports:

Source 2

\ /
benefit for people/place:
Plan
Act
A possible limit or effect to consider: Make a difference

CHECK: Name the communities/person and places.

Show continuing relationships.
Distinguish Aboriginal Peoples and Torres Strait Islander Peoples,

with diversity within both.
U

You may write, draw and label, dictate, or use supported choices, ~ People > Places > Ongoing relationships




W08 | Community Evidence Brief - Learning Record

Name: __ ANSWERS Date:
Use W07 and your portfolio.

1 | CLAIM: What comparison can your evidence support?

knowledge and continuing connections are specific to
named communities and places.

2 | EVIDENCE:

Source 1 and the fact it supports:
UNESCO - Budj Bim: engineering and continuing

Gunditjmara care.

Source 2 and the fact it supports:
Australian National Maritime Museum:

named connections.

Source 2

N\ /7
benefit for people/place:
ers see a specific context.
Plan
Act
A possible limit or effect to consider: Make a difference

correct naming does not grant cultural-copying permission.

5 CHECK: Name the communities/person and places.

N
Show continuing relationships.
Distinguish Aboriginal Peoples and Torres Strait Islander Peoples,
with diversity within both.
N

You may write, draw and label, dictate, or use supported choices. ~ People ¢> Places > Ongoing relationships




WO09

Explain and Justify - Learning Record

Name:

Use your comparison and sources.

Date:

PLAN YOUR EXPLANATION:

My two named contexts and places are:

My comparison shows:

A source that supports this is:

A limit is;

REFLECT:

A claim | Improved after checking evidence:

Teacher recording choice: [ ] written [] oral

|:| dictated |:| communication board or device

The learning criteria stay the same for every response mode.

D drawn

|:] partner-supported response




W09
Explain and Justify - Learning Record
Name: __ ANSWERS Date:

Use your comparison and sources.

PLAN YOUR EXPLANATION:

My two named contexts and places are:
Gunditjmara/Budj Bim and Yawuru/Broome.

My comparison shows:
both need named place-specific evidence; printed detail differs.

A source that supports this is:
UNESCO supports continuing Gunditjmara care.

A limit is:
the cards do not give all Yawuru

REFLECT: N 7

A claim | Improved after checking evidence: - -
| replaced “all communities” with a named source-based claim. / \
Teacher recording choice: [ ] written [] oral [ drawn

|:| dictated D communication board or device D partner-supported response

The learning criteria stay the same for every response mode.




W10 Represent Responsibly - Learning Record

Name: Date:

Original explanatory illustration, not a site image

Fictional caption: “Everyone used the same old e

NOTICE: Underline the words that make unsupporte

Explain the problem: \

idence and continuing connection:

REVISE: Write a named cagon shoxing pla

&

SOU hat supports your revision?

RESPONSIBILITY: How could the correction help readers? What permission does it still not give?

LOCAL CHECK:
A school Country/Place caption needs verified attribution; never guess.

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




W10 Represent Responsibly - Learning Record
Name: ANSWERS Date:

Original explanatory illustration, not a site image

Fictional caption: “Everyone used the same old e

NOTICE: Underline the words that make unsupporte
Explain the problem:

It treats diverse communities as identicl an

SOU
UNESC

hat supports your revision?
Budj Bim.

RESPONSIBILITY: How could the correction help readers? What permission does it still not give?
Readers understand a specific continuing connection.
The caption gives no permission to copy cultural designs.

LOCAL CHECK:
A school Country/Place caption needs verified attribution; never guess.

Fact source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org).




Quiz: First Peoples, Many Countries

Use the separate editable file:
First Peoples, Many Countries - Year 4 - Quiz.pptx

The 22-slide quiz includes a centred cover, response instructions, nine questions with
separate explanation/answer slides, reflection and a closing slide. Every
guestion/answer is native editable black text; speaker notes are blank.

First Peoples, Many Countries - Year 4 | Quiz and assessment

Suindi



Ala

Assessment - Evidence Plan

Name:

Date:

TASK: Compare two named community contexts, places, knowledge and continuing
responsibilities. Distinguish Aboriginal Peoples and Torres Strait Islander Peoples,
recognising diversity within both. Use evidence and acknowledge limits.

