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Teaching overview - Year 3 Health

Emotions, Permission and Boundaries develops explanations of possible emotional
responses, strategies for safe action, and clear permission exchanges. It uses familiar
fictional classroom situations and paper props.

Sequence: lessons 1-8 contain all essential teaching and assessment. Lessons 9-10 are
optional reinforcement with their own complete presentations and learning records.
Each lesson has a 50-minute route; adapt pace while retaining the success check. The
practical assessment is completed in lesson 7 and safe-help learning ig,consolidated
in lesson 8.

Preparation: display D1 and D2 as needed; prepare Cl's eight cas
rules/mat/challenges, learning records WO1-W10, two Al pages a
pen/photo/device cards or puppets. Keep actual classroom
; required.

Classroom conditions: discuss what the fictional ch ' d which story
detail supports that idea. Do not invite personal di k students to reveal
private boundaries, or assign a student to pres

teacher-supported role. Students may declige monstrate

to one specific action and
may change. Silence, a smile or ap oes not supply permission. An
intentional agreed gesture, sym tion-device response can

Access: read a case alo se choices, partner reading, adult scribing,
drawing, gesture or ard/device. Keep the same contextual
explanation and r, ction cMeria. Handwriting, confidence and preferred
speaking style do

Respond tqQ ately and follow school safeguarding procedures. Do not
promise support from a trusted adult and another appropriate
adultifh Bvailable. The safe-help task never asks students to investigate or

forward a w&@ing message.

Source principl&@rre drawn from eSafety Commissioner’s Online boundaries and
consent and its consent guidance; all scenes and student artwork are original. The
resource is classroom learning, with no clinical or therapeutic claim.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Lesson files and learning sequence

Open the separate lesson file for each session. Files use this exact unit-name prefix:
Emotions, Permission and Boundaries - Year 3

01 - Why responses vary - core

Emotions, Permission and Boundaries - Year 3 - Lesson 01 - Presentation.pptx

02 - Notice and name - core

Emotions, Permission and Boundaries - Year 3 - Lesson 02 - Presentatign.pptx

03 - Manage safely - core

Emotions, Permission and Boundaries - Year 3 - Lesson 03 - Pre
04 - When permission is needed - core

Emotions, Permission and Boundaries - Year 3 - Lesson
05 . Communicate permission - core

Emotions, Permission and Boundaries - Year 3 - L€ reseptation.pptx

06 - Refine a response - core

Emotions, Permission and Boundaries - Yealk - L

07 - Emotion-and-permission assessment - C

10 - Clarifying per

Emotions, Pg

and refle¥
supports led

? selected questions as checks or the whole quiz as a later review. It
g and does not replace Al's explanation and practical demonstration.



Lesson 1- Why responses vary

Core lesson - 50 minutes - Slides 1-12
Success check: Explain two possible emotions using a reason from the situation.

Prepare: D1, CO1, CO4, WOI1. Use the separate Lesson 01 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: show the blue-pen case CO1. Ask what each character
hoped would happen; accept a word, symbol or adult-scribed response. Distinguish a
story detail from a guess.

10 min « Explicit teaching: use slides 4-7 and D1. Model “Ari may feel exci because
the blue pen helps finish water in a picture.” Contrast Lee's wait tion of a
turn. Compare Nia's need for quiet with a friend’s hope to play ag

15 min - Safe rehearsal: partners select CO1 or CO4. One le emotion; the
other asks which detail supports it. Swap roles and e spective. Use

Provide a guided first row when needed, th 1 story detail in the
second response. Draw or dictate the explagti iti scures understanding.

5 min « Exit: complete “One ad to different feelings because..." Collect the
two contextual explanation any student who names a feeling without a
reason. Extension: ident]

board/device. Asse
another pl

game edplanation and safe-action criteria. Extend through
refinement or justified strategy limit.



Lesson 2 - Notice and name

Core lesson - 50 minutes - Slides 1-12

Success check: Name a possible emotion without judging or assuming another
person’s wishes.

Prepare: D1, CO2, CO3, WO2. Use the separate Lesson 02 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: revisit the difference between a feeling and an unsafe
action. Read C0O2: Sam wants to join a drawing game and is quiet whil@Einding words;
Jo thinks Sam wants to be alone.

10 min - Explicit teaching: use D1 and slides 4-7. Model noticing

quiet”) with an assumption (“Sam wants to be alo ral checking
guestion and an intentional answer using words, a

device.

10 min - Application: complete WO02. Recor ossible emotion with a

story reason, a communication choice and J
and explain a symbol rather than regaliri

guestion. Let students select
en performance.

5 min - Feedback: use the sampl ossible response. Ask whether the
reason uses the story and wh Ives Sam time. Explain that an
accessible intentional ans eaning; silence alone is not that answer.

5 min - Exit: distinguish pgtici ing with a new teacher-read paper-card
example. Evidence: g contextual reason and a respectful check.

Access and differeny . read™Me case at a time; offer a guided example,

j Srtner reading, adult scribing, gesture or a communication
board/dg : e explanation and safe-action criteria. Extend through
another 8 eason, refinement or justified strategy limit.



Lesson 3 - Manage safely

Core lesson - 50 minutes - Slides 1-12

Success check: Choose a safe strategy that fits the character’s situation and explain
why.

Prepare: D1, CO3, CO4, WO3. Use the separate Lesson 03 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: read C0O3 and CO4. Identify Dev's excitement and
interruption, and Nia's disappointment and request for quiet. Accept feelings
while considering actions separately.

10 min - Explicit teaching: use D1 and slides 4-7. Compare pausi
breaths, an accessible safe break and trusted-adult support. Mod

compulsory exercise; offer rest or adult support ift

10 min - Application: complete WO03's strate
plan a safe next option if the first strategy
spoken or symbol-supported explanation.

5 min - Feedback: ask whether the nds to the character’s context. A
repeated strategy without a rea is i evidence. Discuss why pausing may

5 min - Exit: give one strateC4 reason and a safe alternative. Evidence: a
justified choice rather tha gy list. Extension: explain one limit and

Access and differ ad one Case at a time; offer a guided example,
feeling/phrase choSge.aP rreading, adult scribing, gesture or a communication
board/devi same explanation and safe-action criteria. Extend through

finement or justified strategy limit.



Lesson 4 - When permission is needed

Core lesson - 50 minutes - Slides 1-12
Success check: Identify who to ask and the specific action that needs permission.

Prepare: D1, CO5, CO6, CO7, W0O4. Use the separate Lesson 04 PowerPoint, paper
case/prop cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: show CO05, CO6 and CO7. Ask what action is proposed and
whose choice matters. Keep pencils, pretend photos and mock groups as paper cards
only.

10 min - Explicit teaching: use slides 4-7 and D1. Model asking Kim befo
pencil. Identify taking a pretend photo of Bo's drawing and shar
actions. A yes to one action does not authorise the other.

orrowing a
separate

15 min - Safe rehearsal: pairs sort paper actions into pers exact action.

lesson.