Use Gunditjmara and Yawuru, with Brian Robinson’s attributed museum context

to help explain the broad-group distinction. Select earlier portfolio evidence;
do not invent missing details.

Context and place 1: Gunditjmara

Context and place 2: Yawuru

Describe the context and place.

Describe the context and place.

Wit — — il

Source and supported fact

What is your source? (e.g. museum, book, website, interview)

What fact does it support?

fact does it support?

Continuing relationship / responsibility

What continuing relationship or responsibiliity is shown?

QUESTION: t inquiry question guided your work?

LIMIT: What is not shown, or whose view is missing?

Response choices: You can present your evidence plan as:

written oral drawn and dictated picture/symbol
D ‘:‘ labelled |:| D selection with
explanation

The same learning criteria apply, no matter which option you choose.

|:| a communication
board/device




A1b Assessment- Explain, Transfer and Confer
Name: Date:

1N

EXPLAIN: My comparison and conclusion, with evidence: p

DIVERSITY: How do our named examples help distinguish the two broa
groups without treating either as one culture?

TRANSFER - NEW FICTIO
A visitor leaflet uses Brian R
people make. No copyiii
Give an action, likg

rk as an example of what all First Nations
ed. What should be changed?

TEACHER CONFERENCE: Ask: Which evidence supports your conclusion?
What is observation, inference or unknown? Whose voice could add to it?
Record response mode and evidence:

A supported response mode does not automatically lower achievement.




Name:

Date:

R1: Rubric - First Peoples, Many Countries

Criterion SHpparRcY e Independentand | ) iicied transfer
incomplete sound
ACCURATE Llsghil
UNDERSTANDING Conflates broad Distinguishes both Corrects a new

groups or omits
named place/
continuity.

broad groups,

diversity, named
cases and continuing
connections.

EVIDENCE AND
PROCESS

)

Claim or record
lacks a relevant
source.

generalisgtion while

recognises missing
perspective or
unequal evidence.

EXPLANATION
AND ACTION

g

feasible®action.

Explains knowledge-
place-responsibility

links and an action’s
likely effects.

Weighs a benefit
and limit in a new
caption or visitor
case.

RESPONSWILITY
AND REFLECTION

o

Leaves universal
or past-only
claims uncorrected.

Revises a claim,
acknowledges
source limits and
viewing/permission
boundaries.

Explains how a
revision improves
representation
without claiming
cultural authority.

Judge demonstrated learning, not handwriting, confidence or response mode.

Support and alternative communication do not automatically reduce achievement.
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Our learning

We will distinguish Aboriginal Peoples and Torres S
Peoples.

We will name specific co Ities o

Success: exploi§wo O resp&glul question.

Sukindi
et



What do we already know?

What might Country mean beyond a piece of land
Think, then discuss with a partner.
MEQSOoUres.

We will check our ideas o na

PR

Sukindi
et a



Two broad groups, many Peoples

Aboriginal Peoples and Torres Strait Islander Peop distingst
broad groups.
There are many different unitieSgloncmageWon within
both.

: . oo crib

community.

Sukindi
et a




Three hamed contexts

Gunditjmara: Budj Bim, south-western Victoria; an ginal\@aNt@xt:
Yoawuru: Broome region, Western Australio; lin ARor i\ onte
I e

Brian Robinson: Kala Lag S thathi

(Aborigingl) c ursday Island.

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org); Fact source: Australion National Maritime Museum - Brian Robinson (sea.museum)




Country and responsibilities

Country/Place can include relationships with land, S, livilgiL th
ond community.
For our Gunditjimara case; aging eqsys

care.

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
et a



Investigate the sources

Use C1-C4 and WO01. Locate each context on

o teacher-provided map.

Write one question about e, kno

or continuing

Nom @

wer It.

Sukindi
et

Source | could check:

3 EXPLAIN

‘Why can these examples not describe every First Nat

ions community?

iginal resource based on: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org); Source context: Australian National Maritime Museum - Brian



Explain your evidence
Explain why these three contexts cannot show ever

culture.

You may write, draw and , dicta explain.
Exit: name the & ond on son 1o use specific names.