10 min - Application: complete WO4's three- clear-answer

response. Read one situation at a time and . Ensure each row
names the person, action and next step rath neral “be nice” answer

5 min - Feedback: compare borrowi

requested action is specific and ar answer has been treated as
permission. Discuss an intentj or device answer as an accessible
clear choice

5 min - Exit: identify whgto as fictional action and explain what to do
while the answer is act action and an appropriate wait/check

Access and differeny . read™Me case at a time; offer a guided example,

j Srtner reading, adult scribing, gesture or a communication
board/dg : e explanation and safe-action criteria. Extend through
another 8 eason, refinement or justified strategy limit.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Lesson 5 - Communicate permission

Core lesson - 50 minutes - Slides 1-12

Success check: Rehearse asking, giving or denying permission and accepting the
answer.

Prepare: D1, CO1, CO5, WO5. Use the separate Lesson 05 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: revisit CO1 and CO5. What makes a request clear? What can
the requester do when the answer is no? There is no real borrowing i is rehearsal.

yes with a limit, clear no and a respectful requester response. Sh ite words
must be followed by an action that respects the answer.

15 min - Safe rehearsal: pairs use paper pen cards or pup e twoanswers

10 min - Application: complete WO5 with one reque . the requester’s
response and matching action. A reason for feTS@Ng i i

communication; the classroom example do Ication a condition of
no.

5 min - Feedback: check request sp ] response and action. Compare
“Okay” followed by leaving the p [ lowed by taking it. The latter does

5 min - Exit: demonstrate a wer and explain the action. Evidence:
communication and reggectf gh using the student’s usual supports.
Extension: add a cleg xplain how to follow it.

Access and differ ad one Case at a time; offer a guided example,
feeling/phrase choSge.aP rreading, adult scribing, gesture or a communication

board/devi same explanation and safe-action criteria. Extend through
finement or justified strategy limit.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Lesson 6 - Refine a response

Core lesson - 50 minutes - Slides 1-12

Success check: Improve a dialogue so it respects a changed answer and manages
disappointment.

Prepare: CO1, CO4, CO6, WO6. Use the separate Lesson 06 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: show CO6. Bo changes an earlier yes and asks Kai not to
share the pretend photo. Identify the changed answer and Kai's disapf@Rinted
reaction.

10 min - Explicit teaching: use slides 4-7. Contrast “But you said i ay. | will
not share it.” Model putting the paper photo card down and leavi

improved words and matching paper-prop action, mManagement

strategy.
10 min - Application: complete WOG6's notice d calm-tone challenge.
Ask for better words, an action and a reason egy. Read/dictate as needed

and keep the same reasoning criterj

5 min - Feedback: check whethe cts the later answer. Discuss why a
calm tone alone is insufficien . Pause, another safe activity or
adult support can manage ment without changing Bo's boundary.

5 min - Exit: explain onegefine y it is better. Evidence: acknowledgement
of changed choice, ) contextual strategy reason. Extension:

is ineffective.

Access and differeny . read™Me case at a time; offer a guided example,

j Srtner reading, adult scribing, gesture or a communication
board/dg : e explanation and safe-action criteria. Extend through
another 8 eason, refinement or justified strategy limit.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Lesson 7 - Emotion-and-permission assessment

Core lesson - 50 minutes - Slides 1-12

Success check: Explain differing emotions, justify a strategy and demonstrate a
respectful response.

Prepare: WQ7, Al pages 1-2, R1. Use the separate Lesson 07 PowerPoint, paper
case/prop cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: use W07 and the CO5 practice variation. Sol hoped to finish
a drawing; Kim needs the pencil for unfinished work and says no. Modfll two possible
feelings using different details.

10 min - Explicit teaching: introduce Al's new fictional Tari/Ren g se with

occurs.
10 min - Evidence conference: use short QUER Y i detail supports each
feeling; why does the strategy fit; how does t i spect the later answer; what

is another safe next option? Record
supports.

5 min - Feedback: assess Al a

5 min - Exit: use WO earsal and one improved action. Assessment
evidence comes f onstration. Keep core evidence and any
extension separate tanding receives specific teaching and a fresh

safe check.
Access a0 iati ead one case at a time; offer a guided example,
feeling/p Dices, partner reading, adult scribing, gesture or a communication

board/devic¥
another plausi

ISsess the same explanation and safe-action criteria. Extend through
reason, refinement or justified strategy limit.



Lesson 8 - Reflect and transfer

Core lesson - 50 minutes - Slides 1-12

Success check: Clarify uncertain permission and describe a safe help-seeking next
step.

Prepare: D2, CO2, CO7, C0O8, WO08. Use the separate Lesson 08 PowerPoint, paper
case/prop cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: revisit the assessed changed-answer principle. Read C07's
“Maybe” and compare it with D2's smile/calm clue. Ask what still nee clear
intentional answer.

10 min - Explicit teaching: use slides 4-7 and D2. Model a respec ion
question and time to answer. Introduce C08's neutral worrying-mg&sa ona

appearance-versus-permission explanation. cted-symbol sequence
with a spoken, dictated or drawn reason wh

5 min - Feedback: use selected quiz out calm appearance, separate
sharing permission and safe hel nation slides. Correct the specific
misconception. The full 10-qu sed separately as further review.
5 min - Exit: explain how an | agreed signal differs from a smile or silence,
and name one safe help. Idence: a respectful check and safe next

feeling/phrase choSge.aP rreading, adult scribing, gesture or a communication
board/devi same explanation and safe-action criteria. Extend through
finement or justified strategy limit.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Lesson 9 - Different feelings, respectful actions

OPTIONAL reinforcement - 50 minutes - Slides 1-12
Success check: Compare suitable strategies and explain a limit of a choice.

Prepare: COT, CO4, G1, W09. Use the separate Lesson 09 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: identify this as optional reinforcement. Compare CO1's wait
for a pen and C0O4's need for quiet. Recall that both feeling and context matter when
selecting a strategy.

10 min - Explicit teaching: use slides 4-7. Model comparing a fair turn sySgm with a
quiet break. Explain that a pause may help someone choose an leaving a
turn problem unresolved.

15 min - Safe rehearsal: play G1 cooperatively using its rul tandeight

whether one strategy solves the eep waiting, fair access and quiet

needs distinct rather than assg@hi wer to every case.
5 min - Exit: compare two ¢ one limit. Evidence extends the core; this
optional session contai i assessment. Extension: propose a safe

Access and differ ad one Case at a time; offer a guided example,
feeling/phrase choSge.aP rreading, adult scribing, gesture or a communication
board/devi same explanation and safe-action criteria. Extend through

finement or justified strategy limit.



Lesson 10 - Clarifying permission phrases

OPTIONAL reinforcement - 50 minutes - Slides 1-12

Success check: Create a useful phrase guide for clear requests and respectful
responses.

Prepare: CO5, CO6, CO7, W10. Use the separate Lesson 10 PowerPoint, paper case/prop
cards and writing/drawing materials. Display only the relevant ideas.

5 min - Recall and notice: identify optional reinforcement. Select CO5, CO6 or CO7 and

choice. Compare an assumption su k happy” with a question about the
precise action. Discuss why a re needs a matching action.

action. This optional guide iges learning; all required learning and
assessment remainin le i

Access and differ ad one Case at a time; offer a guided example,
feeling/phrase choSge.aP rreading, adult scribing, gesture or a communication
board/devi same explanation and safe-action criteria. Extend through

finement or justified strategy limit.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Resource guide and response criteria

D1 introduces feelings, context, safe choices, clear permission and changed answers.
D2 develops a worked explanation of why looking calm does not mean yes. The eight
C1 cards provide a stable fictional story bank; keep their names and facts consistent.