Sukindi
et
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Our learning

We will check who made a source, why it was mad

US.
Success: use an attrbute@“ne\

Sukindi
| S a




Recall a nhamed example

Name one community or person from Lesson 1.
Which place was connected to that exampl \

What question still needs

Sukindi
et a



A hamed public museum source

The Australion National Maritime Museum describ n Ro
0 contemporary artist.
His Kala Lagaw Ya and W | CONNRCtiIaMs liNATo

and Aborigina H orn on@Miben/Thursday Island.
N

This @

t source: Australion National Maritime Museum - Brian Robinson (sea.museum)

S

Islander

community.

Sukindi
et a



Check voice, purpose and date

Who is speaking: the person, community, museum Oother<Qyitay?
What is the purpose: biography, heﬂo to oom

sh

cord th&gshonestly. Viewing date is

Sukindi
et a



Viewing and permission

A publicly visible artwork is not permission to copyg Sign
Use the named teacher link to studu,contex
Do not copy motifs, imitat artist SgINv@nt cURLIr lon.

t source: Australion National Maritime Museum - Brian Robinson (sea.museum)

Sukindi
et a



Evaluate a source

Use C4, C7 and WO02. Record source, maker,

purpose and date information.

Choose one supported cl
Add: This

ur

LimMIT

This source does not tell us:

RESPONSIBILITY
Public viewing does not mean permission to coj Y.
What should we do before using a cultural design?

rce context: Australion National Maritime Museum - Brion Robinson (sea.museum)




Check the claim

Someone says: One artist proves all Torres Strait Is
the same art.

Explain the error using SO scope rsit

Exit: give us lograp useful and one limit.

Sukindi
et
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Our learning

We will explain how knowledge of water, eels and upp
Gunditjmara engineering.
Success: connect a featur@ noontiWuIN

d

anship.

Sukindi
| S a



Notice the system

Think about o channel and a pond.
How could moving water change where anigholStro
A guess becomes a claim when é@deniie SUfSR Ol

Sukindi
et @



A specific place and system

At Budj Bim, Gunditjmara people developed channg@®eirs, 3 (1
pondadls.
These features helped moa woter QQad t@ip, SEre est

kooyong, or s

This @

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
et a



Read an explanatory model

The W03 diagram is an original simplified model, n Op ofghe Jte
Trace water through the channel towards clborg.
Explain how the labelled f es heldgan@ge er )

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
| S a



Continuing knowledge and care

The heritage account describes continuing Gundit; man
aond knowledge passed between geperatiory.

A cultural weir at Tae Rak CondOsyrestbred Wat
Engineerif 0| gConnect and present.

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
| S a
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2010.




Annotate and explain

Use C1, C2, C5 and WO03. Add feature labels

and arrows to the model.
For each feature, explain i rpose.
\ ' eacher-

EXPLAIN: How do knowledge, place and continuing care connect?

SOURCE CHECK: Source and one limit of this model:




Evidence check

Explain: This feature helped ... because ...

Then name the people, place and squrce.

Exit: say why continuing

Sukindi
et a
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Our learning

We will recognise that environmental knowledge is

particular places and communities.
We will record our own o ations Wgtho clai
knowed?f: R

Sukindi
| S a
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Notice our locality

What weather, plant or animal change have you n er
Say whether you observed it yourself or he@rd Rafro rce.
Keep guesses separate fr ServoirQns.

Sukindi
| S a



A hamed teacher viewing source

The Bureau of Meteorology hosts a public Yawuru
Broome region.
Your teacher may open t urce foRgewmng o

attribution

dge are not reproduced in this

pack.

cher viewing source: Bureau of Meteorology - Yawuru calendar (bom.gov.au)

Sukindi
et



Place and permission

Knowledge about one place must not be assumed CribeQuer

place.

Public viewing does not g commeRgiol @pyirga oo :

Our task is an 4 ‘m ho ervatiorglicord, not an Indigenous
cale '@

cher viewing source: Bureau of Meteorology - Yawuru calendar (bom.gov.au)

Sukindi
et a
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Observe without collecting

In a teacher-approved area, look and listen witho

rbingololts
or animals.
Record date, place and o erved thl, pIC@t o ' eature.
Indoor alterno ve t throu window or use a clearly




Record and compare

Use WO04. Record an actual observation, or

clearly label a practice example.
Compare it with a partne ra usi he
be on

MMMMMM : Compare two records using the same categories. What is similar or different?

t

QUESTION: What could you check on another day?

hy can this record not tell us Yawuru seasonal knowledge?