Gl includes complete rules, a six-stop cooperative mat and eight challenge cards. Use
one counter or finger, not a die. Partners explain and check before advancing one
stop. Prepare cards and paper props. No actual touching, borrowing, photographs,
posting or harmful-message role-play is required.

WO1-W10 are learning records with immediately following matched sa le-answer
pages. Keep the answer page out of view during independent r
ANSWERS in the Name field identifies each key. The unchange

questions/layout let teachers compare a response with its

le emotion
when a story detail supports it, a safe strategy with context, and
a clear permission exchange with matching resp #". Do not insist on the
sample wording or a single feeling.

COT: Ari's hope to finish a water picture diff ation after waiting.
CO2: quiet Sam wants to join a drawing ga ; ords; JO's assumption is
checked. CO3: DeVv's excitement does not exc tion. CO4: Nia's loss and

authorise sharing; change j ected, CO7: Fin's smile and Maybe leave the
choice unclear. CO8: stQiaasa pport with the neutral paper message.

Use accessible co tional evidence, including agreed gestures,
symbols or a devi ilent response nor appearing calm proves permission.
Keep peer feedback g ional explanation/action, not a person’s character.

d R1 follow the teacher key. Use two explanation tasks and
, retaining familiar supports. Re-teach specific gaps and
use a fres"mf; eck; do not lower achievement because of communication mode.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Emotions, Permission and Boundaries L

Our feelings, actions and choices help us and others feel safe and included.

Emotion: A feeling, such as RGSPOI'ISG: What someone says
excitement or worry. or does in a situation.

| feel
excited!

Ill help

Feelings can be big
or small. It’s okay to ad, unkind, helpful
have different feelings. : 3

Regula‘l'ion: Managing a feeling
to choose a safe action.

Yes,
that’s okay!

Take a breath ...

| can stay calm
and be kind.

Permission means someone clearly agrees freely.
Words, agreed symbols, gestures or devices can
communicate a choice. We also respect no.

Context: What is happening
around a person.

It’s loud here
and everyone
is excited.

Everyone can have
«= different boundaries.
™\ We respect other
people’s boundaries. The same feeling can mean
different things in different situations.

7 Different feelings can be valid.
" We still choose safe, respectful actions.

Based on: eSafely Commissioner, Online boundaries and consent (esafety.gov.au).



Does looking calm mean yes?

Would you like
to join my
drawing game?

Does appearing calm
prove consent?

(

6 Evidence

F i

iven a clear

face does not tell us
choice.

No.

A feeling or appearance is not
a clear agreement.

Rae pauses and asks,
Would you like to join, or do you |
need more time?

or do you need
more time?

Wait for a clear answer.
« An agreed picture, gesture or device response can communicate a choice.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).

Suliin]



All characters and situations are fictional.

Fictional Case Cards: Feelings and Responses

Ari and Lee both want the blue pen.
Ari is eager to finish water in a picture.
Lee is frustrated after waiting.

Q: Which detail explains each feeling?

Dev is excited about an idea and talks over
a speaker.

Q: How could Dev express excitement and
wait for a turn?

T e e e

| need a
short quiet

Nia loses a game and asks for a short g
quiet break. '

A friend hoped to play again. I

Q: How can the friend respect Nia’s boundary?

N o e e e e e



Fictional Case Cards: Permission and Help

All cases are fictional. Use paper props only. No real photos, messages or accounts.

.38 Borrowing a pencil

Sol asks to borrow Kim'’s pencil for a
drawing. Kim has not answered.

Bo agrees to taking a pretend photo
of a drawing. Kai wants to share it
in @ mock group.

A worrying message

A fictional worrying message appears
on a paper device.

How can the character get safe adult

What should Rae clarify? support?

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).



Choose, Explain and Check: Rules

Players: 2-4. Materials:

case cards, challenge cards,
mat and a large counter or
pointing choice.

Choose a challenge card.

Move or point to each mat sto

tails.

Swap

Work

Challenge A partner asks, Check:

Lee may feel * What detail * a plausible emotion
frustrated because supports that? and a reason from

Lee waited. the story.

No race, points or
personal disclosures.

We discuss fictional
characters, never rank

students’ feelings.

use a communication device

Participation: .
speak, draw, select symbols,
or dictate. )@




Choose, Explain and Check: Mat

( b 9
o NOTICE: What happened? '+ ASK: What is the question?

. _
(o EXPLAIN: Which story detail *“What could differ?\
supports your idea?
] Sl

action fits?

& )
o REFLECT: What could you improve?

Follow stops 1-6.
Then pass the turn.

VE &

Use words, pictures, gestures or a communication device. ~ No race.




Choose, Explain and Check Challenge Cards

1 CO01: Explain two possible
feelings using different
story details.

2 C02: Why might quiet
not mean Sam wants to
be alone?

T e

§§ ________________________________________
i 3 C03: Choose a safe
! strategy for Dev and
i | H i
: explain why N
?._‘ “““““““““““““““““ -
| 5 C05: Kim has not C06: Bo changes a yes ' .
! answered. What does to no before sharing. iy i
: Sol do next? \ What does Kai do? |
g,(liii:::::_ _'_'_'_'_'_'_'_'_'_Z'_Z'_'_'_'_'_'_'_'_'\tg'_i'_'Zi'_'_i'_i'_'L'_Z"_'_'_'_"_:'_'_Z'LZZZZZ:Zi:if::ﬁ\l
(g con:Do ! C08: What safe help |
i calm prove 8nsent? i ] pathway can the Eg\
: Explain. ] character use?

Teacher criteria are in the teaching guide. Keep every example fictional.
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Name:

Why responses vary.

Year 3

»
\o Notice ) Underline what each character hoped would happen.

Ari is eager to finish water in a picture.
Lee is frustrated after waiting for the blue pen.

:9 Compare )

feeling

Story detail
supporting it

Their reS\@a ay differbecause...

p
3 Extension )

What new detail might change your explanation?

-

You may draw, speak or dictate your reason.




Name: ANSWERS Year 3
Why responses vary.

’
\o Notice ) Underline what each character hoped would happen.

Ari is eager to finish water in a picture.

Lee is frustrated after waiting for the blue pen.

:9 Compare ) b

Ari e
Possible Eager or excited usigated or
feeling \ pointed
Story detail | Wants tggfhish wa Already waited for
supportingit | in a picyre the blue pen.

© =y
N p -
Their re§ @

They ha¥different expectations about using the pen.

ay differ because...

2
¥ Extension )

What new detail might change your explanation?

A fair turn plan might change Lee’s expectation.

, v

You may draw, speak or dictate your reason.




Name:

Date:

Notice and name

o

Case C02 (fictional)

Sam is quiet while finding words

to join a drawing game. &?}

Jo thinks Sam wants to be alone. -

P ————

\

1. Notice: What do we know?

W

bank
unsure
excited

A
}'\
oy
~

2, Express: Sam might feel

How could Sam show this? Circle o

Agreed gesture

!,

A clue can have more than one meaning.
Explain one example.