Teacher viewig source: Bursau of Meteoroiogy - Yawuru calendsr (bom. gov.s)

NNNNNNNN



Check a limit

Would one school observation tell us the seasonal edge
Yawuru people? Explain.

Name what you know an ot you g .NOEKNO

Exit: explain w @ 10 place b&Y@Matter.

Sukindi
et a



Sukindi
S




o
v ongections




Our learning

We will explain connections between community k ge,
responsibilities and Country.
urgver or

Success: use public evide Iithout Wentihg

kinship rules. R

Sukindi
| S a




Recall continuing care

Which Budj Bim example showed care continuing t !
Who and what were connected in thot evid@nc
INBol StORY.

Use o hamed source rath naoni '

PR
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Knhowledge shared across generations

e

The Budj Bim heritage account describes Gunditjm owle
continuing across generations.

Present-day manageme udes itigihal OWne gers.
These publjc fo o ored reSp@Nsibility.

Sukindi
| S a




An evidence connection

Claim: Gunditimara knowledge supports continuin or | .
Evidence: the source describes Traditional GR/n&A-9 ona nt
ond knowledge sharing.

IS he

Explanation: cd m re S ustain knowledge and

respd

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
| S a



What remains unknown?

Our sources do not supply a universal kinship char
They do not tell us every family role or restri@te @ es Ity.
Record Not shown in thes rces inSgeod®f inviNti wer.

Sukindi
et a



Build a connections record

Use C2, C5, C8 and WO05. Connect a named

person/group, action and place.
Compare what two public ces ca
actually supp

a

S f ltural

iginal resource based on: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
| S a

UNKNOWN:

EXPLAIN:
Why must we avoid saying every community organises responsibilities in the same way?

Fact source: UNESCO - Budj Bim Cultural Landscape {whe.unescoong).




Check a generalisation

Someone says: All communities organise responsibog®es in th
Waoy.

Use a specific example an oin Wik thegloin@go )

Exit: name.one W C lon an e unknown.

Sukindi
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Our learning
We will use a timeline to explain continuity and ch :

Success: use dated evidence accurqtely angireClgn res

continuing today. E

Sukindi
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What does continuity mean?

Does something have to stay exactly the same to e?
Think about knowledge that is used_in chanBindwcir ces.
We will distinguish continug&Trom o Sgum ot n@thi es.

Sukindi
| S a



An evidence sequence

The source describes aquaculture over thousands rs.
2010: a cultural weir restored flows gt Taoe REk/L\ke :
L

2019: Budj Bim was inscri n the ld Berit

PR

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

Sukindi
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Past and present together

Continuing Gunditjmara knowledge and care conn e lon&@co

across time.

Water restoration is evide chon$g: Coltinuifg C hip is
\ : ] 1IN ;

evidence of co

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)
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Timeline conventions

Order events from earlier to later.
Use dates where the source gives them; do @bt IWve e da
Label a timeline Not to sc e SPORRS d@not Wpr al time.
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Build and question

Use C1, C2, C5 and WO06. Build an evidence

timeline and cite each entry.

Mark one continuity and onge:

IS e could

iginal resource based on: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)
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Explain your conclusion

Use: ... changed, while ... continued.

Explain which source supports eachoart arl o li :

Exit: correct the claim tha Natioffgcultlres @lo the

past. R
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ranking

1A%y
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Our learning

We will compare named contexts using the same ci :
Success: distinguish evidence, inference angiLN ROV mati
without ranking cultures. E
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Recadll our sources

What does the Budj Bim source support?
nat does the Yawuru teacher waqe Ip Sider-
ce

=

Which claims need anoth ce ors

3
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Use the same criteria
Compare place, public evidence of knowledge, and nuin
responsibilities.

A difference is not a score etter oNQor{.

Give each font @ n nd sou
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A fair comparison

Gunditjmara case: Budj Bim engineering and conti

custo@l.on®i
n ledg

Yawuru case: Broome context and g nomegise o
viewing source.
Our printed so @ ol ent lev f detail; record that limit.