Name: ANSWERS Date:

-

Notice and name

Case CO02 (fictional)

Sam is quiet while finding words

to join a drawing game. Eé))

Jo thinks Sam wants to be alone. e

1. Notice: What do we know? WO bank

Sam wants to join the drawing game
and needs time to find words.

unsure

excited

\,

J \ o— ] \_

2. Express: Sam might feel __eager Sam wants to join.

Sam might also feel excited or unsure.

How could Sam show this? Circle ong

Agreed gesture

/.,

i

)
3. Che w
Would ySulilgPto join this game, or do you need time?

\

p
A clue can have more than one meaning.
Explain one example.

Quiet could mean thinking, not wanting to be alone.




Name:

Manage safely.

(’ '
C03 Dev (fictional) C04 Nia (fictional)
Dev is excited and interrupts {__ Nia is disappointed after a
a speaker. e game and asks for quiet.
\

A L

o Choose: Which strategy could help?

W =
X

Comfortable
e breaths

S . i

o

support

9 Plan: Choose a strategy and ex

Dev Strategy: Why |

Nia Strategy: Why it fits:

irst strategy does not help, what could the character do?

© cn

\

@ Challenge: Why might one strategy not suit everyone?




Name: ANSWERS

Manage safely.

CO03 Dev (fictional) C04 Nia (fictional)

Dev is excited and interrupts {__ Nia is disappointed after a
a speaker. - game and asks for quiet.
\

A .

o Choose: Which strategy could help?

_‘_)_('
)
Comfortable
breaths

Pause

", \.

o Plan: Choose a strategy and ex

Dev Strategy: Why 1®¥rits:
Pause and wait for ggurim Helps Dev share an idea
without interrupting.

Why it fits:
Nia asked for less activity

after the game.

Nia Strategy:
An agre

© o

irst strategy does not help, what could the character do?

Try anotheQufe choice or ask a trusted adult for support.

@ Challenge: Why might one strategy not suit everyone?

People have different needs and access choices.




Name: Date:

When permission is needed.

o Notice: Read the three fictional situations.
2

r—_ﬁ.\
(O

L S A

.

™ £ Ty r' T
CO05: You want to borrow CO06: You want to take C06: You want to share
Kim’s pencil. a pretend photo of Bo’s that pretend photo in
drawing. a mock group.

o Who and what: Complete the table for each si

-

Person to ask Next step

Cco5
Borrow Kim's
pencil.

Co6

Take a pretend
photo of Bo’s
drawing.

Co06
Share that

o Explain: * Fin says Maybe to a game invitation.
What could Rae ask or do?

-

Taking and sharing are separate actions. : -
2 Based on: eSafety Commissioner,
Use paper props only. No real photography or posting. Online boundaries and consent (esafety.gov.au).




-

Name: ANSWE RS

Date:

When permission is needed.

o Notice: Read the thre

e fictional situations.

A

CO05: You want to borrow C06: You want to take
Kim’s pencil. a pretend photo of Bo’s
drawing.

~—

CO06: You want to share
that pretend photo in
a mock group.

9 Who and what: Complete the table for each si

Person to ask Exa Next step
Co05
Borrow Kim's | Kjm Ask and wait.
pencil.
Ccoe6
Take a pretend B ke pretend Ask about
photo of Bo’s 0 ph ta king_
drawing.
coeé
Share that o Share the pretend | Ask separately
@ photo about sharing.
O

o Explain: CG

: Fin says Maybe to a game invitation.
What could Rae ask or do?

Pause and ask whether Fin needs time or can show a clear answer.

L

Taking and sharing are separate actions.
Use paper props only. No real photography or posting.

Based on: eSafety Commissioner,
Online boundaries and consent (esafety.gov.au).




Name:

.

Communicate permission

(CI) Request

Write one clear question about using the blue pen.

A O\

p
@ Two answers

Give permission Desfy per
Answer: gwe

Requester’s response: Requester’s response:

Q A _.J)
A

mission

What should match a respectful response?
o B
™
Support phrase bank
[ May l...? J [ Yes, for... ] [ No, thanks. ] [ Okay, | will... J

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).




Name: ANSWE RS

i

.

Communicate permission

r@ Request

Write one clear question about using the blue pen.

May | use the blue pen for this picture?

N

o
@ Two answers
h

Give permission

permission

Answer:

Yes, for this picture. g it.

Requester’s response:
Thanks. | will return it

Requester’s response:
Okay. | will choose another colour.

L Py
A
What should match a respectful response?
Follow the a¥reed limit, or leave the pen and choose another.
b £
' ™
Support phrase bank
( May |...? ] ( Yes, for... ] [ No, thanks. ] [ Okay, | will... ]

Based on: eSafely Commissioner, Online boundaries and consent (esafety.gov.au).




Name:

Refine a response.
[ )

Bo: ;
. / Kai:
| have changed my mind. - i
Please do not share BUGyOUEai yes
~~ before!

the pretend photo.

J

o Notice: What is the problem with Kai's response?

9 Repair: \@
r Better words tching action

B B J

o

. Kai feels disappointed. Which strategy could help, and why?

b Y | 7/
(27 Challenge: Is a calm tone enough if Kai shares anyway?

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).
J

Suliin]



Name: ANSWE RS

Ve

Refine a response.
¥ 3

Bos , / Kai:

| have changed my mind. o i

Please do not share But you said yes
~ before!

the pretend photo.

J

o Notice: What is the problem with Kai’s response?

Kai is not respecting Bo’s changed mind. Kai is

even though Bo has asked not to.

9 Repair:
tching action

Better words
Okay. | will not share i Put the paper photo card down
and leave it unshared.

» 9 "

o

Pause or cho

: Kai feels disappointed. Which strategy could help, and why?

another activity to manage disappointment safely.

L
2 Challenge: Is a calm tone enough if Kai shares anyway?

No. The action must respect the boundary too.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).

>,
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Name:

-

Emotion-and-permission rehearsal.

Practice C05: Sol hoped to finish a drawing. Kim needs the pencil for unfinished
work and says no. <

/&

1. Explain: Possible feelings and story reasons.

Possible feeling

Sol

Kim

2. Rehearse: Write Sol's respectful response and@afe a

=2

3. Reflect:

What stratgl¥ What did you improve in your rehearsal?

Use A1 for the new assessment case. This record supports practice.
Speak, draw, write or dictate.




Name: ANSWERS

Emotion-and-permission rehearsal.

Practice C05: Sol hoped to finish a drawing. Kim needs the pencil for unfinished
work and says no. %

/&

1. Explain: Possible feelings and story reasons.

Possible feeling

Disappointed Hoped to fini

Sol

Concerned ds t finish work.

Kim

2. Rehearse: Write Sol’s respectful response and@iafe a
So

Okay. | will use another pepgfl. im’s pencil.

What did you improve in your rehearsal?
| made the action match the words.

next action.

AN

Use A1 for the new assessment case. This record supports practice.
Speak, draw, write or dictate.




Name: Year 3 Health

Reflect and transfer
@ Clarify

Fin smiles and says ‘Maybe’ to a game invitation.
What is still unclear?

Write a respectful checking question.

Safe help

A fictional worrying message appears orf devi

Why does a happy or calm appearance not settle permission?

b vy

Use fictional cases only. Do not investigate or forward a worrying message. Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).

Suliin]



Name: ANSWERS Year 3 Health
Reflect and transfer

(@ Clarify

Fin smiles and says ‘Maybe’ to a game invitation.

What is still unclear?
Whether Fin wants to join this game.

Write a respectful checking question.
Would you like to join, or do you need more time?

Safe help

A fictional worrying message appears orf devi

Why does a happy or calm appearance not settle permission?
Appearance does not communicate a clear choice. Check the person's

intentional answer.

. s

Use fictional cases only. Do not investigate or forward a worrying message. Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au).

Suliind]



Name:

Different feelings, respectful actions.

CO01 Lee waited for the blue pen. C04 Nia lost a game and wants quiet.
| / QUIET

Safe action

o Compare: Complete the table for each case.
Lee -
Possible feeling
and reason

Useful strategy

o Explain: Why mi

might one strategy leave unsolved?

Required learning and assessment finish in lessons 1-8.




Name: ANSWERS
Different feelings, respectful actions.

CO01 Lee waited for the blue pen. C04 Nia lost a game and wants quiet.

\ | QUIET

RE
D

o Compare: Complete the table for each case.

Lee

Possible feeling Frustrated after waiting
and reason

s@vtﬂthe game
P

ace

Safe action Choose another p

Useful strategy An agreed quiet break

.......................................................................................................

Required learning and assessment finish in lessons 1-8.




Name:

Date:

Clarifying permission phrases

OPTIONAL REINFORCEMENT
Use this page to practise.

.1

»

Build a phrase guide

Write a useful phrase for each situation.

i)

Ask one action

Give or deny

Clarify

Accept a changed

answer

@ Test: Choose C05, CO6 or CO7.
Which phrase fits, and what safe a@§

clear phrase from your guide to make it clearer. lf @

Use fictional paper props only.

Required learning and assessment
finish in lessons 1-8.

Based on: eSafety Commissioner, Online boundaries
and consent (esafety.gov.au).



Name: ANSWERS Date:

Clarifying permission phrases [SZZ'&T:E?JQ'12°§$E§2.' |

Build a phrase guide f
Write a useful phrase for each situation.

May | borrow your pencil for this drawing?

Ask one action

No, | need it now.

Give or deny

Do you need more time to decide?

Clarify

Accept a changed Okay. | will stop.
answer

@ Test: Choose C05, C06 or C07.
Which phrase fits, and what safe a4

C05: Ask clearly and w efgre borr

—
s

on: May | borrow your pencil for this drawing?

clear phrase from your guide to make it clearer. f @

Use fictional paper props only.

Required learning and assessment
finish in lessons 1-8.

Based on: eSafety Commissioner, Online boundaries
and consent (esafety.gov.au).




Quiz reference and assessment guidance

Quiz - 10 questions in the separate 24-slide PowerPoint. Each question is followed by
its explanation. Use oral, drawn, written or supported symbol responses. These checks
support learning and do not replace Al.

1. No. A feeling or appearance is not a clear agreement. Ask about the specific action
and wait for a clear answer. An intentional agreed symbol or device response can
communicate that answer.

2. Accept the boundary. Pause, choose another safe activity or ask a trigeted adult for

support. The feeling may remain while the person still acts respectfull

is acceptable when a story detail supports it.

4. Ask clearly about this game, give time and offer an
cannot infer Sam’s wish from silence. Jo respects a

trusted-adult support may also fit. A reason
situation.

can pause oor can request a safe break. Both respect the class routine and

others’ choict

Al teacher guidad®e - Ren may feel disappointed because a garden was planned in
green or the pen ran out. Tari may feel concerned about finishing the picture. Accept
other plausible feelings with different story details. Ren can pause and choose
another colour; the reason should connect that strategy to the need.

Tari's later no changes the earlier answer. A sound exchange acknowledges this and
leaves the paper pen card with Tari. A safe alternative or trusted-adult support is
appropriate if a strategy fails. Record the reason, strategy, exchange and action on
Al/R1; confidence and handwriting do not determine achievement.

Based on: eSafety Commissioner, Online boundaries and consent (esafety.gov.au)



Name:

Date:

Assessment: Feelings and a Changed Answer

-

-

Tari agrees to lend a green pen to Ren.

Before Ren uses it, Tari says, “l need it for

my unfinished picture. Please do not
borrow it.”

Ren hoped to draw a garden in green.
Ren’s green pen ran out yesterday.

—~

Fictional case

o Explain two possible emotions using differen

rf'

Ren

%

Feeling:

Evidence:

o Choo

ategy for Ren and explain why it fits.

Continue with the demonstration on page 2.

You may speak, draw, write, dictate or use agreed communication supports.
Responses assess understanding, not handwriting.




Name:

Fictional green-pen case = page 2

Assessment: Respectful Exchange and Reflection

3. Rehearse Tari’s changed answer and Ren’s respectful response using
paper cards or puppets.

Tari’s words

Ren’s words and action

S

4. Why does the earlier yes not settle t

later\@hoice?

5. If afir

not help Ren, what safe next step could Ren take?

~

Teacher evidence:

Story reason
explained

L

Strategy
justified

Changed answer Action

respected matched words

No actual borrowing or pressure.

Usual communication supports stay available.

Based on: eSafety Commissioner,
Online boundaries and consent (esafety.gov.au).
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Our learning

We will compare possible feelings in one situation.
A strong explanation uses a detail about experi

expectations or context.
We discuss fictional characters. You maygspeRk,
picture. 6

W OLdelect o

Sukindi
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The blue pen

CO1: Ari and Lee both want the blue drawing pen.
Ari is eager to finish a picture of water.

Lee feels frustrated because Lee already
What matters to each character?q

d

Sukindi
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Emotions and context

B
An emotion is a feeling, such as excitement, worry or '
disappointment.

Context is what is happening around o p :

Past experiences and hopes can affect o BesmNS
Two people can feel differentlds ev

Sukindi
) S a



A reasoned explanation

Ari may feel excited because the blue pen will help fini
water.

Lee may feel frustrated because Lee expegte@l a
waiting.
The word because connects S fe@ing @ e

Neither feeling excuses gr@bing the

oY

Sukindi
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The end of a game

C04: Nia loses a game and asks for space.
A friend feels disappointed because the friend

again.
Nio may need quiet after a frustrating log.
The friend can respect the re t Wgile f@elinGllis

\N \‘

Inted.

Sukindi
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What we khow

\‘
A character tells us what happened and what matters. '
That detail helps explain a possible feeling.
A face or silence alone cannot tell us everygting:
When it is safe, we can ask the chﬂo heQfeel.

Sukindi
) S a



Partner comparison

Use CO1 or C04. One partner names a possible feelin
The other asks, Which detail supports that ide

Swap roles. Compare a second character,
Use fictional names. An adult canQu

Sukindi
S a
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Write or draw what Ari and Lee hoped would happe
Give each character a possible feeling and a re

Explain how their expectations differ.
Challenge: What new detail could%o e

N

anaotl

Learning record WOI \‘
?

Sukindi
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A useful check

o~
Which explanation uses evidence? '
A: Lee is bad because Lee is frustrated.

B: Lee may feel frustrated because Lee wQit@al fo :

Explain your choice. q

Sukindi
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Our check explained

B connects a possible emotion to the wait in the stor
A judges the person and gives no useful contex
We can accept a feeling and still choose g, s@e
Exit: One event can lead to different feelin@s

o™

Sukindi
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Our learning

\‘
We will notice clues and choose ways to express o feel
A strong response names a possible emotion a ecks
uncertainty.
You may use words, a gesture, o picture @r o unicgdion
device. e

Sukindi
) S a



Quiet in a group

o~
C02: Sam wants to join a drawing game. '
Sam is quiet while finding the words to ask.