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org); Teacher viewing source: Bureau of Meteorology - Yawuru calendar (bom.gov.au)




Evidence or inference?

Evidence: a source states an attributed fact.

Inference: our explanation of what the fact @o

Unknown: information th urces

distinct. R

nolsup

e
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Compare and discuss

Use W07 and the relevant source cards. Fill

il C7. Use the same criteria. Differences are not 2

Gunditjmara casa

the same criteria for each caose.

Add an unknown and ide

our sources

NAMED CONNECTION: How does Brian Robinson's museum context help us distinguish

the broad groups without making one arti ist represant everyone?

EVIDENCE CHECK: Write one supported conclusion and ane limit.




Test the conclusion

Can these cases prove all First Nations communitie e idermgeal
responsibilities? Explain.
entenc

Improve one overgenerali

Exit: name_one & 0 porte nection and one limit.
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ce brief

LS5 ) |
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Our learning
We will prepare a comparison that links claims to
We will propose o respectfuactémd ex \
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Review our portfolio

Select a source evaluation, connection record and
Which claim does each item support?
Choose evidence for unde ding regker @on

Sukindi
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A claim and a reason

Claim: Gunditimara engineering shows a continuin lons
Budj Bim.

Evidence: channels and e nage t: T@mditicmoal

care.

IQeaIe : e n

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)

sibility are connected.

Sukindi
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Scope the comparison

Use Gunditimara and Yawuru as named Aborigi

Use Brian Robinson’s naomed muse contgut t

Strait Islander and Aboriof

e\

These example unity.

t source: Australian National Maritime Museum - Brian Robinson (sea.museum); Teacher viewing source: Bureau of Meteorology - Yawuru calendar
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A feasible respectful action

Example: check the source and replace a generic c
named, accurate one.

Likely benefit: readers un and theégpeclic co

m

eplace C unity authority or

Sukindi
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Use W07, W08 and Al. Select facts, sources,

one limitation and a conclusion.

Plon a visitor recommend ond it

rted

ossibl effect to Make e
B | CHECK: Name the communities/person and places.
p——! Show continuing relationships.
Distinguish Aboriginal Paoples and Tarres Strait lslander Peopl
with diversity within both 5
You rmay write, draw and label, dictate, or use supported choices,  Feopke € Places & Qugoing ralitivntips

iginal Sukindi evidence brief. Named teacher source links are in the Unit Plan guide.
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Check before sharing

Are both contexts named? Is continuing care visibl

Have you distinguished the broad groups WRhCt CIg one

culture?

Exit: identifi o ond a IR,
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Our learning

We will present o comparison and answer o questi

Success: explain diversity, contnuwﬂs\

Sukindi
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Retrieve a claim

Select one claim from your evidence brief.
Name its source and place.
ONRA PO Z

Does the evidence suppor whole &gim Br

3
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Respond to a misconception

Claim to challenge: All First Nations Australiaons sh e culteke.
A responsible response hames the two bro g‘) Iversi

within both.

h nto universal rules.

Use specific ex @ ning th
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An explanation frame

My comparison shows ...

The source ... supports this because_.

This does not tell us ...

The conclfion -

Sukindi
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A respectful question

Ask about the evidence, source or limit.

Give the speaker time and allow their choselreSo e.

Do not ask a student to s or a cORure Bir disglosdqmos

knowled R
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Share and confer

Use W09, Al and your portfolio. Share in

pairs or small groups.

Respond to one evidence lon.

iginal Sukindi explanation record. Named teacher source links are in the Unit Plan guide.
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Assessment check

Can you explain two named contexts, continuing r Siboili
the broad-group distinction?
Can you identify an infereg®€, an unKRgwn@ind c@oro
effects?

N fter

o

tion’s

g Its source.
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Our learning
We will revise a generic or inaccurate caption usin ede nee.
Success: communicate diversity, coWn S Ity cl :
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Notice the problem

Caption to revise: Everyone used the same old eel t

Which words make unsupported clgj

What information and voi e MiIsS

PR
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A more accurate caption

Gunditjmara people developed water-manageme ems Ul
Bim to manage kooyang/eels.
C :

Continuing custodianship ects k le@oe o
e

o Nations society.