Jo thinks quiet means Sam wants to be o \

What has Jo assumed?

o™

Sukindi
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Clues and uncertainty

B
Someone may notice tight shoulders, quick thoughts SMEE '
People show emotions in different ways.

Clues help us notice. They do not prove o ' r (o2
The person can tell or show us in their o :

o™

Sukindi
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A respectful question

Jo can ask, Would you like to join, or would you like tj
decide?

Jo waits and offers an agreed picture chqic
Sam selects join. Jo checks, You would likj toWmi
Jo listens to Sam’s clear ansygs

N

Sukindi
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Expression choices

A person can say, | feel worried about the noise.
They can point to a feeling picture or use a co

board.
They can show an agreed signal or ask ol odmlt
No one must explain o priva 2NCEeRo tIC

Sukindi
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An interrupted speaker

B
CO03: Dev feels excited and talks over a speaker. '
Dev can notice the urge to speak and pause.

Dev can say, | have an idea. | will wait for u

Excitement is a feeling. Interruptinﬂncti can nge.

Sukindi
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A fictional feelings check

Choose Sam or Dev. Nome one possible feeling.
Choose a way the character could express it cl

A partner checks, Is that what you mean?
Keep the discussion about the stoﬂ

Sukindi
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Learning record W02

B
Use the feeling-word bank to describe a possible emgtiqa. '
Circle or draw an expression option.
Write a respectful checking question.

Challenge: Explain why one clue could holle rRpregon

m.,,ng??\?/

Sukindi
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Explain how Sam can give a clear gnswe

A useful check \‘
Jo says, Sam looks calm, so Sam agrees to join. '
Which part needs changing?

What could Jo ask or offer instead?

Sukindi
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Our check explained

\‘
A calm appearance does not tell us whether Sam a
Jo asks about this game and offers an accessi Spon
choice.

Jo waits for a clear answer.

Exit: | can notice a clue and st Wh@t it rfeo

o}

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C

Sukindi
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Our learning \‘
We will compare ways to manage a strong emotion. '
A useful strategy helps a person choose a safe actio

People can choose different strategies.

The aim is not to hide every feelin“

Sukindi
) S a




After a game

o~
C04: Nia is disappointed after losing a game. '
Nia asks for a short quiet break.

A friend hoped to play again.

What safe actions could each chaﬂo e?

Sukindi
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Regulation

\‘
Regulation means managing an emotion So we can e
safe action.
A feeling may stay for a while.

We can pause before acting.

We can ask for help when a SitUitiorg 0

manage.

o)

Sukindi
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Strategy choices \‘
Pause and notice what you need.

Try slow comfortable breaths if they help.

Take an agreed break, stretch or rest in PRAC
Ask a trusted adult for support.

Use the option that fits uo% SitMati

Sukindi
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Choosing for Nia

Nio asks for quiet after the game.
A short agreed break may help because Nia ne

ess o :
The friend can pause and choose anothego®ivi
The friend does not need to change Nia’slinsSker W feel bagtter.

o™

Sukindi
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Checking a strategy

Is the action safe here?

Does it respect another person’s boundary?
Can the character access this option?
If it does not help, what other support cold

o™

W

cCRoroctesuse?

Sukindi
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Safe rehearsal

\‘
Choose a fictional character from CO3 or C04.
Show a pause or select a strategy picture.
Explain why it fits the story.

You can demonstrate while seated or degrilo@th®octio

No forced breathing, touch SSwo| dBclosre.

o}

Sukindi
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Learning record W03

Choose a strategy for Dev and one for Nia.
Connect each choice to the character’s n
Add a safe next action if the firs

Challenge: Explain why th oy Yiot suit everyone.

Sukindi
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A useful check

A friend says, You can only play when you stop feeli

Sukindi
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Our check explained

Nia can still feel sad and choose a safe action.
The friend can offer space or adult support wit

feeling.
A strategy is useful when it helps the perdpn qmd
Exit: My chosen strotegy f% :

M \‘

Spectsgothers.

Sukindi
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Our learning

We will recognise permission in everyday situations.
A clear request names one action.

We check before using someone’s belongj e
space or using their image.
Our examples use drawings | INORY dew

Sukindi
S a



The borrowed pencil \‘
CO5: Sol wants to use Kim’s pencil. '
Sol asks, May | borrow your pencil for this drowis®™

Kim has not answered yet.

What should Sol do while waitingﬂ

Sukindi
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Permission and boundaries

Permission is clear, freely given agreement to a pags®ul

A boundary is a limit a person communicat® o at is
for them. \

A person can give or denU@ermission:

eoNier ansyer.

issioner, Online boundaries and consent (esafety.gov.au)

A person can ch |

sed on: eSafety C

Sukindi
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A specific request \‘
May | borrow this pencil for five minutes?

May | sit beside you at this table?

May | take a pretend photo of your drowj

Each request names an action.

We wait for a clear omswe% tin

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C

Sukindi
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Taking and sharing

B
C06: Bo agrees to a pretend photograph of a drawin '
Kai then wants to share it in a mock group.

Taking and sharing are different actions.

Kai needs a new clear answer about sharmng.

Nothing is photographed or K thigoctity.

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
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Unclear permission

CO7: Rae invites Fin to a game. Fin says, Maybe.
Rae pauses and asks if Fin needs more time.

Roe does not start for Fin or keep pressi y
Silence and an unclear answer doq cl&uir

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C

Sukindi
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Sorting situations

B
Use CO5, C06 and CO7. '
For each case, identify the person whose choic ers.
Name the exact action being requested.

ri es.

Decide whether the answer is clear.
Ask on adult about school r

o}

or'gelon@ing

Sukindi
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Learning record WOU

Complete the who and what table.
Keep taking a pretend photo separate from sh

For an unclear answer, write o respectful STRD.
Use a picture choice or dictate to q

Sukindi
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A useful check

Bo says yes to taking a pretend photo.
Does that also allow Kai to share it in the mock
Explain what Kai must check.

Sukindi
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Our check explained

Kai needs separate clear permission for sharing.
An earlier yes applies to the action agreed at t

School privacy rules still apply.
Exit: My clear request names... q

sed on: eSafety C

N \‘

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
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Our learning \‘
We will build a respectful permission exchange. '
A request is clear. An answer is o free choice.

The response respects that choice.

Use fictional objects, cards or pup“

Sukindi
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Yesterday’s idea

\‘
Sol wants Kim’s pencil. '
What exact action should Sol ask about?
What should Sol do if Kim has notq\

Which communication choices could hel

o\

Sukindi
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The request \‘
Sol: May | borrow your pencil for this drawing? '
Sol asks once and gives Kim time.

Sol does not grab the pencil while waitin

Kim may say yes, no or ask for tirq

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
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Giving permission

Kim: Yes, for this drawing. Please return it afterward
Sol: Thanks. | will return it after the drawing.

Sol follows the agreed limit.
A clear answer can use an agreed symbdaor
device. e

sed on: eSafety C

SN

unicgion

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
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Denying permission

Kim: No, | need it now.

Sol: Okay. | will use another pencil.

Kim can say no without giving a reason.
Sol respects the answer and does not ke

o\

issioner, Online boundaries and consent (esafety.gov.au)

INg.

=

sed on: eSafety C

Sukindi
S a



Waiting or clarifying

\‘
Kim: | heed time to decide. '
Sol: Okay. | will wait or choose another pencil.
If the answer is unclear, Sol checks what 'NY

Sol pauses until the answer is clear.

o\

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Rehearsal choices

B
Use paper object cards or puppets. '
Choose who asks and who answers.
Practise a yes exchange and a no excha

to Sy P

An adult may read a role or scribe

No touching, actual borro% su

Sukindi
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Learning record WOS \‘
Write a clear request for the blue pen case. '
Add one giving and one denying response.

Show how the requester accepts each o :

Point to phrase choices or record%&n on gglult.

Sukindi

NNNNNNNN —



Partner feedback

Did the request name one action?

Did the person have a real choice?

Did the requester accept the answer?
Suggest one precise improvement to the

o\

or ctio

O

Sukindi
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Our check explained

A respectful exchange could be:
May | use the blue pen for this picture?

No, | am using it.
Okay. | will choose another colour.
Exit: Accepting an answer |o 14

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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Our learning

We will improve a response to changed permission.
We stop the action first.

We can feel disappointed and still respecis0®0 .
We explain why the new words are usefu

Sukindi
) S a
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An answer changes

\‘
CO06: Bo first agrees to share the pretend photo. '
Before sharing, Bo changes the answer to no.
Kai had hoped to show the group. \

What should Kai do now?

o\

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Changed permission

Permission can change.
An earlier yes does not cancel a later no.
Kai stops and leaves the pretend photo
If something has already happened, Kai

=

sed on: eSafety C

SN

It for

-
ks@ tr@sted

issioner, Online boundaries and consent (esafety.gov.au)
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The first response

\‘
Kai says, But you said yes before! '
Kai is disappointed.
Those words challenge Bo’s right to change®he ;
The next action needs to respect &’sﬂd :

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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A refined response

B
Kai says, Okay. | will not share it. '
Kai puts the paper photo card down.

Kai chooses a short pause or omotheq/\

Kai can ask an adult for support if neede

The action now matches t@

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
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Feelings and actions

The feeling: Kai is disappointed about the changed p
The safe action: Kai stops sharing.

The strategy: Kai pauses and chooses angtir ofati\d
We do not need to pretend the diﬂe h

Sukindi
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Dialogue repair

\‘
Use a fictional pen or photo card. '
Choose a weak response to change.
Rewrite the words and show the matchin e Qutigys
se.

Explain the difference.
Use puppets or an adult-su

oY

euesp

Sukindi
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Learning record W06

\‘
Find the problem in the first dialogue. '
Rewrite the response to the changed answer.
Add a strategy for disappointment. \
oug

Challenge: Explain why a polite tone alon® is ot

o™

Sukindi
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A useful check

o~
Kai speaks calmly but shares the pretend photo an ;
Does a calm tone make that action respectful?

Which action needs changing? q \

Sukindi
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Our check explained

\‘
Kai needs to stop sharing and respect Bo’s no.
Tone can help communication, but the action espeQth
boundary.

Kai can manage disappointment separot@ly.

Exit: My repair changes the g :

&

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C

Sukindi
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Lesso g
Emotist=and-pe sion
essment




Our learning

We will use what we have learned in a new fictional ¢
Explain possible emotions using story details.

Choose and justify o safe strategy.
Demonstrate an exchange that reQa e

Sukindi
S a
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Practice before assessment

CO5 practice: Sol asks for Kim’s pencil. Kim needs |
Sol may feel disappointed because Sol h
Kim may feel concerned about fin

Explain both feelings usin

Sukindi
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An explanation and action

B
Sol can pause, accept Kim’s no and use another pencil. '
Sol says, Okay. | will choose another pencil.

The strategy helps Sol make a safe choic

The words and action respect Kim’s boun@ar

o™
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Assessment case

\‘
Tari agrees to lend a green pen to Ren.

Before Ren uses it, Tari says, | need it for my unti@®ned piCIr

Please do not borrow it.

Ren hoped to draw a garden in green.

Ren’s green pen ran out yes :

This is a fictional story. €
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Two possible emotions

Use Al page 1.
Explain one possible emotion for Ren and one f

Use different details from the story.
Then choose a safe strategy for Ren and BxpRain
upBorteq.c

You may draw, speak, write I

oY
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The permission exchange

Use Al page 2.
Rehearse Tari’s changed answer and Ren’s res
State and show what Ren does with the
Explain why the first yes does not settle t
Use puppets or adult-suppo

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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A fair assessment

B
We assess the explanation and safe response. '
Confidence, handwriting and a preferred speaki yle
decide achievement.

le.

Your usual communication support remdins Wyai

A teacher can ask a short clog# qumstio

o)

Sukindi
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Evidence conference

\‘
What story detail supports each feeling? '
Why does the strategy fit Ren’s need?
How does Ren respect the changed answgr?
?

What could Ren do if the strategy does nlit h

o™
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Learning record WO7

Record the strategy and one sentence from your reh
Check that the action matches the respectful w

Describe one improvement you made.
Assessment evidence comes fromﬂhe

Sukindi
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Reflection

nich story detail helped you explain a feeling?
nich action showed respect for the changed

nich strategy could support a safe nex :
our teacher gives feedback using.the rulric!

Sukindi
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Our learning

We will transfer permission strategies to an unclear
A strong response pauses and checks underst

We will also practise asking a trusted aduylt Wr
Our message example stays on paper.

Sukindi
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A confusing answer \‘
CO7: Rae invites Fin to a game. Fin smiles and says, : '
Rae thinks, Fin seems happy, so that means ye

Which evidence is missing?

What should Rae do before startiﬂ?

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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A calm appearance

B
Looking calm, smiling or staying quiet does not prov r '
agreement.
A person may need time or a different w o

al ¢

Pause and ask what they mean.
An intentional agreed commygs

answer.

issioner, Online boundaries and consent (esafety.gov.au)

Si clear

sed on: eSafety C
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A clearer exchange

\‘
Rae: Would you like to join this game, or do you nee e ti '
Fin: More time.
Rae: Okay. | will leave you time.
Rae starts a different activity omolq k INg.

o\

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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A worrying message

B
CO8: A fictional worrying message appears on o pap VIC '
The character stops engaging with it.
The character goes to a trusted adult and,efola

o :

happened.
No one investigates, forwardsg®r

o)

toO@s o

Sukindi
) S a



Getting help

Move toward safe support if possible.
Tell a trusted adult clearly what happened.

If that adult cannot help, ask another ap
Adults follow the school’s safety procedu
We can ask for help more th

.
o)

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Safe transfer rehearsal

B
Use CO7 or C08 with an adult-supported role. '
Show the pause, clarification or help request.
Keep every message and character fictio

IC ra.

You may choose a picture, gesture or commi onb
Do not act out a harmful me

Sukindi
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Learning record W08

B
For CO7, write what Rae still needs to know. '
Choose a respectful clarifying question.
For C0O8, describe the safe help pathway.

S ot

Challenge: Explain why seeming happy dge ttle

? o€
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A useful check \‘
Fin selects an agreed no symbol while smiling. '
What answer has Fin communicoted?