This describes & very

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)
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A nhamed artist example

A museum biography of Brion Robinson is evidenc t hisN@wn

context.

Name his Kala Lagaw Yo uthotRa.corgecti@s useum
source accura

Do nlo Mg in ISsion to copy cultural designs.

t source: Australion National Maritime Museum - Brian Robinson (sea.museum)
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Choose and justify a revision

Replace broad words such as all or everyone whe vide IS
specific.
Name the people/place/s ond s C@tinUMmg n.

v ANg It Wi

State an unkn ot r than on invention.
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Revise responsibly

Use W10 and Al. Revise a fictional generic

caption.

Explain what changed an 0 may
| n.
* arifie

NNNNNNNN

\

REVISE: Write a named caption showing place, evidence and continuing connection;

SOURCE: What supports your revision?

RESPONSIBILITY: How could the carrection help readers? What permission does it still not give?

LOCAL CHECK:
A school Country/Flace caption needs verified attribution; never guess,

Fact source: UNESED - Bud] Bim Cultural Landscape (whe.unesco.orgh




Reflect on the inquiry

Explain how your source checks changed a claim on.
Use your portfolio to show a questign, evidglicegeo n on
conclusion.

com

Exit: nome one'@ n cating about

Cou w
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How fo respond

Think before answering. Explain your evidence.
You may speak, write, draw, point tQ choicell Uk o nicat
board/device or dictate.

‘ tion

Your teacper N o each question.
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Question |

Do First Nations Australions form a single culture?
Give a reason for your answer. V \
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Answer |

No. Aboriginal Peoples and Torres Strait Islander P ore Sgstingt
broad groups.
There are diverse commungifes, longugies ahd camting ral

practices withi
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Question 2
Does o public artwork give us permission to copy | ural o] X
Explain the difference betv%vWer |SSI
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Answer 2
No. Public viewing and cultural permission are diff :

Study the hamed source respectfully; do nolicoly oS itho e
required permission. E
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Question 3
At Budj Bim, why were channels, weirs and ponds .
Name the community nkeoltoé/denc \
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Answer 3

Gunditjmara people used these features to manag er ancgro
store and harvest kooyang/eels.
This is a naomed Budj Bim , hot o foleverfco .

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)
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Question U

A museum biography describes Brian Robinson.

Can it tell us the experiences of all th\\ . y?
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Answer Yy

No. It gives evidence about a named artist and his ular
connections.
His experience does not r€ peon O@CO :

t source: Australion National Maritime Museum - Brian Robinson (sea.museum)




Question S5
One student records a flowering plant at school toge*
Is that a Yawuru seasonaédarwxpa \
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Answer S

No. It is an observation of one place and time.
Do not relabel classroom observatigns os oot\r ¢ Ity’s

knowledge.

rE
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Question 6

Order these entries: World Heritage inscription in 2Ggi®
restoration in 2010; agquaculture over thous f .
What label is heeded if th Cing isYReven?
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Answer 6

Earlier aquaculture; 2010 restoration; 2019 inscriptigg®

Label the timeline Not to scale when spacingd n sent al
time.

Continuing cus o S olso beglble.

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)
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Question 7

A card says that water flows were restored in 2010
Someone concludes that no one cared for GRurgy 10.
Which part is evidence an Ich pofss urlupp®&te
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Answer 7

The dated restoration is source evidence.
The claim that no one cared earherﬂo d rodi
COe.

continuing Gunditjmara k edge a

3

t source: UNESCO - Budj Bim Cultural Landscape (whc.unesco.org)




Question 8 - apply

A new fictional class poster says All communities h enticS@aforgl
rules.

How would you check an€ loigh?
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Answer 8

Ask whose source supports it; the supplied sources prode
universal kinship rules.

Replace the universal clai 0 NONged, @ppowmed on and
record what is @
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Question 9 - apply
A fictional school wants a local Country caption.
Name a feasible first omto%eneft d\
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Answer 9

Ask the teacher to verify local attribution with a sc =0pproged

authoritative organisation.
Benefit: o more accurate on. LimMNwveri@coti o oes not
gront eve ' :

stified effects.
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Reflect on your evidence

Which answer needed a source limit?
What would you check before sharigg a cl ?&
e.

Show your reasoning in y 0sen T Qspolse

PR
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