What should Roe do?

Which evidence matters more thaqm.

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Our check explained

The intentional agreed no symbol communicates no.
Rae respects that answer.

The smile does not change the boundary
Exit: When | do not understand qu

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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Optional reinforcement

The essential learning and assessment finish in lesso
Today we compare familiar fictional situations.

We will explain how different feelings cangtif@le
actions. q

Sukindi
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Two familiar cases

N
CO1: Lee is frustrated after waiting for the blue pen. '
CO04: Nia is disappointed after losing a game.

Which detail helps explain each feeling?

Which boundary needs respect inﬂe.

Sukindi
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Different choices

B

Lee may choose another colour and ask an adult ab Ir

turns.

Nia may choose a short quiet break.
Both can use a safe pause.
A useful strategy fits the p€ itudmion.

Sukindi
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One strategy has a limit

B
A quiet break may help Nia after a game. '
Lee may need help with the turn system as well pou

A strategy does not always solve %e it U O

Support can address a practical proble

o™
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A model comparison

Both characters feel disappointed about a plan.
Lee needs a fair way to use an object.

Nia needs space after o loss.
Different needs make different son‘ﬂ SEMSI

Sukindi
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Cooperative game

Use the Choose, Explain and Check rules and mat.
Select a challenge card. Give a reasoned respo

A partner asks one respectful question. \
oru

Check the teacher criteria. There is_no ro

? &
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Supported participation

B
Point to a case or strategy card. '
A partner can read the card without choosing ans

Speak, draw, select a symbol or dictate ygule

An adult can help check the meomq

Sukindi
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Learning record W09

B
Compare two familiar cases. '
Name a possible feeling with a reason for each
Choose a safe action and strateguy.

t.

Explain one limit of a strategy.

This optional record adds@ OSESS

Sukindi
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A useful check

o~
Lee chooses a pause but still takes the pen without perisSioR. '
Which part of the plan needs changing?

Explain the boundary and o safe Q\

Sukindi
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Our check explained

Lee still needs a clear answer before borrowing.
Lee can use another pen or ask an adult about r turn

Managing a feeling supports safe action t‘ loc

permission.

Exit: One strategy has a limit Ny

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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N

rases

Clarifyi | s&
h
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Optional reinforcement

The essential learning and assessment finish in lesso 8.
Today we create a phrase guide using familiar t Scelui
The guide supports clear requestsq tf ses.

Sukindi
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Familiar language

nat words name one action clearly?
nat words give or deny permission?

nat words accept a changed answer?
nat words allow time to decide?q

Sl= ==
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A clear request

May | borrow your pencil for this drawing?
The request names the object and action.
The person has time and a choice.

A picture or communication device con ¢

o\

issioner, Online boundaries and consent (esafety.gov.au)

r EWIMme

sed on: eSafety C
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Useful answers

\‘
Yes, for this drawing.
No, | need it now.
| need more time to decide.
| have changed my mind. Please stop.
Each answer con have on o essille f :

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Respectful nhext words

Okay. | will use another pencil.
Thanks. | will follow that limit.

| will waiit or choose another activity.
Okay. | will stop.
The action needs to matc%

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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A model phrase guide

B
For borrowing: May | borrow this pencil for my drowj '
For an unclear answer: Do you need more time on yo W

me your onswer? \

For o changed answer: Okay. | will stop.
Use only the phrase that fits i '

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)

Sukindi
S a



Guide-making choices

Use W10 and the familiar case cards.
Select, write or draw useful phrases.

Pair o phrase with a matching safe actio
An adult can scribe.
Keep every example fictional

Sukindi
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Testing a guide

\‘
Choose C05, C06 or CO7. '
Read a guide phrase or select its symbol.
A partner checks whether the phrase fits. \

Improve one confusing phrase.

No actual borrowing, pho%

Sukindi
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A useful check

A guide says, You look happy, so | can borrow it.
Replace that line with a clear request.

Add what the requester does whlq.\

SN
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Our check explained

May | borrow your pencil for this drawing?
| will wait for your clear answer before using it.

The new phrase asks about an action ins 0
on emotion.
Exit: My guide helps someon

issioner, Online boundaries and consent (esafety.gov.au)

@ \‘

sed on: eSafety C
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How to respond

\‘
Answer by speaking, drawing, selecting a symbol rISR0.
Explain your reason. Discuss fictional ch er e oW
supports learning and does no Qe PRACtIWI ssment.
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Question |

Does appearing calm prove consent?

Sukindi
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Answer | explained —
No. A feeling or appearance is not a clear agreemen ob '
the specific action and wait for a clear answer. entiogol

agreed symbol or device response can C u t

answer. q

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)




Question 2

Y
What can someone do if a refusal makes them w :
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Answer 2 explained

Accept the boundary. Pause, choose another safe o
o trusted adult for support. The feeling may re

person still acts respectfully. q \
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Question 3

N
Ari is eager to use the blue pen. Lee is frustrated afterv@itin
Why might their responses differ?

Sukindi
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Answer 3 explained

Ari hopes to finish a picture. Lee expected a turn aofte
Different expectations and experiences can lea

feelings. Another plausible feeling is accegtcdle
detail supports it. q

Sukindi
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Question U

Sam is quiet while finding words to join a drawing g
could Jo do? é




Answer U explainhed

\‘
Ask clearly about this game, give time and offer an o bl '
response choice. Jo cannot infer Sam’s wish fro ence.
respects a clear no. q \

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Question S

B
Nio wants quiet after losing a game. Which stra@
why?
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Answer S explained

\‘
An agreed quiet break may fit because Nia needs les Vit '
accessible rest or trusted-adult support may o .Are
must connect the strategy to the Q \
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Question 6

Bo agrees to taking a pretend photo. May Kai also s
mock group?
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Answer 6 explained

Kai needs separate clear permission for sharing. Taki
sharing are different actions. School privacy ru
lesson uses paper props only.

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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Question 7

Kim changes an earlier yes to no before Sol borrows
What should Sol do?




Answer 7 explained \‘
Sol stops and leaves the pencil with Kim. Sol accepts ha '
answer and chooses another pencil or activity. arlier ggs

does not cancel a later no. q \

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Question 8

A fictional worrying message appears on a paper dew

99@ :

w \‘
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Answer 8 explained

trusted adult what happened. Ask another ap

help is unavailable. Do not investigate, fo d
stranger. q\

sed on: eSafety C

issioner, Online boundaries and consent (esafety.gov.au)
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Question 9

N
New case: Ada smiles and selects an agreed no sym en
asked to lend a ruler. What does Max do, and ;

Sukindi
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Answer 9 explained

Max respects ho and leaves the ruler with Ada. The i
agreed no signal communicates Ada’s choice.

change that answer. q \

issioner, Online boundaries and consent (esafety.gov.au)

sed on: eSafety C
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Question 10

New case: Eli and Noor hear that the class game will fint
Eli hoped for another turn. Noor wants a quiet

possible feelings and o respectfulQo\
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Answer |0 explained

Eli may feel disappointed because Eli expected a tur
feel relieved because Noor wants quiet. Other p

need reasons from the case. Eli can paus &

o safe break. Both respect the class routi

o™
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Reflection

N
Choose one answer you improved. Explain the story detl or
permission rule that helped you.
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